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ABSTRACT
Literacy Practices of Student-Athletes: The Ethics of Repetition, Jane2, and
Breakdown
Chris Drew
Doctor of Philosophy
Temple University, 2009
Doctoral Advisory Committee Chair: Eli Goldblatt
Literacy Practices of Student-Athletes: The Ethics of Repetition, Surveilaat
Breakdownexamines how a group of male basketball players as a small Division Il
university in the southeast United States used and were affected by litetlaeir
academic, athletic and social lives. The driving question that guided datdionligas
How do the physical learning and material conditions of high level basketball players at
Richardson University influence their literacy practices?
The impetus for this question was a desire to understand the relationship between
the literate activity and moving bodies of these players. In school settirtgsaca
training is often conducted in ways that isolate the body from the mind. This
ethnography sought to uncover if or how a bifurcation of mind/body occurred amid the
training practices of these subjects. To accomplish this task, the studgsigrsed to
look at what bodies were doing during “literacy events.” “Literacy evemsich is
borrowed from Barton and Hamilton, functioned as the core unit of analysis of the
database.
The method for pursuing the primary research question was ethnography. For one
academic year | observed, interviewed, took fieldnotes, collected &rifiad supervised
photographic literacy logs. Observations were conducted across the campus of

Richardson University in three domains of the players’ lives — academicjca#mdt

social domains. Interviews were conducted with individual players and were lfiagkd o



fieldnotes, observations and the players’ photo literacy logs that the playerasrade
way of documenting samples of their literacy practices.

There were four core findings that this study of these student-athletgs me
to state with certainty: (1) these student-athletes’ training methddsnocgd their
literacy, (2) these student-athletes have highly sophisticateaClténat reflects their
highly sophisticated cognition, and (3) these student-athletes liked theindraini
regimens. The fourth finding can be split into thirds based on the three themes
organizing the data of the study — Repetition, Surveillance and Breakdown. And, each of
these attests to the highly physical nature of these student-athtetéshac and athletic
training; they also indicate the extent to which reading-writing was infunstsi
training.

Repetition was essential to habituating motor-movements as the foundation for
being able to move beyond the basic physicality of a literacy event to niter& cr
higher order engagement. Repetition is not a mindless, rote activity. Repstit
thinking. Surveillance was an effective educational technology for instillingyeos
literacy habits through a system of control and observation. Breakdown wasranothe
educational technology that demonstrated a powerful connection between body and mind,
similar to repetition. These three concepts and the conversations that support them
illustrate that literacy is not simply a cognitive act; it is not just§ of thinking, but a

socially embedded way of acting.
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PREFACE

Literacy Practices of Student-Athletes: The Ethics of Repetition, Surveibaatc
Breakdownexamines how a group of male basketball players use and are affected by
literacy in their academic, athletic and social lives. | conducted thisgrtpiac study
over the course of one academic year from 2007-2008 at a small, Division lleprivat
liberal arts university in the southeast, identified in this project as Ridratdisiversity.
The driving question that guided data collection Wasv do the physical learning and
material conditions of high level basketball players at Richardson University infuenc
their literacy practices?The impetus for this question was a desire to understand the
relationship between the literate activity and moving bodies of these pldgesshool
settings academic training is often conducted in ways that isolate therbodthe mind;
there is a bifurcation of mind/body. Based in part on personal experiences and
encouraged in part by the works of Debra HawlBselily Artg, Julie Cheville Kinding
the Body and Kristie Fleckenstein (“Writing Bodies”), this study sought to unaeds
the role of the body in relation to intellectual training. In other words, this stagy w
designed to look at what bodies are doing during “literacy events”: what physic
relationships do subjects have with reading, writing and talking about texts@ Thes
concerns were the driving forces of the data collection process, and they $teaped t
nature of my observations, fieldnotes, interviews, artifact collection and use of
photographic literacy logs.

In addition to being shaped by the above questions, the data collection and
database analysis were determined by a core unit of analysis aclitevents.” Literacy

events are defined by David Barton and Mary Hamilton as

Xi



[L]iteracy eventsre activities where literacy has a role. Usually there is a writte

text, or texts, central to the activity and there may be talk around the text. Events

are observable episodes which arise from practices and are shaped by them. The

notion of event stresses the situated nature of literacy, that it alwaisiexas

social context. ("Literacy Practices" 8ituated Literacies3)
The database, in other words, consists of observable episodes of reading, writiag or tal
about text. In my fieldnotes, for example, when | was noting the postures, facial
expressions, bodily movements, gestures, social interactions, etc. of théssitiljas
always in relation to their interactions with or responses to text(s). Thetofaethese
data fall into three categories, or domains: athletic, academic and dadiae three
chapters that discuss the three major themes/findings (Repetition, Smaeill
Breakdown) of this project, these three domains function as organizing categories

| spent a significant amount of time observing postures, bodily movements, social
interactions and the like because the goal of this study was to understand tb& phys
nature of these subjects’ literacy practices. Working with Barton and tdami(Local
Literacieg definition of literacy events | identified such events and in my fieldnotes |
recorded as much as | could about the subjects’ physical activity andtihg, seaterial
and people they were interacting with. In order to learn about what these sugeet
physically doing as they read and/or composed | constructed a database, usirsg var
methods, that made a record of their motor-movements.

This study, then, is about reading and composing and how these subjects
physically performed literate acts. This study also examines fdraes/ére exerted on

these players to see how these forces shaped the way they read and composed.
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One of the things about literacy that is most easily taken for granted &cthe f
that first and foremost, before it ever becomes an intellectual actwigyxercise of the
mind, part of an academic training regimen, reading and writing and talk aboistaext
physical, bodily activity. As Fleckenstein says, “we write as bodies.”
First, we write as bodies, attending to the undulation of inscription and response.
We immerse ourselves in—create a subjectivity out of—our own bodily reactions
as writers. Ware our bodies; we are writing bodies, caught in that slippage
between bodies that write as they are written. Therefore, we need to attend t
visceral rhythms as we compose writerly identities, readers, and teddvedrh
specific time and in a very specific physical place (body, clothes, room,
technology, culture, etc.). (Fleckenstein 297)
Among other things, this project articulates some of the slippage that thesesubj
experienced between bodies that write as they are composing papers dingterac
Facebook and bodies that are written by such literacy practices of thairmdigu as
class schedules and practice plans. What I try to keep in the foreground alonggach st
of the way are the writing and reading bodies of the subjects, the physitahsir
literacy practices. The project is rooted in this simple premise thatiecas bodies
and it is from this understanding of literacy as a physical act that thecpropves
ahead. In what follows | hope to continue to expand and extend a conversation about
whole-body training methods that has already been started by others.
Here are examples from each of the three themes chapters. In Ciraptet

discuss Repetition; | do so in relation to a literacy event from specific dantders is
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an example of a literacy event from the domain of academics taken from ¥ghato

literacy log:

(Image 0.1 — Victor’'s Photo Log)
Here Victor has a textbook out along with a PowerPoint presentation displayed on his
computer screen. The PowerPoint is a study guide provided by his instructor. In the
interview he explained that this image captured a moment where he wasgfody
test; he described his method of studying course material “over and oveed @asy
coding of the data from the database demonstrate that this literacyseaaniriage of
repetition in action.

In Chapter Four | discuss Surveillance. Surveillance is an “educational
technology” that was used by the coaches and support staff to instill habits atl cont
behaviors and maximize desired athletic and academic and social outcomesagde im

below is taken from Jasen’s photo literacy log:

Xiv



(Image 0.2 — Jasen’s Photo Log)

The participants of this study were under near-constant surveillance mattteng staff.
One of the ways we might read this image is as Jasen’s attempt to make himself
impervious to surveillance. By making himself invisible within this personalespa
evades surveillance. He is able to be in control of what he is doing within this #fmce.
hard to make out what book is on his bed (he didn’t describe it in his interview), but
nonetheless, this image demonstrates the desire to be literate in unregaised w
independent of the controlling forces of the system of surveillance.

In Chapter Five | discuss the concept of Breakdown. Breakdown is a training
concept that consists of six principles: Context, Reduction, Performancibaeke
Repetition, and Build-up. In the domain of athletics the concept of Breakdown informed
nearly all of their training practices. Here is an example of Breakdowiitasacy event

from the domain of athletics taken from Charles’ photo literacy log:
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(Image 0.3 — Charles’ Photo Log)

A scouting report such as this one would be used to reinforce the training they had done
in practices leading up to a game, and it embodies at least four of the six esindipl
Breakdown: context, reduction, repetition and build-up. The scouting report was one of
their reading and training habits that were a part of the subjects’ prepdoat

upcoming games.

These three quick examples illustrate pieces of the database, demowstrate h
analyze them using the core unit of analysis of the literacy event, and irgribdutree
themes along with the organizing principle of domains. The three themes —iBepetit
Surveillance, Breakdown — contribute to literacy studies and composition in thaathey (
provide insights into the literacy practices of a little studied demographidegoyibe an
educational technology that instilled positive literacy habits and pradi@es;

demonstrate an agonistic relationship between academics and athletigh; r@veal
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effective syncretic training methods that physically engage studelitsrate learning

situations.
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CHAPTER 1
INTRODUCTION

This dissertation is an ethnography of the literacy practices of stutiéetea. A
systematic review of the database resulted in an analysis of threetihesmnes in
response to the questibtow do the physical learning and material conditions of high
level basketball players at Richardson University influence their literaagtice®
Those three themes are Repetition, Surveillance and Breakdown. Over the couese of on
academic year | collected data in the form of interviews, observatiolds\dies, cultural
artifacts and photographic literacy logs. Supplementing the databaseweven
experiences and knowledge of this Discourse community based on my own recgxerie
as a D-1 basketball player. Another supplement was a pilot study | conducted that
preceded this dissertation project. There is relatively little relsear student-athletes
within the fields of Composition and Literacy Studies. One of the objectives ofutis s
was to respond to this gap in the literature. Another objective of this study was to
examine people whose learning is deeply rooted in the physical. The impetus for this
second objective was the result of my interest in the bifurcation of body and mind that
pervades academia specifically and education in general. | addressed these tw
objectives by collecting data that closely examined what my subjectsphgsically
doing as they read, wrote and/or talked about texts.

This introductory chapter sets the stage for the following chapters filairethe
methodology (Chapter Two) and present the data, data analysis and discussions of the

three major themes (Chapters Three, Four and Five). | set this stagé foliohs by



doing five things. First, | discuss three scholars whose work played a pivotal role i
creating a place for my own. Second, | discuss the major theoretical Wwatksform
and frame the work of this project. Third, | discuss the major terms and concépts tha
circulate throughout this project as well as provide a sense of their genanbbgye
ways in which they enrich our understanding of the data. Fourth, | introduce and
describe the volunteers of the study. Fifth, | talk about myself, my persodahst
athlete experiences, and my position within the fieldsite and relationship to teetsubj
and the study.
My Intellectual Heritage

Three texts by three scholars opened the door for me to do this study: Debra
Hawhee’sBodily Arts Julie Cheville’sMinding the Bodyand Kristie Fleckenstein’s
“Writing Bodies: Somatic Minds in Composition.” Hawhee’s work is largely
historiography and focuses on the ancient methods for training athletes amsl. rhet
Cheville’s study examined “what student athletes know about learning” and bring
together numerous fields such as “anthropology of performance, literacy studliesal
studies, journalism and political science, biogenetic and medical researolggoal
theories about group behavior” (Cheville vi). Fleckenstein’s work talks about itivegwr
body and acts as a keystone that unites these other two in the sense thak fsefrorr
within Composition and Literacy Studies. And it is significant to me bedatese,
locate my work more specifically within these fields. The common denominator of the
works by these three scholars is that they argue for a reunificatiba ofind and body

that was ruptured by Descartes and has been maintained in Western thinksigeaze



In Bodily ArtsHawhee describes a “sophistic training” model that consisted of the
“three R’s” of Rhythm, Repetition and Response. These three R’s were endbted w
the gymnasia of"2Century BCE Greece. The sophistic training method was a syncretic
approach that trained both the mind and the body at the same time. In her introduction
Hawhee explains “A focus on rhetoric’s connections to athletics enables a view of
rhetoric as a bodily art rather than strictly a cerebral endeavor, aed thee way in
which rhetoric and athletics mutually shaped and struggled with each other —
conceptually, practically, culturally” (Hawhee 14).

Julie Cheville explores the cultural conceptions of and “devaluations” of the body
in relation to language and learning. The focuBlmiding the Bodyan be summed up
as an examination of:

How the human body is oriented in the context of activity determines what
cognitive structures are available to learners. Documenting how thought is
situated in bodily activity challenges a historical devaluation of the human body
that has had several consequences. (Cheville 8).

She documents the situated bodily activity of the women basketball players in her
study through her discussion of space/place, “systemic balance,” emotion, agmhiacad
policy and practices at the University of lowa and within the NCAA. In thelead s
“worr[ies] that theories of learning that essentialize the role of layjegguadercut the
conceptual significance of the body” (139). She argues that we are connectgddoodil
what we do and that there is a relationship between mind and body. Cheville presents
and processes literature from cognitive psychology and the field of medicinen tBat i

end, for her, the body remains a cultural construct, a tool not to be neglected in the



mediation of knowledge that will be stored in the brain. She doesn’t make the same jump
as Hawhee and Fleckenstein in her conclusions. For her the body and mind are still
distinct, are still divided.

Fleckenstein writes that “we are our bodies” (Fleckenstein 297). In trec@def
highlight Fleckenstein’s quote: “we write as bodies” (297). Writing, feclkenstein, is
not, first and foremost, a cognitive process. In fact, in her liookodied Literacies
Fleckenstein argues that we need to actively seek ways for re-cogogniting-reading
as more than linguistic:

Besides picturing the world, we need to picture literacy, to disestablish our

definitions of literacy as dominantly and aggressively linguistic. We megseek

an alternative imaginary that enables us to conceive of writing-reasling a

something more than words, more than langudgmbpdied)

Fleckenstein's work argues that we write-read with our seasdmdies
Composing and comprehension are not couched only in the brain. Literacy, she
encourages us to imagine, is not solely a cognitive process. Like Hawhee,lsd in t
same spirit as Cheville, Fleckenstein pushes open the door of syncretism; she
demonstrates for instructors of writing-reading how to think about the body as
inseparable from the mind, that without the body there is no literacy. Togetber the
three theorists paved the way for this project.

Joining an Ongoing Conversation

Importantly, Hawhee, Cheville and Fleckenstein have links to New Literacy

Studies (NLS) by way of a shift to the social and ideological components atlitefro

transition into an engagement with NLS, first | briefly review some titeeathat flanks



this project. That is, | discuss three types of literature that inform aresegyrthe
progression of my thinking about this project. In the beginning my approach to this
project was mediated largely by philosophical and psychological texts. ddauri
Merleau-Ponty, George Lakoff and Mark Johnson and even Howard Gardnerng writi
influenced my thinking. Next, as | was reviewing research methodologies gaaiva
framing the project, | dedicated myself to theoretical texts — kafdeS. However, in
influencing my thinking about how the role of the body in higher order development and
training, Lev Vygotsky and Debra Hawhee’s writings played a role equahtot NLS.
As my analysis and thinking of the significance and applicability of myarekdénas
advanced | began delving more into practical texts to learn specific teatraiegies
used by K-12 educators, to read about applications of theory to classroom practice.
have immersed myself more and more in the K-12 literature on teaching vocabulary
reading and writing, adolescent literacy, literacy coaching, etcubechis body of
literature more closely describes and reflects the methods | had obsemwefleddsite.
So, Michael Graves, George Hillocks, Peter Smagorinsky, Michael Smith, aodsva
publications by the International Reading Association sudthaReading Teachand
The Journal of Adolescent and Adult Literacyrently enjoy top priority on my reading
lists. These materials crowd my tabletops and bookshelves.

There is a distinction between these three different bodies of literiare t
continue to inform my research on literacy practices of both student-athletes and non
student-athletes. They could be characterized respectively as philosophea (w
started), theoretical (framework for the study) and practical (wWhereeaded). The

first group of philosophical texts were the literature that allowed me tesdcgussions



of the mind-body divide infused in academia. Merleau-Ponty as well as Lakoff and
Johnson philosophized about the phenomenology of perception, the role of bodily senses
in mediating human experience and personal knowledge. Gardner specificallytexdigges
that these personal bodily experiences determined “intelligences” (@ matit theory
in part because “multiple intelligences” has a troubled existence wigimto/e science,
in part because the theory is based on anecdote, and in part because Gardner, more
especially his followers, tries to go beyond the philosophical and even the thétoetica
suggest practical applications). Lakoff and Johnson, inspired by Merleay-Rork
from empirical evidence of cognitive psychology and neuroscience to advaince the
theory of a “philosophy of the flesh.” These proved useful as entry points for myinquir
New Literacy Studies (NLS), which is the primary focus of thisieectievelop
theory from concrete qualitative research (whereas Gardner, for exasiglrgely
anecdotal). While not explicitly acknowledging the mind-body divide that nosribiee
“autonomous” model of literacy, the work of NLS shifts focus to the social, Sitaaie
interactive nature of literacy. That is, NLS debunks the assumption thatyiie@c
objective, universal skill set; NLS identifies literacy as being abndgological. This is
an important shift in understanding literacy and how and why people read and amite
understanding that has important implications for teaching reading and waiting t
disparate peoples.
Prior to this project my world, my understanding, of literacy was in relation t
college-level reading and writing. | fancied myself a College Coripost. K-12
reading and writing practices were not all that relevant to what | thougig tlaing. Of

late, though, it's been K-12 education literature to which I've been turning foryhighl



specific and practical research and information about how to teach phoneme asvarene
how to scaffold (Peterson, Taylor, Burnham & Schock) or incorporate vocabulary
instruction (Graves) or writing rubrics for narrative writing assigmséHillocks) etc.
Instructors of college freshman writing frequently bemoan the skill-leveudésts. If
they are in fact coming to us with 9-12 grade writing and reading skills thelmobbes
us to connect with successful K-12 literacy educators as a way of bridgingpthé’'ga
not the jobonly of K-12 teachers to send students to us fully prepared, but for 13-16
educators to meet students where they are as well. It was througheargihesn these
student-athletes that | realized the need to better understand and mdsasrahe
elements of teaching reading and writing. K-12 literature often presegtsorerete
recommendations, with clearly laid out lessons, for how to teach, for example,
vocabulary building exercises to young readers (e.g., see Graves Chatitkrcks;
Winters). The literature from the field of college composition and rhetdea okeglect
such concrete examples in favor of more abstract and theoretical discussions.
While there are not many of studies that are similar to mine, there ave a fe
William Broussard has written about the “balkanization” of student-athletes ofRenat
Broussard argues is that student-athletes are treated as a sepasavé stludents,
balkanized by their segregated study-tables, dining halls and overbehletgst
schedules. Student-athletes, argues Broussard, are isolated from their ei@npatis in
ways that can negatively impact their academic experience at a uyivdiari Mahiri
has written about how a community youth basketball league functioned in relation to
schools and literacy of young African American boys. Part of what hesaigtteat the

models for encouraging language and literacy practices that takequitstde of school



can serve as a model for connecting language and literacy developmesdrantylin
schools (see Mahiri Chapter 2). Loic Wacquant conducted an extensive ethnographic
study of boxing culture in inner-city Chicago. From his study Wacquant went on to
elaborate in numerous sociological articles what amounts to a continuation of Burdie
Theory of Practice that critiqued issues of class and race in Americarcinesr
(Wacquant was a student of Bourdieu before coming to the States). Of relevance t
project are Wacquant’s insights into and experiences gaining accessgimtimof
highly competitive athletes (his subjects were not student-athletes). ghielmse
observation and analysis of the actions and behaviors of the boxers he developed deep
understanding of the values, beliefs, ethics and cultural ways of being of higsulbje
studied how they trained, how they talked and thought about their training and he
examined how that boxing training affected the boxers’ lives beyond the gymmasi
Through sport he developed sociological theory. There are numerous studies of student-
athletes, but | am unaware of any study that qualitatively examinesettaeyitpractices
of student-athletes. As such, to design this study, | have examined models and taken
from studies conducted in educational anthropology, education, sociology, literacy
studies, composition, and rhetoric. Julie Cheville’s work with female basketgdirgl
remains the only study that | have read that qualitatively examinesisattiéetes’
academic and athletic training side by side. She focused on “learning.” cMyion
literacy.

In between where | started and where | have since turned is the theory that
specifically frames this research project. This project continues in th&atual

research tradition of scholars like Shirley Heath, Brian Street and DaxtimhBand Mary



Hamilton in particular. Also pertinent to the theoretical framework ared&see, Pierre
Bourdieu, Lev Vygotsky and Debra Hahwee. | begin with Vygotsky.
The Basics: Connecting Language and the Body

Russian developmental psychologist Lev Vygotsky was one of the first to
conclude that language acquisition and development is a social phenomenon. In one of
his two most frequently cited workShought and Languag&/ygotsky argues that
physical, motor actions are a central element of higher order (mentalp pieent.

The connection between thought and word, however, is neither performed
nor constant. It emerges in the course of development, and itself evolves. To the
biblical, “In the beginning was the Word,” Goethe makes Faust reply, “In the
beginning was the deed.” The intent here is to detract from the value of the word,
but we can accept this version if we emphasize it differently: Ibegenningwas
the deed. The word was not the beginning—action was there first; it [the word] is
the end of development, crowning the deed. (Vygot§kpught and Language
255)

Vygotsky puts forth this articulation of his idea that the word crowns the deed in
development at the end ©hought and Languagas part of his final summary. In other
words, a major part of his conclusion is that physical acts within a specifat coetext
are an essential element to thought and consciousness development. For Vygotsky,
before a human utters a word, she acts and gestures with her body. It is tlee thestur
act, that leads to intelligent utterances. The act of the individual occurs wasitthiin
response to a social setting, but it is, nonetheless, a physical gesture theggnedia

language development.



In the passage above Vygotsky is reiterating a point that he consistekéy ma
throughoutThought and Languag@ the process of higher psychological development,
motor actions precede verbal articulations. Mina Shaughnessy makes adaimian
Errors & Expectationg1977) when she states that “as long as the so-called mechanical
processes involved in writing are themselves highly conscious or even laboredie¢he wri
is not likely to have easy access to his thoughts” (Shaughnessy 14). The ws#gsis
Shaugnessy, “cut off from thinking” (14). Because of the time period in which she wa
writing, Shaughnessy was referring to writers’ abilities to manippleteand paper
proficiently, be able to produce legible handwriting. The 2009 equivalent is being able to
physically manipulate a keyboard and use word processing softwaree Betocan
become a carpenter you have to know how to use a hammer; before you can bcome a
writer you have to know how to use pen and paper. Shaughnessy is not the only
Composition scholar to make a connection between physical acts and access ts.thought

In 1975, at the Buffalo Conference on Researching Composing, Janet Emig
proposed that “the [physicghfocesds what is basic in writing” (Emig 59). The hand,
the eye and the brain, says Emig, are the requisite organic structures that inter
produce the process of writing (59). In 1977 Shaughnessy was arguing that a lack of
physical writing dexterity interrupts one’s ability to transcritbeas. In 1980 Sondra Perl
got physical when she took the time to observe “what writers do while writieg! (

1994). In talking about the recursive nature of writing, Perl elucidated the miotzeofie
a writer that occur based on “felt sense” and “sense experience”:
There is also a third backward movement in writing, one that is not so easy to

document. It is not easy because the move, itself, cannot immediately be
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identified with words. In fact, the move is not to any words on the page nor to the

topic but to feelings or non-verbalized perceptions shatoundthe words, or to

what the words alreadgvokein the writer. The move draws on sense

experience... The move occurs inside the writer, to what is physically felt. (101)

She goes on to say that what is elicited in an act of composing is “not solely the
product of a mind but of a mind alive in a living, sensing body” (101).

In 1996 Christina Haad\(riting Technologystudied the physical back-and-forth
movements that occur when writers compose using different materials (eangpaper
vs. word processor). Haas studied the materials of literacy and how they arehised — t
included a look at writers’ physical interactions with the material tools. Gngjar
concept similar to the one Perl cites, Haas found that writers employ fanediftypes
of “distancing moves” (129-31) as a way of orienting their bodies so as to gaker m
“text sense” — i.e. “a mental representation of the structure and meaningitéra’ own
text” (118). Haas concludes that,

Hence, the body (in the sense of an individual, embodied experience, rather than

as an abstract cultural construction; see Hayles, 1993) is the mechamnigncloy

the mediation of the mental and the material occurs. Writers' relationshipesrt
texts are embodied in the most intimate of ways, because writers have no other
way of either producing text or of interacting with it than through their bodies,
particularly their hands and eyes. For the most part, material concerns have
remained outside the realm of consideration of writing research, possibly due to
the profound distrust of the bodily within scholarly inquiry and within the culture

at large. (226)
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Haas is referring to the mind-body divide that is still prevalent. This biastis pa
of a bias that dates to the dualism inspired by Descartes’ philosophy that pinzed m
(and soul) over body (see Lakoff and Johnson chapter 19).

Thus, there is a history of writing about the body that dates back to the early days
of Composition and Literacy Studies. Vygotsky and Shaughnessy make ardase f
importance of the material, gesturing, performing, experiencing body ategnai part
of the process of learning to write. They are argue that physical action anditiieabi
effectively manipulate the materials of literacy is the first steg@atds higher level
development for using language in written form. However, it is not until Kristie
Fleckenstein's 1999 article “Writing Bodies: Somatic Mind in Composition Stuthet
the field explicitly articulates a theory of the “writing body.” Fleckein’s work is one
of the very few that explicitly theorizes the physicality of writingeliag. In her article
she explains that “We need an embodied discourse, one that interprets body as neither a
passiveabula rasaon which meanings are inscribed nor an inescapable animal that must
be subdued before pure knowledge can be achieved” (Fleckenstein 281). The body and
its senses, says Fleckenstein, is an active mediator for fusing eeolbgylture (281-2).
While there are conversations in the field about “embodiment,” few scholars hawe take
up the issue of physicality — i.e. what the body does or is doing. Most conversakons tal
about what happens to the body — the body as object. For over 30 years now the field has
been dominated by social theories of literacy. And for good reason: it is a famitful
formidable paradigm. It is this paradigm to which my research connebts bot
methodologically and theoretically. And it is Fleckenstein’s line of thinkingl thape

to push forward.
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New Literacy Studies: The Social Nature of Reading-Writing Practices

As one of the founding scholars of the New Literacy Studies, James Geerearl
called for focused attention to social practices. Writing in a speciala$sbheJournal
of Education(171:1)in 1989, Gee asked literacy and language scholars to redirect their
gaze when he claimed that “the focus of literacy studies or applied liegugbbuldhot
be language, or literacy, bscial practice’s(“Literacy, Discourse, and Linguistics:
Introduction” Gee 5). Gee had collected a number of previously published papers,
arguments that were published prioiSocial Linguistics and Literacies: Ideology in
Discourse(1990), to declare that “Thus, what is important is not language, and surely not
grammar, busaying (writing)-doing-being-valuing-believing combinatiorithese
combinations | call ‘Discourses,’ with a capital ‘D’ (‘discourse’ withttd ‘d,” to me,
means connected stretches of language that make sense, so ‘discoursefis part
‘Discourse’)” (Gee 6). Gee’s work in the late 1980’s shaped the researcianf3reet
and David Barton and Mary Hamilton and others who would research and write as New
Literacy Studies scholars. The focus of New Literacy Studies was aredssdial.

At the heart of this focus on social practices was Gee’s term “Dis¢gbwtseh
he defined as “ways of being in the world; [Discourses] are forms of lifehwhiegrate
words, acts, values, beliefs, attitudes and social identities as welitasegeglances,
body positions, and clothes” (6-7). A few years later Gee’s Discoursetoashare
many of the same characteristics as “literacy practices.” In 1999adial Literacies
Brian Street defined “literacy practices” as consisting of both behaaorsocio-

cultural conceptualizations of literacy.
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The concept of ‘Literacy practices’ is pitched at a higher level of aisindthan
literacy events] and refers to both behaviour and the social and cultural
conceptualizations that give meaning to the uses of reading and/or writing.
Literacy practices incorporate not only ‘literacy events’, as empuomzasions to
which literacy is integral, but also folk models of those events and the ideological
preconceptions that underpin them. (Stre§ogRial Literaciey

Literacy practices are social practices. Street appropriates @Gigion of
Discourse — especially the abstract components such as valuing and beliamohg
condenses it in the phrase “a higher level of abstraction.” | use Gee’s notistotiiBe
and Street’s concept of practice to define the group milieu of the subjects siuthy.

The subjects’ ways of writing-doing-being-valuing-believing eithéxcéd or were
related to their literate and non-literate practices.

There are subtle differences between Street and Gee, but they are both New
Literacy Studies scholars. And at the crux of the New Literacy Studiedigrares “the
social.” The social subsumes language and the smaller events that go inéatioa of
language in both literate and oral forms. For example, Street’'s worksat@ien
“autonomous model” of literacy effectively prejudices literacy traininge autonomous
model works from the assumption that literacy is an objective, universal sellfagkil
that literacy is one thing used for the same purposes across contexts. This autonomous
model is based in Western ideals and Western ideology. His research demathstirates
the ideology of dominant powers impact the literacy training of marginalized groups
when two ideologies conflict in this arena the dominant ideology usually suppiants t

local ideology. And according to Street, literacy is always ideolagi&ala result, Street
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calls for an awareness of ideology and attention to the effects of imgtateign literacy
training models that conflict with native ideologies and ways of being.
Barton and Hamilton’s research on “local literacies” is similadp@al theory of
literacy. Barton and Hamilton take care to identify literacy as Bgngparily
something people do; it is an activity, located in the space between thought an8)text” (
They go on to say that “literacy is essentially social” (3). As such gtagy what
people do with literacy”; they study “the social activities,” “the thoughtsraeanings
behind the activities” and “the texts utilised in such activities” (3). Tihgortant
contribution to the New Literacy Studidxycal Literacieg(1998), is an ethnographic
study of the literacy practices of a large group of people from a neighborhood in
Lancaster, England. Their research demonstrates that literadggsaote embedded in
a milieu. And the practices (attitudes, beliefs, values, and social relatignstips
milieu determine how reading/writing are performed. The terms used lynBart
Hamilton demonstrate the close relationship to both Gee and Street. Take Barton and
Hamilton’s definition of literacy practices for example:
Literacy practices are the general cultural ways of utilizingen language
which people draw upon in their lives. In the simplest sense literacy praateces
what people do with literacy. However practices are not observable units of
behaviour since they also involve values, attitudes, feelings and social
relationships (Barton and Hamiltonl&cal Literacies.
They go on to more clearly define exactly what they mean by literacyiqes:
Practices are shaped by social rules which regulate the use and distribution of

texts, prescribing who may produce and have access to them. They straddle the
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distinction between individual and social worlds, and literacy practices ase mor
usefully understood as existing in the relations between people, within groups and
communities, rather than as a set of properties residing in individuals. (Barton and
Hamilton 7).
Literacy practices, then, are a “cultural way of utilizing literacliteracy
practices are defined by Barton and Hamilton as abstract. The teregdence of the
commitment to the social theory and paradigm of the New Literacy Studiese Enms
demonstrate the coherency of and commitment to the social theoriesaafyliset forth
by the New Literacy Studies. “Literacy practices” is an important snd concept for
this study. As we move through the themes chapters we see time and again hoaspracti
and texts straddle individual and social worlds (Ch. 4), and how literacy practices
reinforce and instill community values and ways of being (Ch. 3 and Ch. 5). These
practices, as we see below, are developed via isolatable events — wiiochmposed of
individual physical acts.
Bourdieu and Bodies: Linking the Concepts of NLS to Bourdieu’s Theory of
Practice
One final theorist whose work is integral to the framing of this project and to the
data analysis of later chapters is Pierre Bourdieu. Bourdieu’s work in
anthropology/sociology is both predecessor to and counterpart of the “socialgs’aatic
New Literacy Studies. In 1972 Pierre Bourdieu published the French edition of his
Outline of a Theory of Practiogt appeared in English in 1977) where he articulated,
among other things, the concept$abitusandhexis Bourdieu’s theory, which grew

from his research on marriage practices in North Africa, came to beansesio
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objectivism. Bourdieu’s stated mission was not to make objectivism obsoleter, Rathe
was articulating a dialectical relationship between objectivism andctivigen by
“inquir[ing] into the mode of production and functioning” of both “scientific practice”
and “lived experience” (4). The result of subordinating the operations of scientifi
practice was “a theory of practice and practical knowledge” (4) (foensee Bourdieu
Chapter 1, “The objective limits of objectivism”). For my purposes Bourdieu’sytheor
functions as a lens — a way of viewing the connection between bodily attexs &nd
larger social ways of bein@pdbitug. | view my data and analysis in a similar light — i.e.
the reciprocal relationship between individual bodily acts and larger soaticgs. In
Chapter 3 we see how the basketball practice plans illustrate this réiggions

There are striking similarities shared by Bourdieu’s theory of meaetnd New
Literacy Studies’ (especially Gee’s) articulation of a social thebtiteracy. New
Literacy Studies was rejecting an “autonomous” theory of literacy (seet3995);
Bourdieu was rejecting objectivism. New Literacy Studies markeddisopi@actices” as
more important to the field of literacy studies than language or evenVitiésalf (see
Gee above). Bourdieu made a similar claim for anthropology when he declared that
practices of the social world are the source of knowledge and understandingayd th
construction. Bourdieu’s theory of practice maps onto New Literacy Studiéal soc
theory of literacy most demonstrably via the termbadfitusandhexisvis-a-vis literacy
practices and literacy activities respectively. Therefore, | juxtafieese two sets of
terms:habitugliteracy practices ankexidliteracy activities.Habitusandhexisare key
concepts in Bourdieu’s theory of practice. And they are apropos to and useful for this

study of literacy practices.
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| am constructing a history of the physicality of literacy as itdese implied by
some of the most important figures in Literacy and Composition. As well x{rioeng
why or how literacy is first a physical act(ivity) and second a socisipalypractice. To
get a better sense of my claim here is a passageQudhime of a Theory of Practice

The structures constitutive of a particular type of environment (e.g. the
material conditions of existence characteristic of a class condition) produces
habitus systems of durable, transposathigpositions structured structures
predisposed to function as structuring structures, that is, as principles of the
generation and structuring of practices and representations which can be
objectively “regulated” and “regular” without in any way being the product of

obedience to rules, objectively adapted to their goals without presupposing a

conscious aiming at ends or an express mastery of the operations necessary to

attain them and, being all this, collectively orchestrated without being the produc

of the orchestrating action of a conductor. (72)

Bourdieu’shabitusis a system of structures and principles that regulate practices.
Habitusdetermines behaviors within a system without demanding a specified behavior
via rules and regulations. Like Gee’s “Discourse” and Street’s ‘ipesthabitus
structures beliefs, values and ways of being within a milieu. For examsigoits,
“winning” is all that matters in the uber-competitive culture of competitiveedcan
athletics. American sports culture has produced a “winner-take-all,” “entify-jhe-
means” mentality that gets inscribed onto participants and produces paprackices
and behaviors. “These practices can be accounted for only by relatingebtvebj

structuredefining the social conditions of the production of the habitus which
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engendered them to the conditions in which this habitus is operating, that is, to the
conjuncturewhich short of a radical transformation, represents a particular stitis of
structure” (78). Practices, in other words, are accounted for by relatingiwdjec
structures to the conditions in whibhbitusoperates. Sports culture (the structure)
imparts a winner-takes-all mentality that is played out in practicemtiti®@ conditions of
individual sports teams and fans. The deep-rooted passion to win then becomes an
habituated mentality and reinforces the original structure. The habituatadlity
manifests in real, physical actions and behaviorkegis This suggests that structuring
structures and the conditionshadbitusare self-perpetuating.

Using the example of competitive American athletics, the ends-juségnm
mentality we have to look at the conditions in which individual athletic programs are
housed. The condition of the “objective structure” of Athletics is that winningusdal
above all. These conditions impact the ways of being within individual athletic
departments or organizations. The conditions in whathitusis operating are these
individual departments. The sum of their ways of being equals practices legjials
To simplify, there is a reciprocal relationship between individual elemieaits (
departments) of the objective structure and the system of structures thattovidaal
departments. The actions of thabitusare em-bodied and, thus, enacted hazais
When enacted system-wide, these individual actions, carried by individual bodties ¢
to be considered practices. They are “permanent dispositions.” The enacttheseof
“em-bodied,” permanent dispositions are what Bourdieu tbers And it is these

actions, this hexis, that carry a society’s techniques, meanings and-vatuesiting
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more than “models” in part because, as Bourdieu argues, it is actions thatnchildre
imitate, not models (87).

Habitusis important to this study for seeing how the materials within an
environment (ecology) affect practices and beliefs and memory. Juxtaposédvitis
is hexis If habitusrepresents objective structures and systems that shape praetices,
represents individual actions performed by individual bodies. For Bourdieu, thare is a
inseperable relationship betweasbitusandhexis— they affect each otheHexisis, in
short, the bodily expression through motor functions of systematic techniques ttharge
with a host of social meanings and values” (87). And hexis is important becaisses hex
the “em-bodied”, taken-for-granted manifestation of habitus. Hexis is habitus
unquestioningly performed. Together habitus and hexis allow for the term socio-
physical. Together these two concepts fill out Street’s notions of litevecyseand
literacy practices.

In regards to reading-writing, though simple, the terms act, practice twityac
each embody a sophisticated complex of bodily disciplining, mental processiiad), soc
support and material access. Physically a body is required to move its eydslifa,
fingers) across pages of text in a systematic way. A body is also requis=iihoeaan
enabling posture. Sitting and keeping the body at rest for periods long enough to engage
a substantive piece of text is an often taken-for-granted element oé@tury reading
(and writing) processes.

The mental processing of printed and printing words also develops by way of
bodily training — hearing, seeing, feeling (in the case of Braghg)ing, writing the

symbols that make up a system of writing. Acquisition of the basics of literaaysocc
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via repetitive sense-engagement with the symbols. Those symbols, howevertleave lit
meaning until they are employed with consequence in social situations. , linéaeery
acquisition of literacy requires social interaction: you must be able tavnedthe

various symbols sound like so when you see the symbol you may come to know how they
are associated with the sound they represent. As well, it is not until one phygpeaks

or writes the symbols her self that she owns that element of language — hasgsfallgce
appropriated it (see, e.g., Bakhtin 1981, p. 293-4).

Of course the social includes so much more than simply consequential
opportunities to make/share meaning with written or oral language. The sctidkeis
people to imitate, values associated with certain ways of communicatingatagpa that
promote/support (or don’t support) reading/writing, etc. When the umbrella terrh socia
comes out, a number of other affective elements are implied such as gendssed, cla
raced attitudes and ways of engaging with literacy. While issuesmidégeclass and
race are a part of the experiences of the subjects of this study, this studptdaddress
them. The focus is on the conditions and ways of being and methods of training for
student-athletesHere “student-athlete” is a class or social group that supersedes other
classifications.

Finally, materiality is especially important when it comes to readming
because it is material production/consumption of text, of inscribed language .ttt is
primary element of literacy that sets it apart from orality. Read attigmvwords are
able to be read/written because they exist in some tangible, materiatiertaxt can be
touched and seen and heard and smelled and traded etc. Access to and use of the

materials of literacy are essential for training the body how to marepahat be with a
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text or produce a text. If, as some suggest, literacy is a technology (t@e Z¥7, pp
32; 42-3), one needs to be trained with that technology (e.g., see Shaughnessy).
Abundance or lack of literacy materials indicates, or at least implregnaer of other
factors including class or economics. Other factors that affectsaickteracy materials
— especially in relation to NCAA athletics — include differences betweesion |, I,
and lll; revenue-generating sports vs. Olympic sports; men’s sports vs. veosperts
(as well as sports that are created or eliminated as a result oiXJitle |

This short discussion of the bodily, mental, social and material aspects of
reading/writing open us to consideration of the tacit complexity of conceptidibsraty
activities and literacy practices. Below | elaborate on the utiityimmportance of
understanding Bourdieu’s habitus and hexis in relationship with, or as ur-terms for,
literacy acts and literacy practices. This connection is essentald®it makes explicit
the physical, the syncretic complexity of training a body how to be kterat

In OutlineBourdieu first discusses habitus (what I'm labeling as the “socio-*) and
works his way towardsexis(what I'm labeling as the “-physical). His sequencing is
important because it emphasizes the heavy-handed impact of the structirearnvi
environment on individual behaviorisexig. Thehabitusaffectshexis less ofternexis
affects habitus. He illustrates this in his discussion of systematic or waityrvide
ways of acting. Whole, structured environments and the accepted patterns of acting
within an environment are communicated through actions. Here he explains how this
happens:

So long as the work of education is not clearly institutionalized as a

specific, autonomous practice, and it is a whole group and a whole symbolically
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structured environment, without specialized agents or specific moments, which
exerts an anonymous, pervasive pedagogic action, the essential parmofitise
operandiwhich defines practical mastery is transmitted in practice, in itsigahct
state, without attaining the level of discour3de child imitates not “models”
but other people’s actions. Bodyexis speaks directly to the motor function,
in the form of a pattern of postures that is both individual and systematic
because linked to a whole system of techniques involving the body and tgols
and charged with a host of social meanings and valué&7-8 bold emphasis
mine).
In other words, Bourdieu is arguing that the techniques, meanings and values within a
society do not need to be explicitly “modeled” or taught because they are lived and
enacted bodily everyday in the actions of adults. Children acquire these techniques,
meanings and values experientially through immersion in specific contetsitv
becoming conscious of what they are acquiring, and the absence of consciousness is
attributed in part to the fact that theddus operandaever attains the level of discourse.
So what about when it comes to acts and practices of literacy? Ways afgyélis of
the head, facial expressions, ways of sitting and using implements, etlt.parglic
performances. Developing minds acquire those techniques, meanings and values of a
publicsociety. They cannot absorb the private performances of a society’s adult
citizenry. Reading and writing are frequently not publicly performed — adaderacy
is an especially private performance. More than that, though, students develop behaviors
by watching the actions of those around them, and they unconsciously develop behaviors

based on the modes of operating that they observe and imitate.
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In the passage above Bourdieu argues that “pervasive pedagogic actitlg” inst
“practical mastery.without attaining the level of discourse.” People learn without
having to be taught. Gee calls this “acquisition” (see below). People can andndo teac
without having to talk. This is wrapped up in Bourdieu’s concepeaifs Without
“attaining the level of discourse” both practical and abstract conceptsonseare
instilled. This happens both without words and in conjunction with words. Bourdieu’s
concept ohexissuggests that physical action, bodily modeling, instills social meaning
and values. Gee, too, via his concept of Discourse, suggests that we examine the
relationship between physicality and literacy learning. If people athermeanings
and values through exposure to group motor functions, it makes sense then to make note
of their motor functions as they engage in acts and practices valued by society. In other
words, look at what peopt#o as a means of measuring the lessons, values, beliefs, ways
of being that they have learned. In part, that is what this study has done: ektmaine
physical, bodily actions of a group as a way of trying to understand these subject
relationship with literacy. It makes sense to do this in order to understand anoleneas
whether they are implementing society’s values and norms in desirable ways.
Furthermore, such an inquiry, one where we examine pedygis(i.e. physicality),
provides a snapshot of the values and ways of being that adults are imparting. & study
this kind provides a reflection of the values being performed by elders/leaders
society.

So far | have discussed the theories of Barton and Hamilton, Bourdieu, Gee,
Street and others to establish the dominant paradigm by which my researoted fra

My research joins a long conversation about the social nature of literatyparttie
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practices of a milieu determine individual acts and activities. While #reraspects of
this project that re-confirm arguments that have been made about literadyoand a
practices, my research offers new insights and makes claims that dreengbe
accepted wisdom of the scholars who have preceded this work.

Physicality and Materiality

The primary research question was originally crafted so as to examthe (1)
subjects’physicalityas they read, composed and/or talked about texts(2) the
material conditions that impacted their literacy practices. When we engage iratelite
act — read or compose a text — we must, with our bodies, physically manipulate some
material object in order to produce/consume communicable symbols. At the most basic
level reading and composing are physical acts. Before literacy can éacoognitive
activity there must be physical engagement. Motor-movement and interaghon w
material objects is the most basic aspect of literacy. This is somdthingd take for
granted when we talk about literacy. Part of what the research questibis fomject
sought to answer was how physicality impacted literacy practices. So, theidgta
collection, | focused my gaze on the physical activities of the subjects.

There are examples of how my focus manifested in the data. In my fieléinotes
noted the subjects’ bodily actions, postures, gestures, movements. | noted tte¢ mate
objects that were used by or surrounded the subjects. | composed over 300 pages of
fieldnotes documenting my observations. Within those 300 pages, in relation to the
physical, | wrote about arms (21 times), body (61), elbows (25), eyes (498 Tdb(m
(24), front (64), head (24), lap (20), leaning (34), looking (88), movement (44), physical

(42), reading (129), rest (21), running (21), shoulder (29), smiles (20), speaks (47), think
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(97), touching (20), type (41), view (26), working (111), writing (101), yelling (27). To
get these word counts, as a way of visualizing the data, | used TagCrowd. Wdgeo
word frequency software program from TagCrowd.com. By inserting my fielsinate
the software and modifying the analysis specifications on the website, TagjCrow
generates images of the inputted text and produces these word counts. Thesdstag wor
don't fully encapsulate the full extent of my focus on the physical. Howevegind®
provide a sense of the character of the data base. The excerpt from my fsetdnote
Clint’'s Sports Management class illustrates what | focused on when irlthe fi

His attention is on the Prof; he faces forward; both feet are on the floor facing the
front of the room. Clint again speaks up to answer a question about when coaches can
begin calling “prospective student-athletes”. On his left leg he’s wearing a black
medical “boot” for a stress-fracture that | have not seen him without in severabweek
It's on his left leg/foot. He sits with his back at nearly a 90 degree angle with shoulders
slightly slumped with hands in lap and elbows by belly. Now he leans forward with
elbows on desk and hands alternating between under his chin and forearms on desk..
What | was documenting as | was observing n@s Clint and his teammates read,
wrote and talked about text — i.e. what they were physically doing in order to produce,
consume or discuss texts. |looked at their bodies as those bodies were bateg lite
This has important implications for the analyses that develop in later chapenesin |
discuss the literacy habits and practices of these subjects. Though | talk about my
methodology in the following chapter, it's important to provide insights into the focus of
the study up front. The point of this is to demonstrate how | went about connecting

physicality and literacy. | accomplished this connection by idengfifiarate
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interactions, literacy events, among the players and noting their pltysisathey
engaged in a literacy event by reading, writing, talking about or otherwisg tneved
by a text.

Within the over 300 pages of fieldnotes, in relation to materiality, | wrote about
book (34 times), desk (82), floor (33), galley (47), gym (40), hour (40), institution (43),
library (81), locker (46), material (30), money (21), page (91), paper (111), pen (35),
phone (76), scholarship (25), seat (30), social (24), space (28), terminal (61), text (48).
Again, these tag words alone do not fully encapsulate the extent of my focus on the
material. But, again, it begins to provide a sense of how my gaze manifested in the
process of following the research question. Here is another short excerptyrom m
fieldnotes that illustrates what | was focusing on as | collectedidaéesponse to the
research question

6:33 Jeremy turns around to engage Will in a brief exchange that put a big smile
on his face and what appeared to be a light chuckle from Will.

WII puts his head back into his terminal and Jeremy returns to his MyBlackboard
webpage. His R hand is on the mouse as he surfs. He places his fingers on the home row
keys of the keyboard as he types what looks to be a message to the BlackBoard
message/class discussion feature. His fingers tap the keys at a moderate papes He ty
two lines and then engages the mouse to send it (? — the box closed and a new page
opened). Now [6:37] he is reading something that he has highlighted with the mouse.
He finishes reading and then returns to post something (in response?) — an email/class

discussion box pops up and he again types using the home row, now the backspace button
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(his right hand came off the home row then returned). He has typed approximately 3
lines, now 6 lines and counting...

The focus of my gaze was on Jeremy. | was observing, minute by niioutee was
interacting with the materials around him and the tools of literacy — in tlesheas

computer, the (social) space around him, the keyboard, webpages, and the mouse. Here
again the primary research question is directing my gaze: | am notingdnactions

with the materials in order to compile data that will allow me to address thargri

research question.

To collect data on the “physical learning” and “material conditions” fehe
student-athletes’ literacy practices | paid close attention to tleiements and physical
interactions with their textbooks, study guides, essays, syllabi, computdsesthladls
gear, cell phones, etc. The focus of my data collection was on understanding what they
did when they were reading and writing, how they did it and what the effects whre of t
doing. | also focused on “talk about text” (more on this below) to see how literecise
affected them as well. From the beginning | had a very specific focus opllgsical
movements and the details of the materials involved; | noted the objects they were
moving or moving with.

When | talk about the physical or physicality, I'm talking about bodily
actions/interactions. When | talk about the material or materialitytadtking primarily
about the stuff the subjects were using, the objects that surrounded them, or the space
they inhabited. | should note, however, that material/materiality is not alwaymarete
as the physical/physicality is. Material/materiality can edt@to the abstract when in

the data the subjects and | begin to note or talk about issues of time, money, lsigisolars
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work/training, etc. There are connotations of class and ideology implied byrtiee te
material/materiality — or that can, rightfully, be imposed on such termsses tBeit in
this dissertation | do not engage this conversation. Within athletics thereliisf anbe
“level playing field” — i.e. that there are not, generally, materidg&dhces. Which is to
say, the mentality in competitive sports is that you work hard, train with passionagnd pl
your butt off in order to realize success and accrue athletic cultural cafitase factors,
not race or class or economics, are what matters. It is largeljgareason that within
this project | am looking at this group of players as students and athletes amd- stude
athletes. | am not looking at race, class or ideology in the Marxist sense. tNéhdes
fertile ground for such a conversation within this topic, that ground will have tdduk til
by another scholar in another project.

Terms

In this section | briefly describe some of the major terms that peppéexhisl
call your attention to them here, in the beginning, as a way of noting someasieght
major distinctions between my use of the term and the way others before rhaveay
used them. My purpose is to clearly establish the sense and meaning | angliarige
use of these terms.

Reading/Writing/Literacy Reading, writing and literacy are not all the same
things. Each term connotes disparate things. Also, they each require antgétref
physical performances. The term “literacy” often obscures thelgattysical activity of
reading and writing. Not many would mistake “literacy” as something thlerreading
and/or writing. But the effect of using a term to embody the two activities of

reading/writing creates a remove from the actual act. This disdoisembodies

29



reading and writing. This simple, seemingly benign terministic move superismmpose
academic ideology onto the physical acts of reading and writing. Subsundinggread
writing to “literacy” makes the act a “process.” “Literacy” isipodl; it is legislated; it
legislates. Reading is what a person does. It is an act that a person pdarfasesme is
true of writing. Literacy isotsimplywhat a person does. Literacy embodies much more
than an act of moving your eyes across a page. “Literacy” connotes a corrafcopia
social and educational issues at the same time that the term hides individtrakets
of reading and writing. Literacy is a social activity dfabitus— the collection of
individual literacy activities and events. Reading and writing are indivaliia ofhexis
—i.e. reflections of the larger milieu. The term literacy is over-used arsgdin
academic parlance. We have “information literacy,” “scientiferdcy,” “multimodal
literacy,” “local literacies,” “African American literaciesind so on. Literacy has
become a terministic catchword that taps into public consciousness about higdacy
literacy’s fundamental relationship with education. Literacy is atththe sub-field or
sub-discipline as a way of cashing in on the term’s capital, the capital that¢raed
over the centuries as a result of the literacy’s perceived and real valwealp so
economic, moral, and judicial fabrics of a society (see Harvey Gidféd. iteracy Myth
andThe Legacy of Literacyherein he writes about the widespread and erroneously
attributed connection between illiteracy and crime and illiteracy and nyralveruse
of the term desensitizes us to the acts that the term signifies. | don’thigdodsic fact
to be lost: acts of reading and writing are the stuff of “literacy.”

Literacy Acts/Activities Literacy acts are the physical, individual actions that one

performs when engaging with a text. A literacy act is reading a wemtkrsce, book.
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Writing a word is a literacy act. Literacy activities are galgunderstood to be —

though rarely articulated as — the physical motor-movements required to produce or
consume written words. This would include manipulating a pencil, typing on a keyboard,
scanning a page with one’s eyes, flipping the page of a book, etc. Literacyesctish
incorporate body postures and gestures. Literacy Acts and Activitiesrasetbet help

focus attention on the particular.

Literacy Events A literacy event is an event wherein a text affects the behavior
or actions of at least one person. For example, Coach’s act of composing & ptaatic
for a basketball workout makes that basketball workout a literacy event bévatese a
text that affects the activities of the event. Usually the text is preseiitjnot always.
Literacy events is a term first used by Shirley Heath (1983) and lapdoysd more
prominently by Street and Barton and HamiltonWays With WordShirley Brice
Heath issues one of the earliest, and most popular, definitions of Literacy:EVaotse
occasions in which talk revolves around a piece of writing have been thtenacly
events (386). Heath advanced and complicated the definition of literacy by including
“talk around” literacy as an integral part.

Literacy PracticesBrian Street and David Barton & Mary Hamilton each defined
literacy practices. They each distinguished literacy pradtioasliteracy events by
pointing out that it was the values, beliefs, norms, ways of being (i.e. “pragtdebé
local context that trickled down to shape literacy events. As | pointed out above, | use
Street’s definition of literacy practices and the relationship betweerug’'g
“ideological preconceptions that underpin” literacy and literacy itselfStéeet says,

“The concept of ‘Literacy practices’ is pitched at a higher level afadtson [than
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literacy events] and refers to both behaviour and the social and cultural
conceptualizations that give meaning to the uses of reading and/or writingét (St
Social Literacies Street’s definition emphasizes the social nature of literacy thiat is a
the heart of New Literacy Studies. This definition also works to break down cramsept
of literacy as an autonomous skill set. Literacy is not exclusive of cuttufalk ways
of knowing and communicating; there are direct and important links betweenyliggrd.c
local ideology. In the findings of my study we see the values and ways of beirttydirec
connected tthowthe subjects use reading, writing and talk about text to train — they use
literacy to train in particular ways that are shaped by their Disemasmunity and are
transferable across domains.

David Barton and Mary Hamilton offer the following definition of literacy
practices:

Literacy practices are the general cultural ways of utilizingen language

which people draw upon in their lives. In the simplest sense literacy praateces

what people do with literacy. However practices are not observable units of

behaviour since they also involve values, attitudes, feelings and social

relationships (Barton and Hamiltonl&cal Literacies.
Barton’s definition of literacy practices emphasizes the “structutimgtares” (see
Bourdieu) of a milieu the effects of which determine literacy events @nditias).
Throughout this text the term Literacy Practices is applied with the s@aring as you
see above.

Acts/Activities An act or activity is representative of something that occurs at the

individual or micro-level. Acts or activities are usually literal but areetones
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metaphorical in the sense that they stand for something at the bottom, something
commonplace, something that is basic or fundamental. More often than not, though,
act/activity is an isolatable, concrete, observable action. Acts/Aeg\atie often used in
reference to Bourdieu’s theories of practice, and they can be distinct anatedmm
Literacy Acts/Activities for the sake of this study because of theHactt_iteracy Acts
are physically specific movements.

Practices Practice is commonly understood to be the repetition of activity for the
sake of habituation (improvement; e.g. “practice makes perfect”). Throughowhis t
though, practice assumes this meaning only when talking about the basketbakpract
of the basketball team — the events and times when they congregated in the @ynasasi
a group tgpracticethe skills and strategies they hope to execute in competition. Unless
noted thus, practice, as | explained above, represents attitudes, beliefs,sealiads
relationships. Practices are the abstract ideologies that shapeéeadioiin the top-
down. Sometimes these top-down abstractions are agentless, sometimes tioey b
such occasions when they ai@ agentless practices can be concrete. The distinction |
want to make is between “athletic practices” and “literacy pregtic

Ethics Ethics is commonly related to good/bad behavior; it is commonly
understood in terms of virtuous or base actions, morality and immorality. Ethics is a
challenging term to define. When talking about ethics there is a consalgrailarea;
ethical behavior is not always black and white. The idea of ethical behaviolaplays
significant role in my interpretation of the data, | need to address the teenigthm

the context of this study of literacy.
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Aristotle’s Nichomachean Ethias probably one of the most recognizable text on
this topic. For Aristotle, ethics is a disposition kexis(bodily having/holding) — that
manifests as a result of virtuous behavior. A maxim that illustrates themstap I'm
trying to articulate between action and ethics reflects Aristotie&ise: “Watch your
thoughts, for they become your words; watch your words, for they become yomsacti
watch your actions, for they become your habits; watch your habits, for theydogoom
character; watch your character, for that is your destiny” (Ammug). Thoughts,
words, actions, habits: the sum of these are your character. To behave, rgpedtedl
virtue is the key to being an ethical person. The key word here is “repeatéthpligh
repetitious actions some type of ethics, ways of behaving, was being modelbt, taug
learned and otherwise instilled in the subjects of this study. The data fogtutly
compels me to articulate the fact that repetition had deep and profound impacts on the
subjects of this study. One of the effects was an ethical interpellation aflijeets.

The relatively benign label | use when discussing these ethics in relatlmngabjects
and the data is “ethics of behavior.”

Behaving with virtue does not necessarily mean acting according to how you feel
or what your heart tells you. Neither does it necessarily mean actingliagctm group
or milieu norms. What is ethical may be something that is averse to our own personal
tastes/pleasures, and it may be something that goes against standaatigaciates.

Doing what is ethical is to correctly choose between two extreme pogssisiit that the
act is harmonious, balanced (see Aristotdishomachean Ethi¢cd105B). This is a
pretty fuzzy definition. We can often sense what is ethical behavior or unethica

behavior. And what is ethical is context dependent. Ethical behavior is culturally bound.
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Literacy Taxonomy The components of the literacy taxonomy are those concepts
or actions that affect reading, writing and talk about reading/writing. liténacy
taxonomy consists of literacy acts, literacy events, literacy pesgtand majority and
minority ideologies. A taxonomy of literacy is the hierarchical modetexfcy that |
have extrapolated from the NLS theorists that frame this study.

Literacy Model A literacy model is the hierarchical arrangement of the literacy
taxonomy. At the top of the literacy model is ideology/literacy presti literacy
events> literacy acts. It is a top-down model of literacy. The literacy mdelit
present iiot hierarchical. And my literacy model emphasizes that literacy actsdan a
do affect literacy practices from the bottom-up. My literacy model is notes; it is
reciprocal and recursive.

Physicality Physicality is physical, sensory engagement with material objects.
Or, physicality is to kinestheticly compose or respond. Physicality iethrethat
indicates bodily engagement with a person, place, thing or idea. One cannot re&el or wri
without physical, sensory engagement with the tools of literacy. The terncgdhtyss
the embodiment of this taken-for-granted tenet of “literacy.” Reading atidgrare
physical acts. When | write of “physicality” | am highlightinggHact.

Materiality. Materiality, or material, is the stuff, the static, tangible objedis wi
which a body can interact physically and with the senses. Material also smeludible
material — such as the content of a lecture. If an agent is physicaligatig with the
materials of literacy, that subject is holding, touching, viewing or manipulating or
three dimensional object such as a pen, piece of paper, keyboard, mouse, book, etc.

Materiality indicates a key tenet of literacy — that literacglvgays at some point
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tangible. To be able to read or write there must be stuff upon which to write and with
which to write. Materiality is the term that embodies these basic tdatsllows us to
talk about “literacy.”

To reiterate a point | made above, in this study | explicitly addressialdyeas
being in relation to tangible materials. The class and ideological sketiseterm is
something that must be explored at another time. That’s not to say that | igneseaks
class or ideology or power, for you will be able to clearly see the influafi¢cbese
things when | analyze the data about Surveillance in particular. The studetesadil
this study were themselves a separate class within the large ecbRmhardson
University. They had at their disposal more resources and enhanced opportunities (e.g
early enroliment). These concerns will have to wait to be explored by otkaralesrs
or in another study. In this project | studied this group of men as student-athletes, not a
African-Americans, not as middle-class. In this study “student-athsetiee categorical
equivalent of race, gender, class, and as far as this project is concernlee driky/t
category of significance.

Acquisition and Learningn discussing how we are enculturated into a Discourse
community James Gee distinguishes between acquisition and learning. Théalstinc
between these two is significant to this study because they help agticalatpeople
come to know things without being explicitly taught. We see this especiallyatioreto
the Surveillance chapter, but also in the Breakdown chapter where the subjects
demonstrate right ways of being and training — what | call an ethics afioeh Some of
these behaviors are taught explicitly (i.e. learned) and others areegicgdiere is how

Gee defines acquisition:
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Acquisition is a process of acquiring something subconsciously by exposure to
models and a process of trial and error, without a process of formal teaching. It
happens in natural settings which are meaningful and functional in the sense that
the acquirers know that they need to acquire something in order to function and

they in fact want to so functioFrom “What is Literacy?” Gee, p. 20)

The idea of coming to know through trial and error appears in the chapter on Repetition.
You will also notice that Gee talks about exposure to models as part of acquiring
something, something we saw Bourdieu talk about in discussions above.

Here is Gee’s definition of learning:

Learning is a process that involves conscious knowledge gained through
teaching, though not necessarily from someone officially designated a teacher. This
teaching involves explanation and analysis, that is, breaking down the thing to be learned
into its analytic parts. It inherently involves attaining, along with the matter being
taught, some degree of meta-knowledge about the m@wénat is Literacy?” Gee, p.

20)

The idea of breaking things down into smaller analytical parts is at teettre chapter
on Breakdown. Both of these terms, acquisition and learning, circulate throughout the
chapters in relation to the subjects’ literacy and training practices.

Student-athletesStudent-athletes are the male basketball players that are the
subjects of this study. They are variously talked about as the participapsspla
athletes or student-athletes. Student-athletes are students who arel spfieiteollege
or university to compete on a sports team as a representative of the amstitdti my

blog, Wind Farm (http://illinoisnative.blogspot.com/2007/11/athlete-students-omstude
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athletes.html), and on the NCAA blog, Double A Zone
(http://www.doubleazone.com/2007/11/studentathlete_or_athletestude.html#mare), I
made the argument that student-athletes are ratllgtestudents. The emphasis, that is,
should be on the “athlete” portion of the hyphenation. The conversation about this
hyphenated existence suggests a dual way of being for the subjects aftisistm not
insinuating that student-athletes live a life of persecution and prejudice — &ltbibeig
negative stereotypes of “dumb jocks” do play out in unproductive or damaging ways.
And | am not insinuating that this study offers a deep analysis of race dfettts ef
race on the subjects’ literacy. Although race is an important issue —adlspedNCAA
revenue-generating sports — it is not something that this study endeavored ®artag
as such racial double consciousness in relation to student-athletes is a tapatHer a
study. What | am suggesting is that as student-athletes they simuligresasisin two
domains and maintain dual identities — as the hyphenated term student-ag#gétes it
demonstrates. And, since their identities are dual in nature, the problem ofgdbatn
and their actions within a specific domain also gets complicated.

Domains (Academic, Athletic, SogiaDomains are areas of our life experiences
that are determined by specific practices, rules or norms for commugieai
behaving. Talking about semiotic domains, James Gee describes domains in this way:
“By a semiotic domain | mean any set of practices that recruits one ermuafalities
(e.g. oral or written language, images, equations, symbols, sounds, gestures, graphs
artifacts, etc.) to communicate distinctive types of meanings” (Gee 2004, -é83
defining domains in relation to understanding various forms of communication. He then

lists a number of different semiotic domains that have disparate praatiessand ways
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of communicating meaning — practices and rules that affect whether or neba peght
be able to “get it.” For example, being able to function in the domain of cellular biology,
postmodern literary criticism, Roman Catholic theology, rap music, basketball, et
means knowing more than just how to read and write (Gee 18). In this study, there are
three domains that are used to analyze the various practices and activiteesuddjects.
Those domains are Academic, Athletic and Social. The academic domain includes
settings, discussions or activities that involve school. The athletic domain includes
settings, discussions or activities that involve basketball. The social domain snclude
settings, discussions or activities that involve interacting with friendsesp Just as
there is the identities of student-athletes are blurred, so are the bounddresedhtee
domains. Rarely, as we see in later chapters, is one domain exclusive of.another

Richardson University Richardson University is the small, Division I,
southeastern, liberal arts university that served as the fieldsite foeskmrch.
Richardson University is a private university that has a reputation for eitysoicio-
economically affluent students — children of diplomats, ambassadors, CEO’swfd~or
500 companies and otherwise socio-economically advantaged families.

Richardson University has 2,183 undergraduate students, 51% of whom are male.
The enrollment by class consists of 35% freshman, 19% sophomores, 15% juniors, 17%
seniors and 14% graduate students. The enrollment by race/ethnicity is 1% Asian, 5%
Black-Non Hispanic, 5% Hispanic, 14% International, 0.08% Native American, 44%
White, 30% Other/Unknown.

The Undergraduate demographics are as follows: The median age of new

freshman is 18. The average SAT score for new freshman is 901. The average ACT
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score for new freshman is 18. The median age for all undergraduates is 20. 44% of
undergraduates live on campus. 67% of freshman live on campus. 87% of first-time,
full-time freshman live on campus. Undergraduate student/faculty ration is 17 to 1.

Tuition and fees for one academic year are $28,490. Room and board costs range
from $10,100 - $13,300. The graduation and retention of first-time, full-time freshman
are: 2001-2007 six-year graduation rate: 34%; 2001-2005 four-year graduation rate: 24%;
2001-2007 six-year athletes graduation rate 76%. Fall 2006 to fall 2007 retention rate was
61%. Between July 2006 to June 2007 394 Bachelor’'s degrees were awarded (along with
168 Master’s and 19 Doctorates). There are 16 professors, 18 associate professors, 40
assistant professors, 16 instructors, 13 visiting professor and 67 adjuncts. These figur
are from the “Richardson University Facts Sheet Fall 2007” put out by tiee Off
Institutional Research, Planning, and Assessment.

Body Throughout this study, when talking about “the body” it should be
understood that | am talking about the bodies and bodily ways of being of the subjects of
this study. Within the context of this research the body is not a universal human body.
report and analyze the physicality of 11 specific bodies. Though at timessthere i
slippage in my language that may confuse the bodies of these 11 student-athletes a
generic human body, we would do well to keep in mind the limitations of this rbsearc
Study Participants

This section provides a brief introduction to the subjects who participated in the
study. As you will see in Chapter Two: Methodology, only 11 players agreed to
participate as subjects. However, to comply with IRB protocol and to furthecptiote

identities of everyone involved, | list each member of the team, including the mgachi
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staff. It may or may not become clear which of the 15 players volunteeredh, i&kine
point. Only those who granted their permission are interviewed or quoted or otherwise
used in the analysis of the data. And they have all been given pseudonyms.

There were a total of 15 players. Eleven of the 15 players were new tarthe te
the year of data collection. Only four of the participants were retuptaygrs from the
previous season. Those four were all juniors or seniors. The subjects came from all over
the U.S. and two hailed from Western Europe. All of the underclassmen and a couple of
the upperclassmen who lived on campus (which was all but three) hung out together and
were very tight-knit group on and off the court. The basketball players always sat
together in classes and ate together at every meal. Though their acacleevements
were varied (it was posted in the sports section of the school paper that sevem of the
made honor roll first semester; | did not have access to the GPAs of the othgral), the
valued the education they were receiving. The four players who experienoec s
injuries throughout the course of the year reported an even deeper appreciation for and
commitment to their academics, though only three of them actually demaothshiate
commitment.

The original research agenda called for interviews that would collectnafiom
about personal lives and demographic information. This did not work out for each of the
subjects. As a result, there isn’'t a consistent base-line of demographic irdarthat |
have for all of the subjects. Some of the subjects | was able to learn much more about
than others. |try to give a sense of each players’ personality assnsglime other

identifying information that will hopefully allow them to stand out as individuals.
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Will. Will is a hard-working, soft-spoken freshman. Will is dutiful and well-
liked. He is articulate and excels academically, proving so by makingtioe foll. He
IS majoring in sports management and gets As and Bs in both his major and in rak gener
education courses. Will is a very engaging. Will is a thoughtful respondent and would
often come to me later with an elaboration on a question that he was unable to answer at
an earlier time. He was quick to talk with me and answer my questions. But he was
always hesitant to speak for or about his teammates. Even during some of the more
trying, more dramatic periods of the season when things were a bit rockpevét
allowed himself to use me as a release. | was an outsider, and you don’t talk bad about
The Team or your teammates to an outsider.

Victor. Victor is a fun-loving underclassman. Quick to say “What’s up?” Victor
is much less guarded about expressing his opinions, less “cautious” about talking about
The Team. Though he doesn’t consider himself particularly smart, Victorped well
as a student and earned good grades. Victor worked hard and played significant minutes
at various points throughout the season. Victor has an outgoing personality and could
often be seen hanging out with female friends. Victor’s interviews weialys
interesting because | could often see him processing his conversation withdlis fa
expressions and his gestures. He was concerned about being as accuratblas-pos
answering then pausing, correcting then confirming. Victor could ofteadrelsgging
extra hours in the gym working on his game.

Charles.Charles is a reticent, soft-spoken freshman. When he speaks he does so
with a deep, low voice. The conversation he engaged in was for him and his interlocutor;

he didn’t speak to have an audience. Charles is very stoic and systematic. e class
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always sat with the same posture facing forward, feet under the desk, not gooting.

He was consistent both in the classroom and on the basketball court. He was very
business-like and disciplined — perhaps a product of his experiences in mdadgnay.
Charles was a good student and earned above average grades. He played mare minute
throughout the season than any other freshman on the team.

Kirk. Kirk is a junior who speaks softly but leads loudly — by example. Kirk is
respected by the underclassmen as a role model and he sometimes is soughdmehis a
or just to talk through things. Paradoxically, Kirk is not a team leader on the court, but h
played significant minutes. Off the court Kirk is involved in as many a&ssand
groups as he can find time for. He volunteers with groups; he writes for school
publications; he participates in university activities. Kirk came to school t@se@es
much out of the experience as possible. Not doing so, for Kirk, would have meant
wasting time. Though all of the subjects had a conflicted relationship with Caacl, K
and Coach’s personality clashes were particularly acute. Telling pehsonality is the
fact that throughout the season Kirk kept this hidden from his teammates and even after
season when he quit the team and decided to transfer, he kept his plans secret, consulting
no one on the team or support staff, until the day he informed Coach.

Mario. Mario is a friendly and eager junior. Mario does what is asked of him. In
relation to Coach he won't resist or offer a challenge to instructions, reguesiands;
he’s quick to please. On the court Mario played significant minutes. In tiseodas
Mario sits at the front, participates in discussions, offers opinions and answedeasid i
he will challenge a peer if their contribution to the class is flawed. He idién words,

serious about his academics. He earns good grades. Mario is organized arsd gets hi
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work in on time. Study hall usually is not a productive time for Mario because he takes
care of business on his own time. Mario is friendly and gets along well with his
teammates. He has been a part of Coach’s system for several yeargi@nddsby the
coaches as a team leader, but his teammates do not view him in a sitmilarthgy

don’t view him as a particularly good leader.

Devonte. Devonte is another eager junior. Devonte is a motivated player. He’s
also a nervous and slightly paranoid person. He is nervous that Coach might find out that
school is more important to him than basketball and paranoid about whether or not there
are consequences to his prioritization. Devonte is committed to being the best Be can b
on the court. He diets and does extra work outs and focuses on getting better atghe thing
that Coach wants, the skills Coach tells him. So basketball is also important tuhim
due to an injury riddled career, highlighted by a major pre-season injury dusng thi
study, Devonte had come to value his education much more than he did during high
school and his first two years of college. Devonte can be somewhat talkdimesa
Devonte was one of the more welcoming subjects; he didn’t put up a barrier; t wasn’
held at arms-length the way | was with some of his teammates. Devonté¢ avasn’
student, but he worked hard and was committed to his academics.

Jeremy. Jeremy is a student of everything he does. Jeremy feels like he is
competing against everyone, his sister, his teammates, himself, the wordantdeto be
the best at everything he does, and that’s his mantra. Jeremy keeps notesragsohethi
needs to improve upon in basketball. If he’s in his dorm room and one of his roommates
goes to the library he gets up and goes too, because he doesn’t want somebagdy gettin

better than him in something while he just sits around. Jeremy talks openly abcout team
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related topics that his teammates are more reticent about. However,,eerkgeps to

the code of “what happens in the locker room stays in the locker room.” Jeremyys a ver
likable player. Like Kirk it is easy to see and hear other students malgiiy@o

comments about the two of them. Jeremy and Kirk have friendly personalities keat ma
them popular — but not because they are on the basketball team. Jeremy gets very good
grades. On the basketball court, though, he is not nearly as successful.

Clint. Clint is a somber junior. Clint can often be seen drifting here and there by
himself. Like Charles, Clint is soft-spoken. He has a look about him that isn’t the most
welcoming, but once you engage him in conversation he lightens up and gives you a
conversation you don’t expect. Clint is not the best communicator of the group, and he
doesn’'t seem to reflect as much as, say, Jasen or Jeremy. But he’s honest and open.
Clint does not get very good grades. Yet he is active in the classroom. He pagicipat
and offers ideas and opinions. He is not consistently attentive to his schoolwork. He gets
along well with his teammates.

Brad. Brad is an energetic senior who likes attention. He can be loud and he can
be a distraction. But he’s looked to by his teammates, especially the undeeciaas a
strong leader. Brad isn’t a stranger to trouble and he’s bumped heads with Coach about
disciplinary issues throughout his career. You might say that Brad is a bit of a
controversial figure. He does well enough in school, and on the court he’s one of the
better performers. On the court Brad will both encourage and get on his tesm@ét
the court the other subjects have positive things to say about him; he is liked.

Horace. Horace is a senior in athletic eligibility but academically he idugte

student. Horace tries to be a leader by being vocal. Even though his ydléotsre
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Coach’s approach and at times is explicitly approved of/encouraged by @osach,
“leadership” is not totally acknowledged by his teammates. Horace psreethon the
court and plays significant minutes. He has been on the team longer than anyone else.
Horace is cordial. Because he takes graduate courses at times thetecowfth study

halls and certain other optional team gatherings and because Horacdfloasapus, he

was not very accessible and | did not uncover much from Horace directly about his
academics, athletics or much else.

Jasen. Jasen is a playful junior. Jasen has a big friendly smile that he flashes
frequently. Jasen tries to be very meticulous and is very conscious of his scheduling. He
is reflective about his actions — especially his performances on the coemn. wiéss in
a journal “at least twice a week” though he keeps it on him at all times (soyharitea
in it more often). Like Kirk, Jasen is quiet and held in esteem for being something of a
wise old owl. Jasen is thoughtful and hangs out with players on the team who are smar
but perhaps still a little naive. Jasen played significant minutes and as an importa
contributor on the court. In the classroom Jasen does okay. He doesn’t participate in
class except when asked to, but then he does so willingly.

Ryan. Ryan is a very suspicious senior. For nearly the entire study he appeared
leery of my presence. In my fieldnotes there are numerous occasions wdmaegHK that
“the watcher [i.e. me] is being watched.” Ryan is not fond of outsiders. And he always
gave the impression that he was protecting both his teammates and himselbibg ke
his intimidating eye on me. Ryan leads by example. And he is generally pretty

successful on the court; he plays significant minutes. Ryan struggles inssrecta.
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My experiences with other people who knew Ryan better were that he is a vemyrendea
person — for those very few that he opens up to.

Byron. Byron is a freshman who tries very hard on the court. He also tries to
socialize and enjoy himself when there is time. This is true of many of thapzarts,
but Byron (along with Victor) is the least shy about talking about his so@giiat
little social life these players have). Byron does okay in the classroom. Theug
doesn’t appear as serious about his studies as Will, Kirk, Charles, Devonte andhkeremy
does well in the classroom. Byron has an engaging personality and, espeaiattys
the end of the year, began to share more and more insider information about the inner
workings of the team. And though he dropped hints, he, too, never betrayed the locker
room code. By the end of the year Byron, along with Kirk and Jeremy was rglativel
jaded by the experiences of the year.

Phil. Phil is an underclassman who, like Ryan, never warmed up to me. Phil is
expressive and likes attention. He claims to aspire to a very challengior loo in
study hall and other academic situations he does not give the impression of andiscipli
student. He is often, in fact, a distraction in study halls. | was unable to ashestai
academic success which means that he is neither exceptional nor horrible in the
classroom. He is not particularly successful on the court. | don’t think he caredanuch f
my constant presence. Mostly, though, he just ignored me. Phil is almost alitays w
his teammates, at least one at any given time.

Coach Coach is the head coach of the men’s basketball team. He is a former
basketball player turned coach. He is intense. He is harsh. He is loud. If bwast &

drill-sergeant to play the roll of Coach, it wouldn’t take much of a transformation of
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character from one to the other. Coach knew all and controlled all. He spoke loudly and
patrolled frequently. He was hired at Richardson University as anaasisach from a
Junior College. When the head coach left, Coach got the job. In his first season he led
the team to the NCAA D-Il Elite 8. In the years since then the team’s winning
percentage steadily reduced though he almost always has a winning seasidnis Coa
relatively young, under the age of 40.

Coach Dannys the lead assistant coach. He was a former player at a Big XIlI
school. Coach Danny is responsible for recruiting, supervising current playstshac
schedules, staying on top of financial aid issues like Pell Grants and other suckitynive
bureaucratic work. On the court, during practices, Coach Danny'’s role, asWelhah
Tony, is a much quieter, supportive one. His role is to supplement the lessons or
philosophies that Coach is attempting to instill. Coach Danny often gets on thecourt
demonstrate, without yelling, points that Coach tries to make. There were eveiomEca
when Coach Danny and Coach Tony would suit up and scrimmage in practices against
the players. Coach Danny is in his mid-30s.

Coach TonyCoach Tony is the second assistant. This was his first year as a full-
time coach. The previous year Coach Tony had been a graduate assistapeéarbwo
prior he had been a standout player at Richardson University. In fact, Coachillony st
works out and stays in shape in hopes of perhaps getting an opportunity to play
professionally overseas. Like Coach Danny, Coach Tony is much quieter than Coach.
On the court, during practices, his role is to supplement the lessons or philosophies that
Coach is attempting to instill. Because Coach Tony played for Coach, he knowssCoach’

personality, the drills, philosophies and general goals of Coach better them Qaany.
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Therefore he demonstrates on the court more frequently than Coach Danny. Coach
Danny or Coach Tony were usually the ones who would moderate study halls or go to
classrooms to check the players’ attendance. Not much is known about their past
academic careers or their personal lives except to say that both Coach and &woach D
are married and Coach Tony still enjoys partying and going out when he Higsethe
time. Coach Tony is in his early to mid-20s.
My Role as Researcher

The final character in this research is me, the researcher. One ofsthwesréa
chose collegiate male basketball players is because of my familiahtyhwe
community. For two years | played Division | college basketball at Southiewid|
University where | played for Bruce Weber. Two years after | gradl) Weber took a
job at the University of Illinois where he led his team to the NCAA Championship gam
and he was named as National Coach of the Year. During my sophomore year Ifplayed a
a junior college in Texas for one year. | had a medical redshirt yeaeshnfan season,
which was under Hall of Fame coach Hugh Durham at another D-I university,
Jacksonville University. At that time, Hugh Durham was one of the winningegt a
coaches with over 700 career wins. In addition to my personal experiencesI@AAN
and NCAA D-I basketball | also have three siblings who signed scholarships to eompet
at the NCAA Division | level. My father is a member of the lllinois Higih&ol
Basketball Hall of Fame as a coach. As well, as two final notes about mygast a
present connections and experiences with this community, | have friendsevho ar
assistant basketball coaches at Division | universities and | am mysdiége

basketball referee.
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What these relationships and experiences provide me is a perspective that few
other researchers could bring to a project like this — a coach’s perspectyegspla
perspective, teacher’s perspective. As a researcher | think the knowfeatige
community and the experiences | had as a former member of this commumty great
advantage for understanding the lingo, being perceptive of the effectsamh ¢team
rules and ways of being. To an extent, | was an insider to this Discourseindgynm
While | was an outsider to this group of subjects, an outsider to this particukur,mly
experiences provided me with access that another researcher without sualyravuimack
might not have been able to acquire. There were times throughout where my background
as college basketball player and my current avocation as a college bihséfeize
allowed me to make some connections that eventually led to some longer conversations
and deeper relationships with a few of the players, especially some wheeletant to
open up to this “outsider.”

The insider/outsider dichotomy played an important role in the process of
collecting data. Insider/outsider was also a central part of the code de@he The
Team was a unit — not too far off from the Marine’s mantra at Guantanamo Bay,iiCuba
the movie A Few Good Men: Core. Unit. God. Country. The Team came first. The
players’ had a constant circle-the-wagon mentality that manifested smidéest of
behaviors whether it was walking in pairs to class, sitting togethewv@&y meal, going
to the beach together, flirting with girls together, going out on the weekendsenge
This mentality was actively sponsored by their General: “What happens ockee |
room stays in the locker room.” In fact, this was the very first thing Coatimt@iwhen

| approached him for permission to work with his players: “The locker roonfi lisnits.
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You can’t come into the locker room. | don’t even allow my boss [the Athletic Difecto
into the locker room.” This type of unity affected the players’ literacy jesct

| try my best not impose my personal experiences onto the data or to interject
personal anecdotes when analyzing data. Though there are many pengenahegs,
anecdotes or knowledge that | have about this community that parallel somelatiethie
do not insert those experiences into the discussion. Nor do | interject them into the
analysis of the data. Also, while | do have deep personal convictions about the ethics of
certain practices in major NCAA sports, | did not approach this study with amgag
other than to try to discover what it is student-athletes do with literacy. Onefaostmy
experiences in my Ph.D. program was to do a literacy autobiography. | was shocked to
hear from friends and family and teammates and see how literate Wea deen.
Perhaps | viewed myself as less than literate or less intellectizaldeeof perceived
stereotype threats as a former jock. In my experiences not much wasdxgfgotks.
In fact, my sophomore year when | transferred to the JUCO in Texas with 3,5l@
admissions department checked to make sure it wasn't a mistake. And when they found
out it wasn’t, they asked what the heck | was doing there. | suppose that subconsciousl
came to internalize these perceptions and expectations of jocks. As aresalt I n
imagined myself as an academic. In fact, it's a career path thihstrsiggle to accept
sometimes because it often feels unnatural to me. As well, | had a stemegtim what
makes coaches effective educators. Finally, | had a passionate desgage en
conversations about the separation of mind and body that occurs in educational

institutions at all levels. These were the agendas that | carried m{aroifect.
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In addition to my role as researcher | was also a faculty member atd&cha
University during the time of the data collection and writing. My position as
research/faculty member at the same institution further provided mes &oces
information and goings on that a non-faculty member would not have had access to.
These things include various faculty meetings, interactions with suppoytvstadius
philosophical, ideological or personality idiosyncrasies that directly and atiglire
impacted the subjects, full access to all parts of campus including classiwboh®rias
and so on. | kept my research separate from my teaching. That’s not to say thate we
limitations to this setup. | occasionally had to miss practices ordéegagements
because of my teaching schedule or a faculty meeting. In earlies of#fiis dissertation
| made the comment in this section that “as far as | know there were notsaoiflic
interest in holding these dual roles of researcher and faculty member.” Bigtribait
entirely true. There were numerous occasions when | observed behaviors in various
departments across campus that | considered unethical. There werdanpdsyers
confided in me about their medical treatment or about the mental and emotiortal effec
they were experiencing. In a sense, by opening up with me about such irdorthat
players were signaling to me that | was both insider and outsider: stitsider because
they knew there was no risk or repercussions for voicing their displeasure algout the
treatment (i.e. | had no influence within this group or within the athletic depajtrbet
an insider because they recognized that these were experiences thatr¢ledelto and
understand. Because these things were either not a part of the origiregpFoved
study or because they came after the data-collection ended, discussions ysisl @inal

events such as these are largely absent from this text. One of the major teasons t
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notion of “materiality” is not more fully developed is because | have recugselinfrom
writing about it. In my writing | found that | was unable to write in an unbiasethera
strictly from the database. So, in part because of some of the dubious actions and
behaviors | beheld, there were limitations to having this dual role of researnthe
faculty member. My feeling is that the benefits far outweighed the tionta After all,
any researcher that spends as much time with their subjects, imnmetised fieldsite is

going to see some unsavory things. But | saw a lot of really cool things, too.
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CHAPTER 2
METHODOLOGY
This chapter is broken up into six major sections. In explicating the methodology
for this study | explain (1) the data | originally planned to collect, (2y#ia | actually
collected, (3) how I collected it, and (4) how | analyzed the data | collectedfifthhe
section is a discussion of the writing of ethnography that locates my methodolbgy
tradition of ethnography. By way of laying out the original plans, | present and/or
discuss portions of the original research prospectus. As I discuss whatlyactua
collected | analyze why | focused on what | focused on and present a couple ofhdtarts
visualize portions of the database. During the process of collecting thbelatavere
unexpected variables that impacted how | collected data; | elaborate esergptive
examples to illustrate the reality of fieldwork. Finally, | expldia tore unit of analysis
— literacy events | also make clear the smaller units of analysis and give descriptions of
my process of coding to explain how | analyzed my data. Before | beginpianakon
| first want to begin with a section that reviews some of the sources tham itifisr
methodology.
Locating My Methodology: Ethnography and Writing
According to David Fetterman, “Ethnography is the art and science of describing
a group or culture” (Fetterman 1). Ethnography is an immersive qualitative
methodology. It is defined primarily by the writing we do as researchersudks
ethnography must be understood as an act of writing (inscribing/transcabishg¢ading
(interpreting). Ethnography is the act of re-presenting culture viatétacs; it is the

inscription and translation of other lives. It is a participatory method for sgstathy
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and scientifically understanding elements of human culture that we might natisther
come to know abourt.

Ethnographers are writers. Understanding the writing processes and tise thing
that shape the writing of ethnographers is vital to understanding this research
methodology. Clifford’s essay, “Partial Truths,” is important for reasonsruky
outlining the factors of ethnographic writing. In his essay he also explains how
ethnography is a form of story telling. To a degree, ethnography is fictibngwr
Here’s Clifford:

To call ethnographies fictions may raise empiricist hackles. But the word a

commonly used in recent textual theory has lost its connotation of falsehood, of

something merely opposed to truth. It suggests that partiality of cultural and
historical truths, the ways they are called fictions in the sense of “somgettade

or fashioned,” the principal burden of the word’s Latin root, fingere. [...]

Interpretive social scientists have recently come to view good ethnoggagshi

“true fictions,” but usually at the cost of weakening the oxymoron, reducing it to

the banal claim that all truths are construc(édl
When ethnographers write we are re-presenting the reality we exgeri@nd observed
in the field. And that which we experience we carfalby re-present to others who were
not there. We have to “make or fashion” parts of the whole. Ethnographers are, as Ralph
Cintron points out, “MAKERS” (Cintron ix-x). We select; we choose; we construet. W
tell the story of the culture or the system that we experienced and observedhartd ca

know. This representation, this story telling, is another great source of tension for
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ethnographers. It's a tension that for some, such as New Ethnography scholar H.
Goodall, Jr., is unresolvable. According to Goodall,
[W]hat may be truest about writing [ethnography] is this: The tensiong i
the ethnographic writer’'s hand lie between the felt improbability of what you have
lived and the known impossibility of expressing it, which is to say between desire
and its unresolvable, often ineffable, end. (Goodall 7)
Because you can’'t know each experience that has shaped this story ethnograpites
frameworks and outlines for how the database was accumulated and analyzgol, For
the audience, to trust this story | must work to make the systematic processpargnt
as possible. Hence the methodology sections of ethnographies.
If ethnography is writing, what determines ethnographic writing? Jaiiggd
outlined six determining factors for ethnographic writing:
Ethnographic writing is determined in at least six ways: (1) context{iadiyaws
from and creates meaningful social milieux); (2) rhetorically (it usddsaused
by expressive conventions); (3) institutionally (one writes within, and against
specific traditions, disciplines, audiences); (4) generically (an gthpby is
usually distinguishable from a novel or a travel account); (5) politically (the
authority to present cultural realities is unequally shared and at timesteoite
(6) historically (all the above conventions and constraints are changinge The
determinations govern the inscription of coherent ethnographic fictionsof@liff
6).
What Clifford examines is how ethnographers “write up” their studies. The write up is

dependent upon the social system in which the ethnographer was immersed. And the
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writing is shaped by various forms of expression that are conventions of opposing
systems (e.g. the field site vis-a-vis academic discipline). In #eeafahis project that
includes both language and images. Clifford’s third determinant is institutiseerhs
obvious enough that ethnographic writing would be determined by the traditions,
disciplines and audiences of academia (i.e. traditional consumers of ethnography). B

we should keep in mind the shaping powers of the institutions/systems that ethnegrapher
study — i.e. the context.

Why ethnography? The appropriate methodology is determined by the primary
research question. The question for this projedi do the physical learning and
material conditions of high level basketball players at Richardson University influence
their literacy practice® Such a question is less abetiectsand more aboutauses
Obtaining an answer to a question of “How?” means spending time trying to understand
causes and critiquing systems by posing questions that don’t have simple or
straightforward responses. To understhod you need to have a sensendfy. what's
the motivation for this behavior? Observimgwa practice, event or behavior unfolds
within a context allows ethnographers to experience parts of the process thajhw
not otherwise be able to get at through, for example, a survey. The immersieeohatur
ethnography allows for more variations in data methods and sources — which equates to
having more puzzle pieces to aid in recreating the bigger picture. When studying a
dynamic and complex group/system you must have a dynamic methodology that
generates rich sources of data. Ethnography is the methodology that fits ti@quest
If, as Clifford states, ethnograpis/writing, then note-taking must be one of the most

important methods of the methodology. Fieldnotes (along with interview transcripts)
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constitute one of the largest aspects of the project database availalgktdoragic
review and analysis. As such, training how to take fieldnotes is a crititabgseing
prepared to conduct an ethnographyWniting Ethnographic FieldnotesRobert
Emerson, Rachel Fretz and Linda Shaw explain that “writing fieldnotes, Himigwr
polished ethnographies, lies at the core of constructing ethnographic textsAsithey
further point out

field researchers have similarly neglected issues of how to widadies. ‘How

to do it" manuals of field work provide reams of advice on how to manage access

and relations with unknown others in different cultures and settings. But they

offer only occasional, ad hoc commentary on how to take filednotes, what to take

notes on, and so on (viii).

Reading ethnography and immersing one’s self in the systematic amiifiscie
“fictions” that ethnographers have produced about different cultures and systems
important. Reading ethnographic accounts is a useful strategy for manufaaturing
ethnographic state of mind. Some important ethnographies whose authors helped shape
my thinking about and designs for this study include Ralph Cintdamdel's Town Loic
Wacquant'8Body & Soul Kathleen Stewart'®rdinary Affects David Barton and Mary
Hamilton’sLocal Literacies Shirley Brice Heath’$Vays with Wordand Julie Cheville’s
Minding the Body And even though | believe in experiential training when it comes to
learning ethnography, the theory and “how to” guides written by anthropologists
sociologists, psychologist, cultural studies scholars and others play an impodant a
influential role in helping craft an ethnography. David Fetterniahn(ography, Jim

Thomas Doing Critical Ethnography, H. L. Goodall, Jr.\(Vriting the New
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Ethnography, Robert Emerson, Rachel Fretz and Linda Shawtihg Ethnographic
Fieldnote$ and Grant McCrackebie Long Intervieywvere particularly useful as |
prepared for this project.
Methods of Ethnography

There are five primary sources that have informed the methodology ofuttlys st
most significantly. Robert Emerson, Rachel Fretz and Linda Shawtisg
Ethnographic FieldnoteDavid Fetterman’&thnography H.L. Goodall, Jr.’3Nriting
the New Ethnographysrant McCracken'®oing the Long Interviewdim Thomas’s
Doing Critical EthnographyThese five texts served as my introduction to the field and
practice of Ethnography. They were my guidebooks. Thomas’s and Fetteaman’
introductory texts that explain basic concepts, methods, techniques, equipment,analytic
approaches, writing process and ethics, applications and the traps and trickchtouwat
for. As Fetterman points out, “Fieldwork is the heart of the ethnographic reseaigh.d
In the field, basic anthropological concepts, data collection methods and techaiglies
analysis are the fundamental elements of ‘doing ethnography’” (Feite2in
Fetterman’s text presents concrete examples to illustrate aldgtsiep” approach to
ethnography. Thomas’s text is an introduction to “critical ethnography.”c@lriti
ethnography is different from critical ethnography: “Conventional ethnographyilokes
what is; critical ethnography asks what could be” (Thomas 4). In the process of
introducing critical ethnography Thomas presents sound guidance on how select a
“problem,” and a fieldsite. The value of Thomas’ work, for me, was relatedl&ss t
discussion of critical ethnography and more about implementing ethnographic methods.

His chapter on “Tricks, Traps, and Moving Beyond” (Chapter 5) presents the novice
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ethnographer with warnings about potential traps that await her in the fielde fees
texts show the reader how to do ethnography. They show the reader how to enter a
fieldsite, how to be in a fieldsite and how to use methods or watch for traps in wiays tha
will optimize the time and quality of data you collect from your researdicpants in
your fieldsite.

Two excellent compliments to Fetterman and Thomas are Emerson, Fretz and
Shaw and McCracken. The work of these scholars provides detailed insights into,
respectively, how to write fieldnotes and how to conduct an interview. Emerson et al
present observing strategies, jotting strategies, memoing stratagi@sizing strategies,
how to pursue meaning from participants, coding strategies and theme selection
strategies. Their text offers a guide for how to record fieldnotes — theuiais
describingexperiences and observations the researcher has made while partiampating i
an intense and involved manner” in the field (Emerson et al 4-5). To do fieldwork is t
do ethnography; an essential, inseparable component of fieldwork is composing
fieldnotes. Writing fieldnotes, however, is not simply a matter of gengreext; there
are many ways of writing: “To view the writing of descriptions simply asater of
producing texts thatorrespondaccurately to what has been observed is to assume that
there is but one ‘best’ description of any particular event. But in fact, there is no one
‘natural’ or ‘correct’ way to write about what one observes” (5). Emersdregpkin
how to make fieldnoting and writing choices that are best for your studyexmpgin the
art of fieldnoting.

Another source that is instructive of the art of fieldnoting is Goodall's text about

“new ethnography.” His book focuses on the fourfold task of developing as an
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ethnographer: learning how to do fieldwork, learning how to write, “learning whorgou a
as a fieldworker, as a writer, and as a self,” and learning how thedéescttonnect
(Goodall 7). Specifically, like Emerson et al, Goodall focuses on writing.xplaias

that writing isthe core of new ethnography, sometimes giving the impression that
ethnographys writing — even more than it is fieldworking.

The final instructive text is McCracken’s text. Conducting interviews regui
practice. He presents the “Nine Key Issues” (Chapter 2) and the “Feuiviethod of
Inquiry (Chapter 3) as outlines for how to obtain more detailed, richer data from
informants and participants. The long interview is a different creature than the
unstructured ethnographic interview in that it “adopts a deliberately moceeetfand
less obtrusive format” (McCracken 7). Interviewing, whether it's the lotegview or
the unstructured interview, takes practice. And it's important to invest timecprgct
interviewing skills before entering the field. McCracken'’s text offehsalde lessons
and tips to guide in this process including sample questionnaires and strategees o
get the interviewee to respond to essential questions with revealing details, ttat
will provide glimpses into their mental world and the categories and logihlohwhey
see the world (9).

During the course of this ethnography an important method developed that proved
valuable to the richness of the database, photographic literacy logs. Thhaistasyaof
using photography with ethnography. J Einarsdottir's article “Playschgtiures:
Children’s photographs as a research method” talks about the facility that phbyograp
provides for giving voice to the subjects in a way that interviewing and other methods

cannot. Einarsdottir's study was of primary grade schoolchildren. The relesance
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Einarsdottir's article to my method, in particular, is that putting camethg ihands of
the players provided a view of their lives from within their settings from their
perspectives. The voice that emerged from the players’ photos was much difterent
the voice that emerges from the interviews or other data sources in that #iehese
was not present. The images they captured were natural, unmediated. This method
allows access to settings that are otherwise private and to which themes@aay not
ever be able to have access to. There are some similarities between thgégrhoyoldg
approach and the written literacy logs approach that the original dedigph foal The
biggest major difference is, however, that photos provide the researcher an\iviidgy
photos you can literally see literacy events from the subjects’ perspeatiogposed to
reading their descriptions of their literacy events (which is comptidagehe fact that
their description is itself a literacy event).

Fenwick English’s “The Utility of the camera in qualitative inquirydyides four
“strategies to minimize error in the creation of photographic visual imggegjlish 13).
These strategies, which are demonstrated in my use of cameras, are: amgfipke
photographers with standardized still cameras and lenses; two, develop shogtiag sc
three, triangulating the data; and, four, randomizing exposures and camesa(ady|
In my project |, one, used multiple photographers (i.e. 8 of the players) with standardize
still cameras and lenses (i.e. they all used the the same Kodak disposalnes ;dame,
provided each player with the same instructions (i.e. script) for capturiragiitevents
from their dalily lives; three, triangulated the photo data with fieldnotes asrdisws

wherein the photos themselves were used as prompts for questioning; and four,
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randomized the exposures and camera angles — this was achieved naturatlgact
player photographed according to the script in his own way.

Particularly relevant to this study is Mary Hamilton’s use of photadgyan her
ethnographic literacy research. Hamilton relies on a database of photos fdan me
sources and researchers. For her study the participants themselves ake tioe t
photographs. Nonetheless, as Hamilton points out that when collecting “observable data
about literacy events: who is using written texts, where and how[;] Photographs a
particularly appropriate for documenting these aspects of literacy thiag are able to
capture the moment in which interactions around texts take place” (Hamilton 16-17). For
her study, the images that are “prototypical”’ — i.e. most fruitful sourcest@fdcontain
four key elements: participants, settings, artifacts and activities Kiafpilton’s article
describes features of literacy that were observed in her photographic datatzhthus
provided a model for analysis. She also describes her method for analyzing bytkeeding
photos into four separate types (26-31). The central finding of her study about using
photography to analyze literacy practices is that still images, as opposthet forms of
data collected during fieldwork of a literacy study, offers more complex andedianc
scenes. She reports that people and texts interact in forms and manners that often g
unnoticed or unremarked.

Many of the photos we have collected suggests, therefore, that we need to

reconsider ideas of whatteractionsmay consist of in a literacy even and

perhaps the adequacy of the notiorewéntitself. We need a form of description

that acknowledges that people can participate in literacy practicesngeagt

ways, some of which involve very passive roles. (32)
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In other words, Hamilton’s study suggests that the definition of literacy eveds he be
broadened. The use of still images as a data source revealed that cgc¢hratighout
our environments are literate interactions that are sometimes so smatlooqui
peripheral as to be dismissed as not being a literate interaction at all. Tdigohetos
provided a data source that enhances our ability to analyze interactiony kesats (or
non events).

The Plan: The Prospectus

The data collection plan was, in retrospect, quite ambitious. It set a demanding
schedule and weekly agenda not just for me, the researcher, but for the reseacth subje
as well. In fact, while composing the data collection plan | had accounted tonéhe
and energy demands that | would have to endure as both a researcher and a faculty
member — | had anticipated working 12, 14, 16 hour days five or more days per week.
But | did not account for the demands this would put on the subjects. The original plan
did not, in my mind, demand much at all from any one individual in terms of time or
energy. At least two of the subjects did not feel this way and became uncomfortable w
my seeming omnipresence, and as a result the original plan had to be revised on the fly. 1
discuss this in the next section.

One of the first things that will jump out at you as you read the original pthge is
ambitious plan I laid out. One of the things | tried to do in the original plan was
compensate for the time | knew | would have to devote to my responsibilitiescstya fa
member. Truth be told, the research project was priority number one. | viewed my
actual job responsibilities as a useful way of gaining insider informatiaut #mlarger

context in which this study was situated. Though | took my job seriously and dedicated
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myself to my students, my teaching, my collegial duties and my professgameral,
this research was always fore in my mind. Such was the attitude | broughstodie
The result that manifested in the original study was an exuberance for drehga®ject
that assumed that the participants would want to dedicate the same time agydrextdrg
was prepared to dedicate. At the very least, it assumed that they woul@dos half as
motivated to learn about their literacy practices as | was. The assampwas bringing
to the study and the plans for the study quickly meant with a certain realitydbtat m
gualitative researchers who rely on human subjects encounter. Even in the planning
stages | was blinded by my “data greed.” The result: once | draivihe fieldsite and
started with the data collection | had to start adjusting the plans. Hehe amgginal
plans; following | discuss some of the changes | made and why.

Employing ethnographic methods I will collect data from student-athletes in the
form of observational field notes, by interviewing relevant subjects, assigning literacy
logs to subjects, and collecting relevant cultural artifacts (e.g. papers, scouting reports,
internet url addresses, etc.). This ethnographic data collection process is the integral
aspect of this project.

| will begin observing the men’s basketball team as soon as is possible in the Fall
of 2007. Out of the 12 — 15 members of the team, four or five subject will be chosen as
“cases” to focus on throughout the duration of the study. Fall conditioning and
individual work outs will start in advance of the official start of practice (which is lysual
at midnight on the second Saturday of October). At the beginning of the semester | hope

to take advantage of a team meeting wherein | may introduce myself, the purposes of the
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observations and interviews, and present the consent forms. At this point, the data
collection will officially begin.

| will observe and take written field notes a minimum of three times per week
observing the case subjects and/or members of the team in practices, study halls, team
meetings, classes and, hopefully, in less structured, less formal situations such ias in the
dorms/apartments, the library, cafeteria, etc. In other words, | will be collecting mlata i
“school” settings and outside of “school” settings. The idea is to collect data on their
thoughts and enactments of literacy for a multitude of ends in diverse situations.
However, it is estimated, because of issues of access, that the bulk of the observational
data collection will come from the more structured gatherings such as practices, classes
and study halls. This is especially true for the non-case subjects.

Regarding the 4 — 5 case subjects, these are the student-athletes who | will
observe in classes, dorm rooms, cafeteria settings, and other non-team gatherings. As
well, | will be observing the entire team when in team settings such as practices; weight
lifting, scouting report meetings, etc. In other words, | will be collecting team data and
case-subject data. Obviously there will be overlap between the two — such as when the
case subjects are in team settings as well as when the case subjects are interacting i
non-team settings with other members of the team. The objective is to have fewer
subjects to observe in non-team settings so as to collect more detailed data about the
literacy events and practices in such settings.

| will observe each of the case subjects in one non-team setting (e.g. class, dorm
room, teacher-student conferences, etc.) at least once a week. The cass siibfet

chosen based in part on information from an athletics department informant. In
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conversations with a support staff member regarding this study, | have already been
directed to three subjects that may make good case studies based on their literacy
histories (e.g. one team member, who is now an upper-classman, allegedly could not read
or write when he first matriculated), class and racial background (e.g. another team
member who comes from an affluent, Caucasian family has an “interesting” effect on
team dynamics based on how he behaves on the court, in the classroom, in study halls,
and in social settings) and degree of athletic prowess (or lack thereof; e.g. there are
“walk-on” team members [i.e. non-scholarship players] that may, according to my
informant, be interesting to follow because of how they are viewed and treated by both
their teammates and the coaching staff). Obviously the participation of these 4 — 5
student-athletes will depend upon willingness and logistics (i.e. schedules). Atnhis poi
| have yet to encounter anything in the scholarship that indicates that one student-athlete
might make a better case study subject than another. Therefore the selection of these
subjects is grounded more in ethnography scholarship about informant information
before entering a field site than it is in theory about bodies and learning.

Another important element of the data collection will be taped interviews. | will
conduct long interviews (see McCracken) with each subject two times pasterefmed
term and near/after finals). The first long interview will focus on the literacgriisif
the subject — collecting data about school and educational experiences, family literacy
practices, personal literacy assessment/practices, socioeconomic and biographical
information. The second long interview will focus specifically on their uses of literac

throughout their Fall 2007 experiences with athletics and academics. It will also be
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partially shaped by observation data, literacy log data and follow up questions from the
first long interview.

In addition to the two long interviews, there will be shorter, monthly talks (i.e.
short interviews) that will take place to review the Literacy Logs that beidsking the
subjects to keep. Based on Michael Smith and Jeffrey Wilhelm’s “Reading Logs” (see
“Appendix B: Reading Log Directions” pp. 206-8 in Smith and Wilhelm), | will direct the
participants to keep a daily record of their reading and writing activity. They will be
instructed in terms similar to those of Smith and Wilhelm: “[R]ecord any time yote*wr
or ‘read’ any kind of ‘text’ that is longer than a STOP sign! By ‘writing’ [I] mean that
you compose something meaningful; by ‘reading’ [I] mean that you try to make meaning
out of a ‘text.” And by ‘text’ [I] mean anything that you make meaning with that requires
your involvement, including things like videos, websites, books, magazine articles, video
games, drawings, photographs, pictures, [scouting reports, playbooks, film review
sessions, Facebook], etc.” (Smith and Wilhelm 206). The Literacy Logs will be an
important part of the triangulation of data as well will provide a view into literacy
practices that | may not be able to observe personally.

The length of the case subject and team data collection will be one academic
year.

The short version is: | planned to collect at least three forms of data frdf al
members of the men’s basketball team as few as three days a week to as finany
days a week in multiple settings a day for one academic year. In additazhplamned
to secure four or five case subjects from whom | would, hopefully, obtain even more

specific data, particularly in the form of more intense interview and more frequent
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observations. The shorter monthly talks relevant to the literacy logs wesgskkeverly
ambitious — at least for this particular group of subjects. | could have edllatthe
data | originally planned — if it weren’t for the players’ demands fasqeal time. And
that is an important consideration that | had not accounted for. In my mind | wasn’t
asking for much from the participants. Truth be told, my requests for literggy lo
multiple interviews, constant interaction was more than the playersec#tiey had
signed up for.

The lesson to be learned is, as an ethnographer, you have to be realistic about the
demands you place on your participants. The literacy logs are a periegiexd he
players did not do them. Why? Because they took too much time. They were too much
of an imposition. The original plan was to imitate Smith and Wilhelm’s method. This
did not work with my subjects. One of the major changes that took place in the field was
switching to photographic literacy logs as opposed to a journal style writtecyiteg.
This method was much more successful (i.e. the players actually did them). Sdre rea
was, | adjusted the method of data collection to be more time-sensitive and kess of a
inconvenience for the subjects. | provided each of them with disposable cameras and
instructions on what to photograph. | discuss below the numerous advantages of this
change of method for both the players and me and my database.

The other two major changes that occurred were to my interview schedule and my
plans for case study subjects. The first interview | conducted was withndfilvea
ended up talking for over an hour. We both enjoyed the conversation/interview equally.
The problem with conducting a first interview that lasts over an hour is thismtates

talk. When | started making requests for interviews with some of the othersplhgg
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were hesitant. Towards the end of the data collection period | asked a couple of the
players why it was like pulling teeth to get them to do interviews. They tald hey

didn’t want to talk about literacy, let alone talk about it for over an hour. This fact
directly impacted my ability to coral case study subjects. Therefaarer five players
whom | was able to collect more data than the other players. But, again, my notion of
“case subjects” had to be revised on the fly.

During the planning process, as | was imagining the time and energy demands, |
was thinking only of myself. | could not see either at the planning stage or, sosjetime
during the fieldwork the demands that my presence alone put on the subjects — not to
mention my requests for interviews, artifacts and their precious and rare arabunt
personal free time.

The changes to the original plan did not compromise the rigor of the study. In
fact, | would argue that certain revisions, such as the incorporation of photoyliteyac
actually enhanced the richness of the database. The lessons to be learnledstre at
twofold: One, in the planning stages researchers need to, to the best of thgjr abil
imagine contingency plans for when subjects don’t come through. Two, flexibilitg whil
in the field is key. Being able to go with the flow and creatively adjust on tlcarily
take actually take a researcher down paths that flow more naturddlyheiturvature of
the landscape she’s studying. Adjustment and change isn’'t necessarilyhangad t
Trying to impose the dictates of a research plan onto a field that demands change can
actually be more detrimental to the project than abandoning a method or data source.

Putting the Plan in Action: Data | Actually Collected
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Despite not being able to collect all the data | originally planned, the datatas
still rich, varied and quite large. In this section | provide a breakdown and a brief
discussion of the data | accrued during my time in the field. Though the section
following this one is an elaboration of how | collected this data | take timahoralte on
some of the data here. There were five forms of data that make up the database
fieldnotes/observations, interviews, photo literacy logs, artifacts, andllams@us data
that included encounters with informants, random encounters with subjects and insider
information about the institution. Data collection started, as did my fieldnotes, on 20
September 2007. My last fieldnote entry was on 08 May 2008. The data collection
period was only a few weeks shy of a full academic year, which is whdtgdlaianed.

My fieldnotes were transcribed into and saved as Word Documents. There were a
total of 312 double-spaced pages of fieldnotes. The fieldnotes came from my time spent
observing the subjects in the cafeteria, classrooms, gymnasium, stifidyr&al, dorms,
weight room, track, walking across campus. | took detailed fieldnotes at 30Hadisket
practices. This number does not include practices/workouts that | observed but did not
take notes. | observed all but two (Mario and Will) of the participants in a totajtdf ei
classes. | observed Charles in three classes, Victor in three claskes,tWb classes,
and Clint, Jasen, Jeremy and Devonte in one class each. Several of the subjects ha
classes together — hence the total number of classes observed appears ¢éothamor
eight. |1took notes at eight of their games and attended three or four others. | woke upt
observe and take notes at 12 of their 6:00 a.m. conditioning and/or weight lifting

sessions. Since | frequently ate in the same cafeteria either wigarathe players it is
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difficult to say how many lunch/dinner observations are peppered throughout the
database.

| originally planned to have four or five case subjects. Simply put, this did not
actualize. There ended up being four or five players from whom | was able torget m
detailed data such as more time spent with them in conversation or being abléhense
in more classes than the other players or getting an additional inteid@mever, they
did not become case subjects in the way that | had intended in the original plan.

| originally planned three individual interviews per participant plus group
interviews. Because of demands on their time and energy, this did not come to fruition. |
was able to conduct a total of 15 individual interviews. | was able to interviede§€har
Devonte, Jeremy and Victor two times each. | was able to interview Mario, amnd Jase
once time each. And Will | was able to interview three times. There were two othe
interviews. One was a group interview at lunch in the cafeteria; the othergn@spa
interview in the library. The interviews averaged about 45 minutes each. Thesshort
interview was 33 minutes, the longest was 56 minutes. Altogether the interview
transcriptions totaled 306 double-spaced pages.

The photo literacy logs were not an originally part of the research dataever,
because the written literacy logs did not work, | amended the plan and improvised by
providing the subjects with disposable cameras and accompanying instructions for
recording their literate moments visually. Eight subjects took a total of 58 paphsgr
(one camera, Mario’s, was destroyed at the Walgreen’s photo mat). Thesdeitithgpir
photos included the library (11), dorms (8), locker room/training room (5), classr@dpms (

and at unspecified desks/close-ups of documents or computer screens (27).
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Setting Library Dorms Locker | Classrooms| Unspecified

Room Desks, etc.

# of Photos 11 8 5 7 27

The texts they took pictures of included: signs/posters (8),
essays/quizzes/textbooks/papers (17), scouting reports (2), books (5), texts ‘ecomput
(4), computer screenshots (14), other — i.e. people or classrooms or dorm rooms or power

points (8).

Texts | Signs| Essays, Scouting| Books| Texts+ | Computer | People,

Quizzes, | Reports Computers Screenshots Class,
Textbooks Dorms
# of 8 17 2 5 4 14 8

Photos

The average number of photos per photo literacy log was 8.2.

| collected a total of 39 artifacts. | received the class scheduldsetgheen
original volunteers. The artifacts also included such documents as practic€plans
scholarship agreement/letter of intent (1), athletic department policy dotau(ig,
Richardson University fact sheet (1), subjects’ papers (1), and miscellatwsumnsents
about the team such as the school paper (4). Supplementing these artifactverate s
photos of the field that | took. Collecting artifacts was not an easy task. Foplexdhe
players were not allowed to part with their scouting reports. If before angegaine

they showed up to a team meeting or practice without it they would be disciplined.
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Collecting papers from the guys was also a challenge. | often requestiebyharing a
paper to the interviews or in study hall | would ask them to print out an extra copy.
Either because of forgetfulness or conscious resistance the papers werthooirfing.

An essential part of the database that is not represented in the discussion above
are the innumerable exchanges with my primary informant who would provide me
valuable insider information about the team, the individuals, the coaches, the support
staff, the institution, etc. My informant was a member of the athletic depatrtrithis
person had numerous responsibilities. Chief among them was the task of assembling
academic eligibility reports; she also served in an unofficial cagpasia councilor to
many of the student-athletes, especially, it seemed, to the male studetasat They
trusted her and confided in her frequently and often without self-censoringllyinita
the first three or so months of my fieldwork, my informant provided me with a steady
stream of insider information. Also not included in the list of actual data outlined above
are such data sources that include practices or workouts wherein | did not takehtes. T
above data does not include conversations | had (and continued to have) with subjects as
we walked across campus together or at lunch together. It does not include Wsts t
dorm rooms to collect photo literacy logs. It does not include going to a sports bar to
watch Sunday afternoon football with Mario. It does not include times the plagatd w
approach me or email me. | was immersed in data. Any time | was on camasistl w
my fieldsite and would invariably end up being exposed to data even when | had no
intentions of recording data. There are even examples from my persondldiie
would be at the beach and bump into a group of subjects, or be refereeing a game where

one of the coaches would appear, or be refereeing a game where fellousoffoziéd be
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telling me about various activities of Coach that they had experienced. Despitgjba m
because of, my dual role as both faculty member and researcher, the datiamollec
process turned out to be nearly as immersive as | had originally planned.hTihoug
slightly different ways.
How I Collected What | Collected

In this section | continue to explain the data | actually collected. ¥alsdugh,
| concentrate on explainidgpw]| collected that data and why | focused on these data. An
important characteristic of the database is that it was amassed forgbseaf
answeringhow these student-athletes read-composed. Though there are portions of the
database that illustratehat they wrote, the objective of this project is to respond to
guestions of how.

Fieldnotes. The majority of my fieldnotes are descriptions of what the players
were doing when they were with texts and/or tools of literacy or what theydeeg as
a result of a literate event. As | explained in Chapter One, in my fieldndéssribed
their movements; their gazes; their body postures; how they moved their hands; whether
they used the home row keys as they typed; the objects they interacted withgfiow t
interacted with each other, their peers, their coaches; their movement$itubag
space; the sounds, colors, smells, clothing, etc. of their immediate environment; and so
on. | tried to focus on the physical activity. | focused on how texts circulated around
them and how they interacted with or responded to texts. | accomplished the note taking
on the things | observed primarily using two methods — using a small notebook to take
quick notes that | would then, after leaving the field for the day, transcribe and atil deta

from memory. Or | would covertly type fieldnotes at a computer on a blog wivés In
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the field among the subjects (or immediately after leaving an observagipnldsing a

blog as a fieldnoting notebook provided at least two features. One, it was portable. Two,

| could manipulate the blog interface in such a way that it could appear that like

the players, on a social networking site, just goofing around. The blog was less
conspicuous than a notebook and pen or a word document on the computer screen. When
it came time to assemble my data it was easy to simply copy and pastatdet from

my blog into the large Word document wherein other fieldnotes were saved.

When in classrooms, at the gym on the field or otherwise not near a computer |
would use my notebook. At the end of the day, when transcribing from my notebook,
there would usually be multiple domains — at least two or three — that | wouldbdescr
Throughout the course of a day | would, at the least, see the participantsieg pradt
study hall, or practice and the cafeteria, or at practice and conditioningyracate and
walking across campus, or conducting an interview and meeting with an infoomant
some variation thereof. The point is that this version of my fieldnotes would be
records/observations of numerous encounters throughout the course of a day.

During study halls — the place where | was able to take the most prolific and
detailed notes of them being literate — | would type notes on a personal blog page (with a
privacy setting so that it is not accessible to the public). This allowed raketoninute
by minute notes in a way that the subjects didn’t think they were being watched. I.e.
there was no intrusive pen or paper or audio recorder — objects that the partioglants t
notice of and, as you will see, would affect their behaviors. This unobtrusive method
made it seem like | was nonchalantly working on my own work (because | would also

sometimes bring my own students’ papers and spread them out before me to give the
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appearance that | was working — again, so as not to disrupt the players’ comfor zones
to give them the impression that | was using study hall just like they teeget work

done). These notes, as | said, were often very detailed — frequently notex@the
actions, postures, texts, websites, conversations, etc. of the galleyrmy séttre we

were gathered.

There were a total of 81 blog posts. The majority of the posts were from study
halls (21). There were also blog posts for individual workouts (3), pre-season
conditioning/weights (2), cafeteria (4), informant interactions (3), asss (1),
practice/games (13), interviews (9), and phone conversations (1). The remaining blog
posts were, like the fieldnotes from my notebook, combined topics that either overlapped
with two or more of the above labels or were analyses of, reflections on or plans for
revising or enhancing data collection. In a handful of cases there are ththaght
functioned as prewriting for the writing up stage of the research procased the blog
too as a portable notebook of sorts. After a moment in the field or a meeting with an
informant or time spent doing some other observation | would take advantage of the
numerous available computers to log on to my account and type up notes. Typing, for
me, is faster and more efficient. And the easy access to the internet and mmehldg
was often able to take my notes within minutes of leaving the observation situation.

After a data-rich encounter | would sometimes record audio notes on a digital
recorder after meeting with informants and sometimes after visitimg cmyms. These
audio notes | would later transcribe.

Interviews.Fourteen of the 15 individual interviews were conducted in the library.

One was conducted in the cafeteria. Getting them to stick around after a stwdy ha
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come early or to otherwise commit their time to a 45 minute interview was a huge
challenge. | would frequently spend three or four or more weeks coaxing thetsubje

and presenting them with possible meeting times. Almost every time, fsldmptes
indicate, the participants would cite time demands or their lack of energgsams for
backing out. Eventually, though, | was able to interview eight of the 11 participants. As
I've mentioned before, one of the 11, Horace, lived off campus and was only around for
games and practices; another one, Brad, was dismissed from the teamsferaiations

and left after he graduated during winter break; another, Kirk, had too many personal
issues and commitments throughout the year to ever be able to find time.

The first two interviews — one with Clint and one with Will — were intended to be
histories of their literacy practices and they were based on DehndtBranterview
protocols in the appendix afteracy in American LivesThese interviews were ill-fitting
for this research project, and | could sense this even in the midst of conductingtthem. |
wasn’t clear to me why | needed to know about their grandparents’ reading and, writ
or whether their parents attended college. It would have been interesting fahdatse
but Brandt’s protocols didn’t flow well with my subjects in the context of the study tha
had described to them. | was trying to impose a questionnaire from an ehffexignt
study that had a specific purpose designed for that study. My interest Wwadanal,
the immediate. | quickly abandoned the line of questioning from this intervieacptot
—in one case | did so even as we were talking and reading/responding to the script.

After my experience with the first two interviews, | committed the sy time
to asking the subjects questions about what they did when they were reading, writing,

studying, reading scouting reports, training, what they read in their spareston In
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other words, | shifted the interview questioning to a personal line of inquiry about their
current ways of interacting with or doing literacy. This | did in conjunctioh wy
observations. That is, | used my fieldnotes to construct questions for individual subjects
For example, | would ask Clint about his movements in study hall: “Why are yaysalw
looking at your teammates’ computer screens?” | would ask Charles why heused s
many note cards to study. My questions for Jeremy would be based in part on my
observations of him logging so many extra hours in the library. My questions for Victor
were influenced by my observations of him doing so much socializing with women
during study hall. Nobody else used note cards the way Charles did; it was atiaberr
it pigued my interest. None of the other players spent as much time studyingnag. Je
Victor’'s excessive socializing with women was unlike that of his teanandtkese
topics were of interest because they weren’t the norm, they were exceptiwities
that were not usually displayed by the group and | was hoping to come to know how
these blips functioned in relation to non-aberrant events and behaviors. | shifted my
interviewing strategy to being more personal, more immediate and based an tiralg
observed them (or their teammates) doing. And we branched out from there. This is the
type of interviewing strategy that | could develop only once | was in the fitddacting
with the subjects.

| was able to interview all but two of the subjects (Mario and Jasen) atisaest t
During the second interviews | had the advantage of having props — their photo literacy
logs. During these interviews | was able to ask them about the images theyptuadd;
| was able to get them to explain the eventsttiatviewed as literacy events. Also

during these interviews | would continue to interject with points from my obsemngatr
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| would ask follow-up questions based on comments from other teammates. In this way |
was able to construct some common threads that ran across the intervievat tilsile
same time allowing the photos from individual literacy logs and the individual
conversations take their own course. While | went to each interview prepaned wi
guestions, the more interviews | did the less control | exerted over the course of t
conversation. | developed a comfort level and trust in the participants to tdyk free
without overdetermining the interviews, and as they became more comfavitiblae
they felt more at ease about going on and on in detail about their literate livdsahd a
other aspects of their lives. One of the things you see in the transcriptgenisvierds
coming out of my mouth and longer paragraphs from the subjects.

Photo Literacy LogsThe original research prospectus was designed to have the
subjects maintain written literacy logs. The plan was to collect them amthinbasis
and have conversations with the subjects about their logs. The time and energy demand
proved too much. The written literacy logs did not work. Only three subjects (Kirk,
Jeremy and Mario) submitted their logs on November 10. The average number of entries
was three. Jeremy had the most number of pages, six. And this was after elght we
with the logs. In other words, the players did not do the written literacy logke In t
middle of October | came up with an idea for how to supplement for the written logs:
photo literacy logs. Providing the players with disposable cameras was wsr 4mis
coming up with a record of what, how, where, when they read or wrote or were moved by
texts. | gave them instructions to snap pictures of their interactions wishotetkteir

literate moments.
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When | handed out the notebooks on SeptembB2t tade a presentation of it.
Each member of the team received a notebook with typed instructions pasted on the front
and a sample entry posted on the inside of the front cover (see, Smith and Wilhelm).
When | handed out the cameras | made a point to do so individually. | tried to make each
subject feel like he was on a special assignment. | also tried to makeipmate so
not everybody on the team would necessarily be aware of what they were doing.
Whether or not this made any difference, or whether or not my instincts about pigesenti
the cameras this way had any validity, it worked. All of the participants edeived
cameras took photos. Handing out the cameras individually, over the course of six or so
weeks had the additional advantage of collecting images during the end of a&semest
(first semester), over break and at the beginning/middle of another semekteh is\o
say, | feel | received a wider variety of images of literacy evestsause at any given
time the subjects were engaged with texts in different ways (over wietk bs opposed
to during finals week, for example). Since nothing was ever simple with thesesplay
retrieving the cameras often proved a challenge as well. But, eventuatigjved all
the cameras, developed the photos, shared them with the players, and was able to ask
them in recorded interviews about the literacy events they captured.

Though | was disappointed in the average number of photos each subject took
(8.2), the photo literacy logs still proved to be one of the richest sources of data for this
project. The photos helped immensely with spurring conversations about their specific
activities in the interviews. The images provided snapshots into personal spaces |
otherwise wouldn’t have had access to. The images, more than anything else, fdnctione

as examples of wh#teythought of as literacy events.
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Artifacts. The artifacts make up the final portion of the database. The majority of
the artifacts consisted of practice plans (20) and the participants’sclasdules (11).
The rest | came across by happenstance as a result of being in thedadldcted the
practice plans by picking them up from managers after practices or if greyieft
laying around. The class schedules were provided to me by the coaches. | was
disappointed that | was unable to collect more academic texts — sylkdjises
assignments. Though | was able to observe the players engage withademacwork,
| was unable to analyze many of the products of this work. Despite thisilomjtttere
remained plenty of academic-related data sources to analyze — e.gabbssyv
interviews and photo literacy logs. Having more player papers would havedlfona
better analytical balance of texts from the domain of academics, egpec@mparison
to the domain of athletics.
The Core Unit for Analysis
The “literacy event” was the core unit of analysis for the themes of iRepet
Surveillance and Breakdown. At the heart of each of these themes was readimg, writ
or talk about text: this is a literacy event. | highlighted Barton and lttarisi definition
of literacy events in the Preface, but it bears repeating here:
[L]iteracy eventsre activities where literacy has a role. Usually there is a writte
text, or texts, central to the activity and there may be talk around the text. Events
are observable episodes which arise from practices and are shaped by them. The
notion of event stresses the situated nature of literacy, that it alwaisiexas

social context. ("Literacy Practices" 8ituated Literacies3)
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Every case related to Repetition, Surveillance or Breakdown discussed in this \pege
a literacy event. If there was not a written text, talk about a text &t bdimg read then
it did not apply to the discussion/analysis of the three themes.

My data collection, as | pointed out above, focused on the physical nature of the
subjects’ interactions with texts, focused on what they did and/or how they did what they
were doing during a literacy event. As an example, the photo literacwkrgs
“observable episodes” where a “written text, or texts, [was] centraétadtivity.” With
each photo the subjects snapped they were identifying an event; they weraglétiari
photo represents a literacy activity, event or practice.” The photos idemafiying or
reading activity within a context. The captured image within their photosrecite
according to them (as opposed to literacy according to me). Each photo represents how,
where, when and sometimes even suggest why the photographer engagesd in a
reading/writing activity (suggestions | was able to later questian #imut in their
interviews). Each photis an act of reading or writing. And these photos are literal
illustrations of the types of reading, writing or interacting with that t identify as
literacy events elsewhere in the data.

How | Analyzed the Data: Categorizing, Coding and Developing Themes.

There are at least five identifiable strategies and principles invaivibe idata
analysis that are modeled after, in part, Carl Auerbach and Louise ®ilnesrsasic
ideas for coding and analyzing qualitative d&@adlitative Data) Initial analysis began
as | was in the field collecting data, and this less structured analystsl @aymportant
part in shaping the ongoing data collection. What | focus on here are the strategie

analysis that | employed at the conclusion of the data collection period, orctéefitihe
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field. The five steps that | followed are adaptations from Auerbach andseives
description of the coding and writing up proces®tumlitative Data(identified in italics
below). The first step was to read the data, review the documents, examine the photos
and listen to the interview@uerbach and Silverstein Chapter 4). During this process |
took notes and began the process of chunking data — i.e. formulating preliminary slots
into which various data could be grouped.

The second step was to categorize the groups that emerged. This second step —
which was a recurrent one — was part of the coding stAgerbach and Silverstein
Chapter 5). Though early in the analysis process, naming, or coding, the data is a
important part of interpreting the raw experiences and data of the study. The ataded d
represented similar and significant phenomenon.

Part of the recursive nature of analysis involves reading and re-reading, making
notes and revising notes, listening to the interviews and comparing the fresscri
examining and re-examining the photos, éibe third step includes the process of
reviewing and chunking the data into groups so as to determine or select major and
minor themes. This is an ongoing and key part of the pr¢éessbach and Silverstein
Chapter 6). Part of the selection process was informed by the use of computanprog
especially the use of word-frequency programs such as TagCrowd.com. Th&rprog
allowed me to enter both the entire database and chunks of the database into a program
that would generate word-frequency counts. Another feature of TagCrowd.dwman is t
the program generates a visualization of the word-frequency. Beingoade the

frequency with which certain words occurred provided an objective, verifiablgeiof
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repeated words/concepts. Below is a screenshot of a portion of a TagCrowd for the

fieldnotes. This particular TagCrowd was posted to my private “fieldnoting” blog.

illa
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(Image 2.1 — TagCrowd Screenshot)

As you can see in the image above, the higher the frequency rate of a word ahthéarg
representation of that word. In addition, following each word is the number of times it
appears (in parentheses). As well, simple searches of key terms vder@asaible in
Microsoft Word. This process allowed me to examine variations of particulas ter

their various contexts as they appeared across the data.

The use of the computer allowed me to more easily compare occurrences acros
fieldnotes, interview transcripts and other documents in order to triangulateédhe da
That is, the fourth step in the data analysis was triangulating the data — checking and
cross-referencing coded data and themes for reliakfityerbach and Silverstein

Chapter 6).
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Ethnography inevitably generates massive amounts of data — the majority of
which never makes it to press. Just as the analysis consists of viewing aading-tine
data in order to select significant chunks and thesedsction is equally important (if not
more so) at the writing up stag@hefifth step is the writing up stageshich must,
necessarily, be a reductive process. This is where ethnographers Glttte.t Here |
continued to select and refine the data to present it in a manageable format. Here
presented the story of my subjects. Here | provided my interpretation of tha $lyatd
studied for an academic year. The story and the interpretation emergetidrorass of
data and details.

The three major themes of Repetition, Surveillance and Breakdown emerged as a
result of the repeated manifestations of specific activities. Eachctegpehapter
provides specific details about how | analyzed these themes in relation toehmit@f
analysis — literacy events. Here | provide an overview. Repetition, for exanagle, w
dominating activity that | observed frequently everyday. Repetition alsatespigself in
the subjects’ interviews and in the cultural artifacts. The concept/aaivigpetition
thus became one of the major categories (step three) that became meckthebugh
the process of systematically coding for repetition. Coding for repettiosisted of
isolating specific moments in the data — an interview excerpt for exangpld breaking
down the description, enactment or representations of repetition. In discusstiigprepe
Will, for example, provided a definition of repetition as being an activity he does “over
and over again.” This became one of the search terms/phrases that | employggethéusi
search function in Word) to identify other occurrences of repetition. After fgiegti

and isolating the various examples of repetition | looked more closely at thetcmdex
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analyzed how repetition was functioning, how the subjects talked about it, how they
didn’t talk about it, the ubiquity of repetitious activities, how it manifest in vanzas
across domains, etc. (step four). The write up of Repetition in Chapter Three is the
culmination of this process of analysis.

The theme of Surveillance and Control was easily identifiable because of the
critical mass of documents and texts that circulated around the subjects irtteatvay
determined their activities and behaviors (step two). The coaching stafiab/
always were carrying and consulting documents that the players respondedrious va
ways. In my fieldnotes, the interviews, the literacy logs and the astdae peppered
with samples of documents that determined the players’ behavior. Educational
anthropologist Kevin Foster wrote about the concept of Surveillance and Control in
relation to student-athletes in 2003. Using the same strategies outlined abaste to fir
categorize this theme and then code for, search and analyze the databas®ydde
Foster’s theoretical concept of Surveillance and Control (what he calisgReonics”)
to discuss and analyze this theme (step five).

Breakdown was an approach to training that involved the composition, reading or
talk of texts; this training method, or educational technology, could be heard about or
seen in various forms in both the academic and athletic domains. The parts that make up
the process of Breakdown were most easily identified in the domain of athlekes. L
Repetition, Breakdown was so pervasive as to be seemingly omnipresent. The design of
every basketball practice was based on this approach to training. As the stuchynw
my fieldnotes began to reflect some of the principles of Breakdown beingatedlio

the domain of academics. While in the field | noticed this training approach and |
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constructed questions for the interviews to try to get additional sources of daga. Lik
Surveillance and Control, then, the grouping for this theme began while | was still in the
field collecting data. The pervasiveness of data related to this thenmedoptae

evident once the data collection ended. The process of coding for the theme of
Surveillance involved doing word searches for whole literacy events whargtusing

texts were known to structure the subjects’ behaviors. For example, searcisasifpr

hall,” “practice,” “practice plan,” “curfew,” and “lists” led me to contealizing points in

the database where | could more closely examine and discuss specifiy kesats —

how the subjects were interacting with, composing, reading or talking about texts
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CHAPTER 3

REPETITION AND THE TRICKLE-UP EFFECT
[Y]ou know the coaches will go through and they’ll show us the plays first, then
I'll watch them which is similar to listening to a teacher describe what they're
talking about, and then when it’s our turn to do it you know it’s similar to me
going back to my dorm room and just memorizing it myself. And you know, going
over the play over and over again until it becomes second nature, just like it
would be for me studying for a test question. I'll just keep drilling it until it

becomes second nature.Will, freshman shooting guard

The way that Will chose to explain the process of learning the new matasal
by comparing it to his academic training strategies. For him — and for a nafithe
teammates — there are parallels between the domains of academicsetius athen it
comes to training strategies. The crux of this training strategy isti@petAs part of
the team’s preparation for upcoming contests those players on the team who did not get
much playing time played a role as “scout team.” Scout team membeist cdmon-
starters and those who do not play significant minutes. They would learn and then
imitate the strategies of the opposing team so that the starters couldepaigeiitst the
various offensive and defensive strategies that they would face in the achel th
addition to watching film and seeing diagrams and descriptions in the scouting,report
the players also had a real life replica thanks to the efforts and abilities edout team

members (and the coaching staff).
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Will's interview excerpt and, in fact, this chapter is an exploration of the
repetitive nature of the literacy practices of student-athletes. Baskd matling,
writing and other training activities of male basketball players at RisbarUniversity, |
present insights into a literate training model that has repetition as itkatoumal
training concept. The subjects of my study used reading and writing to traithlietics.
And in their academic training they applied the physically repetitious agmeadt their
sport to compose what was for them effective methods of learning academialmater
One of the objectives of this chapter is to illuminate how small acts of readitiggwri
and talk about texts, repeated over time, trickled up to effect the subjectsdfagiag.
These subjects’ ways of learning in the domains of athletics and acadesnecdegply
rooted in the physicahgéxig, and their ways of composing and learning were intimately
connected to the values, norms, beliefs and ways of being of their Discourse cogmmuni
(habitug. Understanding the physicality of the literacy practices (sdaysipal) of this
community of readers and composers offers teachers of writing insightstént@mave
models of composing — or at least additional complex ways of thinking about composing
and learning. For these players, one of their primary ways of knowindweash
bodily performances and bodily ways of beihgXi9 — doing something repeatedly until
it was habituated, second-nature. Writing teachers will see the connecti@eibet
repetition and physicality to understand how literacy functions physically pe sirays
of being within this milieulfabitug, and the milieu of these players dictated that
performing content precisely is equivalent to “knowing.” Such a view congdidche
notion that literacy learning is simply a cognitive process. A playentrbigable to talk

about a defensive strategy, and in that sense, in the academic sense, he would “know” the
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defensive strategy. But in the athletic sense, these players didn’t “knowgauttiess
they could execute it on the court. Part of what the subjects of this study maks clea
that their literacy learning is a socio-physical process. What ttagasns that these
subjects’ literacy is a bodily expression performed through motor funcifsystematic
techniquesh{exig combined with the objective structures and systems that determine
their practice lfabitug (see Chapter 1, p 33).

There three issues that guide the start of this conversation. Firstphsteate
the how, where and in what ways the basic elements of repetition manifested in the
subjects’ training and learning. Second, the basic element of repetition i$ alwegs
defined by me as a literacy event or a literacy act. The discussiteracy events/acts
and repetition will demonstrate the interwoven nature of the literate trgprétjces of
these subjects across domains. Third, | discuss what | call the “wigld&ect.” That
is, small (literacy) acts trickle up to affect larger (literacyatices. Supporting these
talking points are data and data analysis from the study.
Defining Repetition

In the interviews, on 28 separate occasions, eight of the student-athletes
mentioned “doing it over and over” or “going over and over” an idea, concept or activity.
According to my subjects, the simple definition of repetition is doing something “over
and over.” An example of this is in the last two sentences of the opening epigraph; her
Will contextualizes this definition of repetition: “you know, going over the play and
over again until it becomes second nature, just like it would be for me studyingfir a t
question. I'll just keep drilling it until it becomes second nature.” Will's expianaf

the repetitious academic and athletic training principle is representéthow the
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subjects talked about learning/knowing something — via repetition. This, in fact, is how
have come to define repetition for this chapter, and | have taken the words fricsn Wil
(and his teammates’) explanation to code the data and identify examples itibrepet
Defining repetition thus, | am challenging, to an extent, the notion that &xégcises
are unintelligent, unthinking, mindless routines. Repetition is coming to know through
physical doing, bodily thinking. This bodily thinking facilitates competency and
comfort; repetition facilitates functional literacy. And this is part oftv@tsaughnessy is
talking about when she talks about barriers to being able to think while writing -ato bre
down such a barrier a writer has to have facility with the methods and technology of
reading-composing. In other words, to say that one cannot “think” while writtog is
imply that thedoing (i.e. the act of writings thinking that it takes brain power to think
through the act of composing. Once a writer has repeatedly performed the motor-
movements that are the foundational aspect of comptsemghe can “think” about the
content she is trying to inscribe as opposed to the actions it takes to produces the
composition.

Will speaks of repeating as doing something “until it becomes second nature”; his
phrase is “having it drilled into you.” Debra Hawhee calls this “habituatidatiiy, pp
5-7). Close kin to Hawhee’s term are Bourdie@sitffine, Chapter 2) and Aristotle’s
(Ethics Book Il and V) concept dhexis(a bodily “having” or “holding”; more on this
below). Will is quite literal in his explanation of how the process of embodying
knowledge occurs — it @rilled into him throughdrills — skill and drill, repetitive
memorization practices. There are pros and cons to such an approach, especially

relation to critical, independent thinking. But the pro is, according to Will and his
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teammates, that they physically the knowledge that they want to know so intimately
that it becomes second nature. They do it so many times that the content becomes
habituated. Like the writer who has mastered the tools of writing, these pgiagerse
free to invest their thinking not in the individual motor-movements but of the dynamic
content they are performing.

In relation to these player’s practices (both literate and otherwise)dher
important implied elements of repetition: the matters of rightness and to@ssc
Rightness, here, suggests an ethical equivalency. Correctness, here, $segyastd
accuracy, precise execution. In their sport, repetition is the righochef training; it's
how training is accomplished, and it is an important way that learning happens (the
mantra is not “Practice makes perfect,” but “Perfect practice makiex{e In
academics the players repeat the correct material; they stuslyifdéormation,
definitions, responses that are accurate for the accompanying questions angroiMe
might also consider the issue of intent or purpose. For these players the purpose of
repetition as a method of training is to physically know some materiahterto
Repetition, then, is to rightly and correctly perform something over and ovéefor t
purpose of habituation, so that it's “second nature.” There is a usefulness of the work of
repetition, too: the motivation is that it is for utilitarian application — in \&/itase either
a test or for a contest (i.e. basketball game). For these subjectsiaepetd not just
busy work or skill and drill: it was a way of being; it was a meaningful paheoiviork
they did as student-athletes. To go to the gym and shoot 200 jump shots, for example,
was nearly an everyday activity. Such an activity involved specific antspre

individual motor-movements: setting your feet, holding the ball just so, raisingayosr
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with proper technique, elevating from the floor, releasing the ball at theEamef
elevation each time, flicking the wrist in a manner that creates backspin orilthe ba
flinging the ball with a consistent arc, and so on. Shooting 200 jump shots means
practicing on proper and precise form and technique. The purpose of executing the
individual motor-movements of a jump shot over and over is so the players could perform
them precisely and accurately without having to think about them during the heat of a
contest.

Repetition emerged as a theme because of its pervasiveness in the data. To
analyze repetition | needed to be able to identify it. Therefore, | codedtthkat@d on
the definition of repetition that emerged in the interviews. Using the worchsearc
function in Microsoft Word, | searched the interview transcripts and my fieddrfot the
following words or groups of words: repetition/repeat, over and over, drill&idtied,
second nature, doing it (in addition to being a part of the definition of repetition that the
subjects provided, “doing it” indicates past and present progressive actiomyexifon
more than one occasion — in this case repeatedly). As well, | searched thefrmage
the participants’ photo literacy logs for instances that were common to theéwod#s
or that represented instances of repetition (e.g. practice plans, scoutirg, Igtpdy
sheets, motivational signage). For the purposes of coding, and for the purposes of the
chart below, I did not include artifacts that | collected.

Instances of Repetition in the database

Athletics Academics Social Total
Interviews 36 27 10 73
Fieldnotes 39 1 0 40
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Photo Lit Logs 5 9 7 21

Total 80 37 17 134

(Chart 3.1)
Most of the repetition occurred within the domain of athletics. More so than in the other
domains, repetition was a how they trained in athletics. However, it is tellindpénat
are significant amounts of repetition in the other two domains: it demonstrates a
consistent method of training, way of being, frame of mind.

A breakdown of the figures representing instances of breakdown in the chart
above is as follows: In the interviews in relation to the domain of athleticsiarvefs
the word repeat/repetition appeared seven times, eight times for the donaderhas.
Over and over appeared 11 times in relation to the domain of athletics, ninedtirties f
domain of academics, six times for the social domain. Doing it appeared sixrtimes
relation to athletics, nine times for academics and six times for tie domain.
Drills/drill/drilled appeared nine times in relation to the domain of athletics time for
academics and two times for the social domain. Second nature appeared threadtimes a
only in relation to athletics.

In the fieldnotes in relation to the domain of athletics a version of the word
repeat/repetition appeared four times, one time for academics. Over and awgrit doi
and second nature did not appear in the fieldntoes. Drill/drills/drilled appeareae35 t
in relation to the domain of athletics.

It is important to point out that the chart above documents explicit mentions of
repetition. The chart does not, however, reflect the amount of repetition thatyactuall

permeated the ecology of these student-athletes. For example, withiresbsiskgtball
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workout or practice the players would easily have committed well over 134 acts of
repetition. At the beginning of a workout they would often shoot 100 jump shots. Or, in
the library, they would often repeat vocabulary definitions dozens of times. They could
be seen getting on and/or checking their Facebook or BlackBoard pages numesus tim
within the span of an hour-long study hall. So, in a way, repetition both pervaded the
ecology and ways of being of these subjects and it was at the same timé¢ssubtle
common as to be invisible, even — as we’ll see in the practice plan below).

The results of coding the data lead to a charting system that naturadigycbitie
coded data by domain. Following the data, the organization of this chapter follows these
divisions. Therefore, arrangement of this chapter follows relatively cldselgomain
pattern of the data. As Will's opening interview excerpt demonstrates, hqulexer
were numerous occasions where crossover between the various domains occurred. The
strict division between domains is mostly a classifying schemati¢'tkeamposed on
the data for the purposes of reporting and, to an extent, analyzing. The reidldy of
fieldsite was that Discourse community of these student-athletes di¢tatdde
boundaries between athletics, academics and the social were by and laitgarnvery
The very label “student-athlete,” for example, is representative of ke viere always
both student and athlete; they were almost always in both domains simultanedsty. T
school work was managed and overseen by coaches and athletics department support
staff. Their position as athletes was always in relation to their role s espatives of
an academic institution. Throw in the fact that their social lives existechwitéai

context — the physical boundaries of — their institutional identification asrgtatldetes
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and it becomes easier to see that “domain” is a complex analytical tool.rdusme
examples of distinct domains should be viewed with this understanding.

As a means of setting up the data, analysis and discussion, | want to address tw
issues. First, in this chapter, and elsewhere throughout this study, repetitranss al
always a part of a literacy event or literacy practice. It is impbttakeep in mind this
relationship between repetition and literacy events/practices.atytéself is an activity
that consists of repeating specific motor-movement in precise waysravexar (e.g.
start eyes at top of page; move eyes from left to right; move eyes down;hagcee
from left to right). But we don’t think about the motor-movements involved in acts of
reading-composing. Why? Because they are habituated, second-nature. Regpetition
almost always in relation to the physical activities that took place ag afghese
subjects’ physical learning and literacy practices — especiallydbeiposing practices
(e.g. shooting 200 jump shots). The function of repetition in relation to literacy
events/practices is that those motor-movements that are the focus oiompettome
second-nature so that more critical and dynamic thoughts can ensue. The micdsbody
be freed up to perform or think about a higher order activity or event as a result of the
habituated motor-movements. This is one of the important ways that repetition and
literacy are happily wedded.

The documents, the texts, served as points in the data that illuminated for me the
impetus for their repetitious doings. The texts were often the starting points for
repetitious activity and themselves embodied repetition. Another result of exesevas
that they dictated action and activity. Literacy events also inclutleditaund texts” in

addition to reading and composing texts. It is for this reason that we examine, for
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example, practice schedules. Texts such as the practice plans and sepuotitsgwere
maps of repetitious activity and were themselves repetitious in their cdimstruc
composition and use. These facts will bear themselves out below in the conversations
about practice plans, methodically studying with note cards, interacting ehdeskg etc.

Second, while | slip back and forth between calling repetition a literacy
event/practice and a training/learning method, repetition was alsdadr@tcomposing
for these subjects (as we see in the example with Charles below). Composiagvaythi
is what facilitate appropriation of the content they were trying to learothér words, as
the players performed and as the content became habituated they came to own it.
Performing. Composing. Appropriating. The subjects performed content in order to know
it and their performances were their compositions. Just as | and the datsactoasd
forth between the blurred domain boundaries, the blur between repetition as training
strategy and composing method is the margin at which literacy schiothrs a
compositionists are bound to find something interesting. Performance as composition:
through this method, as the subjects suggest, appropriation of material appeaus to occ
(as we see in the exchange below with Clint).
Scripted Repetition in the Domain of Athletics: Basketball Practte Schedule

For each and every basketball practice Coach, along with his assistants, would
decide on the objective for the day’s practice along with specific skille/giea to
emphasize (e.g. emphasizing screening and trap-defense). The coafhingudtl
select various drills that would facilitate work on these skills/stregegnd they would
sequence them and then write them down by hand on a sheet of notebook paper. This

would be the schedule of drills and activities for the day’s practice; this was the
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basketball practice schedule (sometimes referred to as the praaticefpNary day that |
observed a basketball practice | observed one of these practice schedddwinds of

the coaching staff. Below are some images of typical practice schedules:

(Image 3.1 — November Tdractice)
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(Image 3.2 — March'8practice)

(Image 3.3 — March"practice)
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These three images of practice plans, plus the transcription of a fourth bllstrate:
the consistency of a repetitive methodology. The images illustrate the tiagradteach
practice plan. The are consistent; there is virtually no change from reénky season
(image 3.1) to late in the season (image 3.3). The practice plans, and thus thespractic
are structured according to the amount of time spent on each drill. In the left-hand
margin are the time increments. To the right is a description of the wébivegach time-
slot. Occasionally Coach will include a diagram (image 3.2) of a play ol odri
expedite the set-up time for a new drill. Very little time is squeezed infarédcice plan
for transitioning from one drill to the next; the transcription below illustrdtissas well.
Here is a transcription of a practice schedule; it was of the Jandaprddice,
and it is similar to what you see in the images above:
(15 min) 12:45-1 5 on 0 % ct. Dummy ‘O’ (Weak-Strong-Transition sets — fist —
center)/BOB#1,2,3,4
(15 min) 1-1:15 Stretch/wallsits/5 on 0 Pres ‘O’
(20 min) 1:15-1:25 2 on 0 Pick & Roll work (Blue-Whit2)1 basket, both sides of floor
(15 min) 1:25-1:40 Indiana passing — 2 lines — 3 on 2, 2 on 1 — Fastbreak Buildup
(6 min) 1:40-1:45 “D” Stations (3 min stations)
MH: 4 in a row defense hi ball screen (2 Jam — 2 Hard Hedge)
TH: 2 in a row defend wing ballscreens
(15 min) 1:45-2 — SHELL -5 on 4 open post (weakside exchange)/5 on 4 drill
Game to 5 stops 4 on 4 on 4 Shell Game (no ballscreens)
(15 min) 2-2:15 Big 4 Drill / 4 on 4 full ct. charge (start drill with 4 on 4 blockout

conversion)
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(5 min) 2:15-2:20 5 min. full ct. shooting (115 makes)
(5 min) 2:20-2:25 Ft's-water
(20 min) 2:25-2:45 Black & White Work (Double Fist work als®Deadball & Ft
situations
(20 min) 2:45-2:55 2 ‘D’ Work> Y% ct.
2:55-3 Ft’'s — water
(20 min) 3-3:10 3 Possessions
3:10-3:25 4 min game (Blue 55, White 61)

e academics! (Ryan — Byran — Mario)

e 12:45 tomm, weights after

¢ Horace-Ryan (media)
Several prominent features of this document are the regimented structure, time
allotments, and the “breakdown” format (i.e. the method of demonstrating the entirety of
an activity and then breaking down that activity into constituent parts so as toeptiaetic
individual motor-movements of said parts) of the day’s activities. But the most
significant feature of this document is something that doesn’t even appear on the
document proper; repetition appears in the actions, in the doing, of the players and
coaches. The structure, timing and breakdown features of these documents have a direct
relationship with repetition — where and how it manifested, the philosophy behind it and
the effects. The most conspicuous element of the practice schedule is thit nibere
mention of repetition. Repetition, on the actual text, is invisible. But to experience the
actual basketball practice either as an observer or as a participantheteee or do

activities over and over and over. Often the only thing that puts any restraints on the
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amount of repetition are the 20, 15, 10 and 5 minute blocks of time dedicated to the
specific drills. In fact, that is what the time allotments are formd by time — not by
count — the number of times the participants perform an act.

As an example, let’s look at the first drill of the day, “5 on 0 ¥2 ct. Dummy ‘O
with BOB [Baseline Out of Bounds plays] #1,2,3,4.” These first 15 minutes of practice
are dedicated to reviewing the various offensive plays in the team’s repeffoir each
play, each of the five offensive players has specific duties or movementisehatust
perform in a highly choreographed sequence. To master these movements and their
timing the student-athletes “study” the plays by repeatedly perforinérg tinder the
watchful (and constantly corrective) eye of Coach. First they run their.*gets (i.e.
offensive plays that are performed on only one half of the basketball court)héyen t
review four of their out of bounds plays (i.e. plays designed to inbound the ball before the
allotted five seconds expire). They repeat each play at least four firsetie Blue
squad runs through them twice then the White squad runs through them twice. (At the
beginning of practice the 15 players are divided into two “squads” of seven and eight
players so that they can compete against each other in drills and scrimevzayéosc
Depending on the nature of the drill there may be as few as three or aasriaugy
members from each squad competing against each other.) Not only does each player
perform the play twice, but he also sees it performed two times. If theaayamistakes
made, they repeat the play as many times as are needed until each onetisown w
mistake. The playbook consists of dozens of plays only a selection of which are
performed on a given day. They perform the selected plays over and over and over aga

until the 15 dedicated minutes expire.
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The players then move on to the next activity on the schedule, which is their
stretching exercises plus some sprints in the form of their “5 on 0 Pres.®they
imagine that another team is employing a full-court defensive syratggnst them and
they act out the appropriate (re)actions). Both the Blue and White squad refieantbe
Pres O seven times. Stretching takes up approximately 10-12 minutes. Included in the
10-12 minutes are the “wallsits” — a stretching exercise where tletestlalct like they
are sitting in a chair by placing their backs against a wall with thiging parallel to the
floor. The drill serves at least two purposes: ingrain this low, bent-knee defensive
posture and to build up toughness in the leg muscles. The rest of the time is dedicated to
the 5 on 0 Pres O (i.e. five offensive players move through the choreographed strategy of
getting the ball to the other end of the court against imaginary defensess [’
stands for Press Offense] opponents [hence the “0”]. Starting off basketbatieobgc
learning new material or reviewing old material is a routine that tine teiéows
throughout the year. As a warm up, during the first minutes of practice thespigyat
a slower pace, with less intensity. Essentially they are walking throhgtever
material they are learning/reviewing. To use an opposing metaphor, tretghistreir
minds.” Then they (literally) stretch their bodies. The 5 on 0 Pres O is perfotrmed a
full sprint; this is the first intense drill of the work out. Here they breakemtsand
continue the loosening up of their bodies. This routine is repeated on a daily basis: half-
speed drill to open practice, followed by stretching, then sprints, then full speed ahea
into the remaining drills of the practice (which the players are expectedoonpevith a

high level of intensity).
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The following 10 minutes are dedicated to “2 on 0 Pick & Roll work.” The Blue
squad goes to one half of the court and the White squad stays on the other. Breaking the
team into two separate squads allows the coaching staff to facilitate petiéaas per
player. The advantage of breaking the 15 players into two groups and separating them
into different spaces within the gymnasium is that there is less wamegirhen the
players are taking turns to participate in the drills; each player getsoonp¢he
material more times. Though the pick and roll is one of the most basic offensive
strategies in the game of basketball, mastery of it does not comeheapigkt and roll is
a relatively complex group of isolatable acts. The pick and roll involves two offensive
players — the dribbler and the screener. To successfully execute the pick drel rol
dribbler must “set up” his defensive player so that he is in a position to be screened. This
maneuvering must be timed in such a way that his teammate, the screener, céy proper
position himself so that he does not commit a foul. Once the dribbler reaches the
screener the dribbler’s job is to rub shoulders with the screen so that there isenfospa
his defender to move between the dribbler and the screener. After the dribbler hds move
past the screener, the screener then pivots and rolls or cuts to the hoop. The purpose of
the screen and roll is to create an advantage over the defenders by putting them in
compromising positions. The idea is to put the defenders in exploitable positions. There
are a host of possible scenarios that can emerge from this offensivgystratel
“reading the defense” is one of the aspects that is the focus of this padrdulaBeing
able to read, or observe, the reactions of the defender and make the appropriate split
second decision is a skill that takes many, many trials and errors to miasiés.and

error are a part of performative repetition in the domain of athletickgtriberror come
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up below in other domains). However, before the players and coaches reach the point
where they work on this split-second decision making, they first work on madieging
coordination and timing of the actual movements of maneuvering into the correct
positions to execute the screen and the roll. They work on footwork, cuts, nonverbal
communication (e.g. eye contact and reading the pace and speed of the play, etc.)
passing, catching, etc. During this drill they work on all of these basiertem
Repetition ighe approach to mastering this bit of content. During these 10 minutes the
team is focusing on the right and proper execution of setting a pick and rolling to the
basket.

The collection of repetitious activities is represented by the text of dlcaqe
plan. The practice plan is, in fact, the impetus for the activity. As well, tlohioga
staff spends time explaining particular aspects of or motivations for troaisatiills.
They pause to talk about the activities and think deeply and critically aboutithigesct
they are performing. While the players are in the process of habittia¢imgotor-
movements, this talk also has a forward-looking effect in that it allows thegerplo
imagine a bevy of dynamic situations in which the drills will be performechgari
game. According to the definition laid out in Chapter One, this makes it ayi&vraant.
While the text directly drives the specific activities of the particiae tand day, the
approach to training would probably still exist even if the coaching staff did not cempos
the practice plans each day. That’'s because within the culture of high Iskelldzdl
these training practices are very common. In this sense, the coachesymaproach is
in line with Street and Barton and Hamilton’s definition of a “practice.” Even though the

texts were never not present, it's important that | point out the training draslttiat are
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the norm in high level basketball practices; it's related to my argument taotitickle-
Up Effect. These norms — i.e. “practices” — demonstrate the reciprouesd wht
activities-events-practices for shaping ethics of behavior and ways gf bein

Repetitious behavior is a habit of body and habit of mind that became a habituated
way of behaving across domains. Repetition is not just an act or a practieewysof
being — an “ethics of behavior.” From where did this ethics of behavior come? Téere a
numerous instances in the database where repetition is mentioned, observed, enacted.
The three examples from Charles, Victor and Clint cited below occurrégsmecof any
explicit directive by their professors to read or write or perform the rabtepetitively.
The fact that neither Victor nor Clint were explicitly given a method for learning new
academic materials is a significant difference from the dominating method handed to
them from their coachesThis observation indicates that repetition was a method of
training that infused these subjects’ ways of being. In one domain (atkhetycyvere
explicitly shown how to train, in the other (academic) they were not. We may suppose
that these repetitive behaviors might be a carry over from previous schooling
experiences, but this study is not equipped to confirm or deny such connections. As far
as the data for this study is concerned, only during basketball workouts wasorepetit
explicitly demanded as a part of the training model. It was in the weight room that
coaches told players to “get your reps” [i.e. repetitions]; it was in thnggium that
coaches shouted for the players to “get your shots” [i.e. shoot the ball numeraumtime
succession]. It was during basketball practices that players did pick andlifbdten
minutes at a time. To take the pick and roll drill as an example, players would perform

the same act, the exact same sequence of movements, over and over. The demands on
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the players to execute exact motions of their bodies included exacting erexfutiody

posture (e.g. how to hold their shoulders, arms, hands, width of their feet as they set the
screen), footwork (e.g. which foot to lead with as the screener stepped out of the
screening posture and began his roll to the hoop), communication (e.g. calling fof the bal
and reading the body motions and trajectory of moving bodies). These are just three of
the demands of the screener. To learn these motions, to “get it down,” the subjects
repeated the drill. And then they would repeat it some more. Coaches demanded that the
players repeat these acts. The players, without question or concern,ddpesdéeand

other basic acts nearly every day for two to three hours.

The data and analysis tells us that the domain of athletics relied much more
heavily on repetition as the foundational approach to instilling “contdtée claim that
emerges from the data of this ethnography is that repetition is the foundational element of
student-athletes’ training methods that instills habits that they can perform unthinkingly.
This habituation becomes, for student-athletes, a way of behaving, a way of being. Itis
how they conceptualize the work of learning new material. And it transfers to other
domains of their lives
The Physicality of Doing It in the Academic and Social Domains

The subjects’ approach to training in the domain of academics and athletics wer
physical and literate in unexpected ways. Their training was, accorditatoee,

“syncretic” (Hawhee 9, 13-14): they were using intertwining, whole-bodwyitrgi
methods — using their body to train their minds and using their minds to train their body.
For example, Charles had a very specific approach to studying courseahtiagtri

involved physically manipulating stacks of note cards that he would write and read. His
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motivation for creating these note cards was so he could more easily repeaiemd re
the material. Here is Charles explaining:
It's all in one. And it’s like | can just keep going over and over and over until |
get it down. With note cards. See if | have 30 note cards | will take three. | will
take three out of the pile. Or just say if | have like okay 30 note cards or
whatever. And | take three out. | will take three out and just know those three
first. And once | know those three | will put it to the side like that. And then Ill
get the next three. And you know once | know those two again fine, | will get —
and then | will take the other three. That makes six note cards. And | will take all
the six note cards and then go over those until | know those. And then I'll take the
six note cards and put them down and I'll start over like that.
Charles’ use of the note cards is a very precisely choreographedyléetaaty. In the
interview, as he was offering the above explanation, he was miming the g@ractic
cupping the stack of note cards “like that,” picking up three cards “like that,” getidin
imaginary words in the empty space between his hands that were holding thencdards
then “put [them] to the side like that.” Read one card. Stick it behind the other two. Over
and over. This method of studying is not itself an act of composing — at least not in the
way that writing teachers typically imagine. Yet, he composed the note kards
composed a study method more in line with the valued practices of his athletics
Discourse community. Also of significance is the fact that Charlesaote\atl his notes
and study guides onto the note cards. The process of re-composing the material onto the
note cards was a part of the process of appropriating the material, puttiogaitfanm

that was his. (This is also an example of Breakdown; see Chapter 5.)
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The juxtaposition of the practice plan with Charles study methods serveslsever
functions. The one | want to highlight right now is the blur between physicality and
literacy: literacy is at the heart of their athletic training, andsi@ay interaction is central
to how these student-athletes learned course material. In re-writingiteéeah Charles
was “doing it” (i.e. doing the material physically). It is subtle and indploeit as literacy
educators we often overlook the fact that at its most basic level, reading &ng ane
acts of the body first and foremost. Without our bodily senses and motor-movement
capabilities we cannot read or write. This is a given. What the subjects stuttys
illuminate, however, is the complexity of this physical engagement withdiye
Composing is a highly physical activity. For these subjects, literacy was not a passive,
brain-based activity. Of significance to teachers of writing is the fact that reading and
writing are as much physical as they are mentlhis data highlights the physicality of
reading, writing and learning; it is a®2&entury demonstration of the whole-body
process of (literate) communication that Hawhee reveals about the rduatoathletes of
4" century B.C.E. Greece.

Repetition showed up in multiple forms, and Victor demonstrates this fact. In one
interview excerpt Victor is explaining how he studies psychology vocabuwamaaling
his notes and then re-writing them:

Me: So then how do you memorize it?

Victor: Just repetition.

Me: Just keep reading it over and over again?

Victor: Yeah.

Me: All right.
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Victor: Same thing with this. Pretty much all our psychology class, all our test,
was all vocabulary, just repetition, reading over and over again, memorizing. What |
also do is, as far as like if | have vocabulary, | would type it up, type all the words, like
memorize it more. Like type the word and keep reading it instead of just taking that [i.e.
the online notes], printing it out and all the study guide, whatever.

Me: So do you think it helps you? Why do you type it out also? What does that —

Victor: | memorize — | don't know. Makes me memorize it better sinced'm lik
reading it and typing it
Not to be overlooked in these examples from both domains is the role of performance:
“Makes me memorize it better since I'm like readamgltyping it.” The process of
writing/typing the definitions is an act of appropriation that happens in the parfce.
Victor doesn’t just review the study guide given to him by the teacher vikBbacd.

He re-writes it with his own hands; then he memorizes it by repetition. Same w
Charles; he didn't just read from a study guide or a glossary. He re-wraotateeal

into a format that allowed him to use learning strategies that fit him. \Videea subjects
invested the effort to re-write their class notes, PowerPoint slides or vagalbiodsy
were actively engaging with the materials through re-composing. Tlhsreamething
about activelydoingthe material that Charles and Victor were drawn to. What this
suggests is that repetition is not just a rote exercise for these pl&gpstition is not
mindless or unintelligent (as the term “rote” suggests); to repeat is topetoput the
material into action. It these players method of appropriating somethintydtadyg by
means they are familiar with. Repetition is just an extension of skill-and-drill

approach. Part of repetition was personally performing the material; thes kegs

111



element of the activities. Repetition is how they come to embody basketbalbskill
classroom knowledge. Repetition is a method of learning so that information becomes
“second nature,” embodied, to these student-athletes, and it was mediateddby acts
(re)writing.

Repetitious training methods are time and energy intensive. A frequently
assumed stereotype of student-athletes is that they are athletasdifetemost — dumb
and/or apathetic jocks. In this example, Victor unwittingly addresses énepstpe
while simultaneously demonstrating the transference, the fluidity, of statidate
training practices across domains. Here is Victor talking about whatsrhakea good
student:

CD: What are some things that you feel like you know a lot about?

Victor: That's what I'm saying. Like | don't really think | know that much about,
like a lot in life. But, I'm just like good at studying. That's why my graders are good,
I’'m good at studying.

CD: So then what makes you good at studying? Like —

Victor: Repetition.

CD: Repetition?

Victor: Yeah. Just keep studying it over and over.

CD: So like give me an example of something. Like if you were studying for
something how you would do it.

Victor: Well like my biology test. He had a PowerPoint and he had slides. And
he did a study guide. And | just read one question and | go to the answers. | read the

guestion. Keep asking it over and over. Just keep reading it until I, you know, I just |
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don’t have to look at it. And I just think well and the question and the answer is in my
head. And | see all this.

CD: So you just, so just reading it —

Victor: Yeah. Going over it. Repeating, repeating over and over again.

Victor opens up with a deprecating comment about what he does and doesn’t know. Here
he is being dismissive of his own intellect, and instead he gives credit to his method of
studying for his academic success. Of significance here is Victophasis on the role

of repetition in his academic successes. According to Victor, how he comes to know

what he knows can be attributed to repetition. He identifies the method of repetition a

the mediating factor for “why my grades are good.” Victor employs the repetition.

He clearly illustrates what a repetitious engagement with courseiahbdeks like: it is

the act of “just studying it over and over,” “asking it over and over.” He reads the

guestion. Flips to the appropriate page. Reads the answer. Reads the question. Flips the
page. Reads the answer. Reads the question. Flips the page. Reads the answer. Reads
the question. Flips the page. Reads the answer. The physicaldingthe content

repetitively waghe basis forall of these subjects’ successful training.

What's remarkable about Victor's method is that it is also Clint's methaosl. It
Charles’ method. It's Will's method. It's Devonte’s method. It's Jerermgéghod. It's
Coach’s method. Each and every member of the team engages in repetitious acts as a
way of learning. Repetition is explicitly identified as a key componenttoiley and
knowing content when in the domain of academics. When in the domain of athletics,
however, repetition is not explicitly identified; repetition is simply a patheir

everyday activities.
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Habituating Ethical and Excellent Behavior: The Trickle-Up Effect

Some of the terms that I've already put in play or have alluded to — terms such as
repetition, habituation, second-nature, embodied, hexis, habitus — have an intellectual
history that connects to numerous other theorists. | want to focus on two of them: Debra
Hawhee and Aristotle. IBodily Arts Debra Hawhee argues that the Three R’s of
Sophistic training, Rhythm, Repetition, Response — the model of education used by
ancient Greeks to train athletes and rhetors side by side — sculpted chagadtavibee
141-8). The Sophistic model of Rhythm, Repetition and Response was viewed as an
educational approach that instilled “right ways” of behaving (147) that paeptrietes
and rhetors not just for competition but “better equip[ed] students to become effective
citizens” as well (146). Just as Hawhee (by way of Isocrates) arguidisel&ophistic
training model habituated a way of being in the world that affected behaviors beyond the
scope of the gymnasium (where athletes and rhetors trained and competedi@long
another), |1, too, argue that these student-athletes’ training sculpted as tdthic
behavior.” This ethics of behavior is a habituated (and thus unconscious) way of
performing accurately and correctly.

In Aristotle’s Nicomachean Ethigdis treatise on ethics, we see how actions
within an activity are to be performed so as to live well. To perform activitithsn a
particular function according to high standards is to attain excellence. dyss, s
Aristotle, is to be “in conformity with excellence or virtue” (Aristotle 1The
foundation of excellence or virtue is located in individual, specific acts repeate
time. Later inEthicshe goes on to say that, “In a word, characteristics develop from

corresponding activities. For that reason, we must see to it that our actikétiesa
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certain kind, since any variations in them will be reflected in our charstatsti
(Aristotle 34). It is not enough to perform an activity once or twice; only when it
becomes part of our regular practice is it “reflected in our characteistof\e is talking
about a trickle-up effect. Small, well-performed acts repeated oveshiapes good
practices. Martin Ostwald, in his introduction to AristotleBthics helps articulates this
point:
But in order to have virtue it is not sufficient to exercise pincsairesisor
“choice” of acting well only on a small number of isolated occasions. Virtue is,
for Aristotle, ahexis(literally, “a having,” “a holding,” “a being in a certain
condition”), something so deeply ingrained in a person by constant habit that he
will almost automatically make the morally right choices on every occasion,
rejecting at the same time and equally automatically all the atiees as wrong.
Virtue will thus be a firmly established characteristic of the person, and the
aggregate of all his characteristics will constitute his charactetw#&ldisxxiii)
Not covered by Ostwald’s isowone arrives dbexis how one comes to “being in a
certain condition.” Debra Hawhee fills in this gap. She explains how the ancients
arrived athexis They did so through Repetition (in conjunction with Rhythm and
Response). What Ostwalt’s reading of Aristotle and what Hawhee demo&ridiat a
repetitious process approach to training is integral to facilitating ‘Songeso deeply
ingrained in a person by constant habit that he will almost automaticallgiiperf
accurately] on every occasion.”
Smaller, isolated acts performed via repetitious training models — be it in

basketball or in writing — trickle up to shape the habits of these studentstlaet, as |

115



argue later (see Chapter 4), their character as well. The “watch yaunsabbr they
become your habits; watch your habits, for they become your charactar iged in
Chapter One embodies the analysis that emerges from the data. The data desanstra
“trickle-up” model of literacy whereby small, basic acts determineticeess of larger
(literacy) practices. This claim offers a slight revision to the domiNant Literacy
Studies paradigm that focuses on the top-heavy social and ideological effects of
“practices” on acts of reading and writing. How so? To begin to answer thisogues
point the discussion towards the physical plagkesrethese student-athletes
performed/composed. The places where these players performed illuminaiplandd
habit that became instilled in them through repetitive acts. A look at place helps
demonstrate how the trickle-up effect played out within this system.

Study hall was mandatory for every player on the team (the one excepfi@n wa
fifth year senior who was taking graduate courses). For study hall thespdengbat least
one coach always met in the library on the first floor near a bank of computerse awi
week, every week, they met in the library for one hour. The players were cednipgl|
the coaches to regularly attend mandatory study hall, and this instilled :askhbitl
work is done in the library. All eight of the players that participated in intesview
indicated that they didn’t like having to go to study hall. However, all eight of the
players expressed that study hall was good for them and that they valued it CGlierte’
explaining that in his first semester he never would have gone to the librarytelout af
getting into a rhythm and habit of going to the library, the library becanméfisrred

place of study:
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Because of study hall | have to come in here and get my work done. Because if
they didn't like make me | probably wouldn’t come in here [the library] and sit in
here and do my work. | wouldn’'t have did it that first semester, but like now this
semester | do my time. | come in here on my own and do my work.
Like the rest of the players on the team, Clint didn’t enjoy going to studyHealkould
have preferred to not have study hall at all. Yet when asked about the value of Bfudy ha
Clint, and all of his teammates, expressed his (begrudging) appreciation. ahe libr
became the right place. It was a productive place. They developed a habigdabgoin
what they saw as the proper place of study. As Mario explained it, the studgs$iatec
in developing positive habits because “for some of these other players it's good to
actually get in the library and get 'em working.” It was a positive thingtiquget them
in the library because to do so was to have the players performing motor-movements
associated with what the Discourse community valued as positive habits. For dogssubj
of this study these smaller library acts developed into habits. To have them Iphysica
performing the motions of studying — whether they veateially studying or not — was a
positive activity. It was a positive activity that contributed to the developofea
physical literacy habit, a routine for literacy similar to their roufareshooting 200 jump
shots. The habit became a regular practice. Without being compelled by th@goachi
staff the players would return to the library on their own time even when they did not
want to. This practice is especially powerful when juxtaposed with their nateathl
peers. Here’s Victor explaining the challenge of going to the library:
| think one thing is just getting the motivation to start an assignment because |

know the hardest part a lot of times is just to get out of the dorm room and get to
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the library and do your research. But when you have to frickin’ get up before the
sun comes up at 5:00 a.m. when the rest of the student body is coming back from
their parties and you’re getting up to go to the track and do your workouts, you
can carry that over to being in your dorm and not wanting to start it, but knowing
that you have to do this.
It takes a lot of discipline to skip out on all the partying. What facilitatesdiscipline
is the habit they’ve developed. These student-athletes have come to embodiyethe va
attitudes, feelings and beliefs that are prized by their group. Going ibrémy lover and
over generated a habit that was instilled in the players and trickled up toebacom
practice.
Discussion
There are at least three things that writing teachers can takdrawathis. First,
these players’ learning was deeply rooted in the physical. So, too, wasdkdeigrand
writing practices. When these student-athletes set about to learn sonithipgpcess
wasn’t a passive one; they actively and physically engaged the matargabuscratic
methods. These literate composing practices offer support for the arghateetding
and writing is not solely a cognitive process. An important part of understanding this
first point is to consciously acknowledge the realities of the physicdligaoling-
composing. At its most basic, as Emig and Shaugnessey have made cleavyréader-
must be able to physically manipulate the tools of literacy. Literasypp®ses the
bodily sensory ability to use pen and keyboard, paper and screen, brail and audio books
and voice recognition software. This study complicates this basic element of the

physicality of reading-composing. To physically read-compose is to apgere
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material; it's more than just demonstrating a set of literacy skills. |Dgweg habits for
doing reading-composing appears to have a significant role in this appropriatieasproc

Second, the training/learning methods of these subjects indicate the power of
small acts repeated over time, that such small acts develop into permanent; domain
crossing dispositions and ways of being. This is the trickle-up effect. \itred|
domain of athletics shares important learning principles with acadetdioderstanding
and paying attention to the literacy and learning of other Discourse conmessuth as
these student-athletes’ expands writing teachers’ conceptidrasvgfeople compose —
and teachindgpowis more transcendent than teachivitat

Writing is a physical activity that facilitates ownership of matenml is an active
mode of appropriating material. Imagining reading and composing as placicdies
opens up the possibility for viewing Discourse communities such as athketessaat
odds with educational domains than traditional wisdom and stereotypes have allowed us

to imagine.

Notes:
1. As teachers of writing our discipline-specific agenda is to teach bistgwr
practices that will put our students “in conformity with” excellent and virtuous
writing. The broader mission or our liberal art is to train excellent and virtuous

citizens.
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CHAPTER 4
PAPER AND PEN AND SURVEILLANCE: THE PHYSICAL EFFECTS OF THE
LITERACY OF SURVEILLANCE

[“Panopticonics: The Control and Surveillance of Black Female Athletes in a
Collegiate Athletic Program”] is a Foucauldian description and analy$ie of
circumstances by which, during the tenure of my ethnographic research at
Midwestern University, black female student athletes' identities wapedhas
well as the implications of the formation process for their academic achést.
It describes the MU women's athletic program as a modern-day panopticon and
describes how it functioned with precision to maximize participants' atlaled

academic potential through surveillance, control, and discipline. (Fost&03)0-

Will: But | think that a big reason why they do that, also, and why they
might have the paper and the pen is because they want you to know that they’re
keeping track of everything you do and you gotta take care of business because
they’re gonna be checking you every single study hall.

Me: So do you think that sort of checking up — do you think that shapes
the way you or any of the other players study or affects the way you work?

Will: Yeah. | think it definitely does because | think whenever you know
that you have someone watching over your shoulder, it's gonna give you that
extra motivation to get the good grades. Especially with someone like Coach, you

know that if you don’t meet his expectations there’s gonna be consequences.
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The system of surveillance and control by means of paper and pen seen in Will's
interview excerpt is carefully and consciously crafted by Coach and his tesff
effectively designed to shape behaviors, to discipline conformity to “his ekpesta It
is a seemingly small thing, but the presence of the paper and pen reinforces thatidea t
“they’re checking you every single study hall” and that “if you don’t nmee{Coach’s]
expectations there’s gonna be consequences.” The constant presence of taedotdyser
pen is an example of a literacy event shaping both literacy activitiesenmad i
practices. The players were acutely aware of and hyper sensitive tesbaqa of pen
and paper; papers and pens were constantly circulating about the players aagktise pl
knew the role of these objects in determining aspects of their lives. | ysiertse
“paper and pen” because that's how two of the subjects described it in theieinge
At each study hall or basketball practice the immediate effect of thepmant paper
and pen is to determine and shape specific activities — e.g. ball handling delsliong;
writing or group studying for classes. The paper and pen are equivalent tdotatk a
text in that the text itself communicates a message to the players. Tipreseart paper
and pen has the disciplining effect of shaping literacy practices and habitplayées
know that the paper and pen is going to be present to record or determine thagsctivit
so, over the course of time, their activities get shaped into habits and theinaludy
behaviors become an unconscious way of being when in that setting — i.e. practices. A
large part of this chapter explores this relationship between paper and pen and
surveillance and the behaviors that manifest as a result.

In the ecology of my subjects, the constant circulation of documents — in addition

to the near constant presence of coaching and support staff — systenfaincaibned in
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a fashion similar to the “modern day panopticon” that Kevin Foster describes2dd3s
article (301). The panopticon is the structural design of prisons/hospitals desxgribe
Foucault as having a disciplining effect on subjects (FouBasdipline and Punish
1979). The design of the panopticon is such that the watcher can systematically observe
subjects — some times even without the subjects’ awareness or knowledge of the
surveillance — and discipline aberrant or undesirable behavior. Time subjected to thi
system (which Foster calls “panopticonics” — i.e. the systematic applicdtion
surveilling) instills in the subjects a sense that they are being copstatithed, and, as
a result, they become disciplined/controlled to behave according to the expedhtions
their watchers. In the case of Foster’s subjects, Black female athiete disciplined,
controlled and surveilled in order to “maximize partipants’ athletic and academi
potential” (301). In the case of my subjects, as Will explains, they were disdipl
controlled and surveilled to “meet [Coach’s] expectations.”

As the opening epigraphs suggests, this chapter is an examination and analysis of
the theme of Surveillance that developed from my database. The most conducive forma
for presenting the data is to do so, yet again, by domains. Athletic, acadensocel
domains serve as the organizing concepts; this is the classificationasciéttis
opening epigraph is a case in point: it was the subjatii&tics coaclwho oversaw their
academic work The consequences for not meeting Coach’s (athletic, academic and
social) expectations are doled out in the gymnasium, but the punishment might be for
non-athletic related activities. Coach oversaw the activities in all tlar@@ins. At one

point or another all three domains converged in the space of the gymnasium and/or the
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library. As you can see, the crossing back and forth between (i.e. the blurring of) the
domains schema complicates the classification system.

The reason for examining surveillance as a theme is because surveinae
mechanism for controlling and disciplining the subject with documents; surveileas
a literacy event. More importantly, and more significant to composition and {iterac
scholars, the system of surveillance (which I'll later term an “ecdurttechnology”)
affected the ways that the subjects read and composed; surveillance riedeimair
literacy practices. In the latter portions of this chapter | present angsdidata that
illustrates the social behaviors of the student-athletes that emerged iof shéesystem
of surveillance, and | discuss how these social behaviors relate to — and positivel
enhance — the subjects’ practices of reading and writing and talking about text

The arrangement of the rest of the chapter includes, first, a summaryaf &ost
the framing theory for understanding the concept of surveillance, disciptheoatrol in
relation to student-athletes. Next | off an explication of the method of codiagdor
analyzing surveillance in relation to literacy. Third, | talk about suarek in the three
domains of athletics, academics and social. As we progress towards theiconkl
demonstrate the effects of surveillance in these domains, and | offer thetisungtied
the system of surveillance, while odious to the ear, has certain values withinaualcat
settings. | conclude with a discussion of surveillance as a positive “ezhaiati
technology.”

Foster as a Frame
Kevin Foster’s analysis of his 2003 study at “Midwestern Universityfiis a

ethnographic study that examines the methods and effects of exerting ancegill
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discipline and control over a group of black female athletes. The lead termittethé t
his article — “Panopticonics” — is defined as “the purposeful application of dangs]|
control and discipline to the development and maintenance of effective educational
structures” (319). After reviewing the Foucauldian tradition, his methodologyhand t
database from which his analysis emerged, Foster presents his disaighbe role of
race within MU'’s athletic program (302-4), the “architecture of contraihin the
athletic department (304-9), the “racialization of Black Female Studenttédhig09-
14), and the “internalizing of racialized control” (315-19). His findings indidete t
within this particular athletic system race and gender affectedidgfeeatments. His
subjects, the Black female student athletes, were treated differentlytfearvhite
female peers (e.g. they were treated as hypersexual, prone to sexustpitgin There
were differing expectations (stereotypes) for the black and white statldetes based
on their lived socio-economic and cultural experiences. People made interpsedét
these women as being unprepared to know how to succeed within this highly competitive
academic and athletic environment. The technologies of surveillance and wotitirol
this system had to exert themselves more intensively on these raced, seXedsaud c
women in order to help them succeed. The system, then, was very paternalistic, very
controlling. It should also be noted that the “system” exerted paternabsiiol, not
individuals. Which is to say, in Foster’s study the “system” was laaggytless.

In the end, Foster comes to three major conclusions. First, “the structure in
women'’s athletics yielded results that stood in favorable contrast to thagedeahong
female college students generally” (319-20) — a finding that he puts in comtlaghe

commonplace strictures and “rigid behavioral guidelines” that were common in
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“successful Black education in segregated, Pre-Civil Rights Ameid&&)( The second
major conclusion he comes to is that, though complex and problematic, overall the
program positively “shaped student athletes’ approaches to and conceptions $g succe
even as it helped them to achieve it” (320). Finally, though his subjects expdrienc
more demanding scheduling, stricter scrutiny and heightened surveillaege
experienced “greater success than their nonblack peers” (320). The effestfioidihg

is that Foster, who recognizes some of the flaws and need for reform within this
successful system, goes on to advocate for the implementation of this modatger a |
scale. His opinion is that male athletes in particular would benefit potentiatly thman
the women. He also suggests that such a system would benefit non-athletés as wel
regardless of race. His view is that this educational technology could pdydmdial
beneficial to all students.

Foster was located physically within the academic support prograhefor t
student-athletes. He did not observe them outside this context (though he himself was a
student-athlete and has researched student-athletes for other projecti)s $tady
Foster observes the student-athletes and the support staff. My study observés stude
athletes as they circulate throughout the entire institution and interact anghwvaried
personnel. Foster qualifies his assertions (e.g. the system was sucbeasgfs highly
intrusive; there were positive resulbaitit’s paternalistic). This indicates the highly
problematic nature of such a controlling system — a fact recognized byesdgrgxcept
for the watchers, the managers of the system itself (which was the cagstundyalso).
An illustration of the complex nature of the relationship between student-athidtes a

panopticonics follows:
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An important aspect of the programs operations, then, was that it shaped student

athletes’ approaches to and conceptions of success even as it helped them to

achieve it. For many strong-willed young student athletes, being subgath

an effective and powerful force felt smothering, even if in the final aisalysy

expressed acceptance—or even gratitude—for the program’s stringent design.

(320)
The student-athletes in my study expressed consternation with the burden of being
compelled to attend mandatory study hall. Paradoxically, they also vakugdeat deal.
And, in the end, their behaviors, their study habits, were positively altered s just a
Foster’s subjects “approaches to and conceptions of success” were podifiactbda

Foster labels panopticonics a “technology” (321). In relation to my datgsanil
refer to the system of surveillance and control as an educational technology’s Foste
article resonates with several of the points of conversation — namelynipdegaty of the
system and the effects of such a system on behaviors (the data from yngcstsichot
allow me to make claims about the “success” of such a system). One major, mnporta
difference between Foster’s study and mine is that acts of readitiggvamd talk about
text are at the heart of my data and discussion.
Data — Coding for Control

In the Repetition chapter we saw how texts determined physical activiese
part of the definition of literacy events includes talk around text (in addition tageadi
from a physically present text) the basketball workouts where these praatsevere
present were labeled as literacy events. Literacy Events are notddafiménether or not

they explicitly and systematicaltontrol behavior. In this chapter, though, that is
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exactly how specific texts functioned, and it is those texts — and the systemgofexss
in this way — that functioned as surveillance technology to determine and control
behavior. But how did | arrive at an analysis of this theme of Surveillanceoatrdl@
To explain, | present and explicate a data chart that identifies the soludzta and the
method by which | coded the data that coalesced into the theme of this chapter.

The chart below displays the data sources for the theme of surveillance and
control for this chapter. Represented in the columns, at the top of each chart, are the
three domains (athletics, academics, social) of literacy | observededeaped in the
rows, along the side of each chart, are the methods (textual, gaze/hysesdnt body,
system/apparatus) by which the surveillance/control was performed on thetsubjee
data source for each item in the following nine cells are from artifactsyiienvs,
fieldnotes, photo literacy logs and observations. Though | don’t specify the sourlte for a
of the data in the chart below it can be deduced by the tag word. For example, “stat
sheets” are artifacts and photo literacy log images. Practice and conditwaifrom
interviews and fieldnotes and observations. More important is the method and/or form in
which the surveillance and control manifested. Some duplication of methods occurred
across domains. This is reflective of the blurry and slippery nature effgiag and
analyzing the database by domains.

Forms and Manifestations of Surveillance across Domains

Athletics Academics Social
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Stat Sheets “The paper & the pen” of the Athletic Financial Aid
o Practice schedules coaches (cited in fieldnotes and | Agreement (i.e. Scholarship
% Banners, posters, interviews) Contract)
motivational signs (from Class Schedules (artifacts from
photo literacy logs) Sept.)
Bulletin Board Lists of due dates and test dates
(Coaching staff)
Blackboard (grade reports,
midterms...)
Practice Blackboard Public behavior — trash &
0 Conditioning chair patrol
g Weights Study Hall moderators Curfew
g Individual workouts Eligibility/NCAA
(from observation, fieldnoteg, Tutors
interviews and photo literacy Advisors (including Coach cf.
logs) Charles)
Grade reports, midterms, advisors’
emails to professors
COACH and Asst Coaches | Study Hall Scholarship Contract
\(<n Trainer reports Eligibility Study Hall
§ Advisors & support staff NCAA eligibility & compliance Physical exhaustion throug
%\> Study Hall (from Scholarship Contract) time and energy
% Pre- & Post-season Advisors consumption (e.g. Victor's
g conditioning GPA interview)
Curfew
(Chart 4.1)



In the Texts/Athletics cell, stat sheets, practices schedules, bannerslatid bul
boards represent the types of texts or literacy events that circulatedtiahe players
within the domain of athletics. These documents either determined or were designed t
affect their physical activities, behavior and/or attitudes.

In the Texts/Academics cell, paper & pen, class schedules, lists and &deatkb
represent the texts or literacy events that were used to track the stindketetsabehavior
and to ensure that they were behaving or doing what they were supposed to do. Because
of these texts and the constant management of the players’ academic dsagkneised
by the coaching and support staff, the student-athletes could not neglect (ntosir of)
academic work — at least as it related to due dates published on syllabi ekizbBid.

In the Texts/Social cell, the Athletic Financial Aid Agreement (chokarship
contracts) that each athlete signed dictated that as representafrelsastison
University they could and would be held responsible for their behaviors off the court and
away from campus. In other words, these student-athletes were contractuallydound t
behave well (an issue | discuss below in the section on the social domain).

In the Gaze/Body/Athletics cell, practice, conditioning, weights and witgko
represent the physical activities that were constantly scrutinized amdlszhby the
coaching and support staff. During these various athletic training momestsdieat-
athletes’ activities were constantly scrutinized, corrected (or hamHy and/or recorded.
For example, during weights and conditioning the coaches carried paper anal \pates t
notes and keep lists of how much weight the players were lifting or how fast ¢ghey w

running 200 meter dashes. Mostly the purpose of this was for tracking their progress.
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But there were secondary purposes and other effects. A secondary purpose would be to
ensure they were exerting maximum effort and demonstrating a hard wotk ethic

In the Gaze/Body/Academics cell, Blackboard, study hall moderators, kgibi
tutors, advisors and grade reports again represent the methods by whiclyels pla
academics were constantly monitored. In the examples from this celethedrfor
surveilling and controlling were multiple — i.e. the methods were textuaditeevents
(grade reports), they were structural/institutional policy and pradid@aA eligibility
requirements) and they were the individual agents that oversaw the enforcement of
eligibility requirements (advisors and coaches). Above, when Will speaks of
“consequences,” this is only one of the types of consequences the playdasenfay
not meeting “expectations.” Will is mostly referring to Coach’s basKetlzpkctations,
but there are also academic expectations that are determined by the NCAR a
Richardson University that the players have to meet in order to be able to continue to
compete as members of the team.

In the Gaze/Body/Social cell, public behavior and curfew representfdutsedf
surveillance and control and another device by which that behavior is controlled. As we
see below in the example of Kirk picking up trash and pushing in chairs so that he and his
teammates won'’t get in trouble, the effects of surveillance control therpldgehavior
even when they aren’t being watched. Curfew is another rule — one that is sometimes
checked by dorm visits from the coaches and enforced by punishment such as sprints
during practice — that determines the behavior of the players outside theartassd

beyond the domain of basketball. Surveillance controls how they behave among their

130



peers: they have to be in their rooms while their peers do whatever they \pleasever
and wherever.

In the System/Apparatus/Athletics cell, coaches, trainer reports, adgismhy
hall, conditioning and curfew represent the methods of surveillance and pragticas
the student-athletes’ immediate Discourse community as well as glee Riscourse
community of collegiate athletics. This cell represents practicesbehaviors,
attitudes, norms, values — that manifested in the form of policies, behaviors,Rexts
example, study hall is a team event that these players experienchatRin
University. However, it is also a wide spread practice that is sponsored by A% NC
(e.g. CHAMPS program) and individual institutions across the country. Conditioning,
curfews, training reports, pre-season conditioning: these are all astasiticevents that
the coaching staff at Richardson University didn’t dream up independently af ¢jee |
system of sports training that exists under the aegis of the NCAA splyidicd the
tradition of basketball and athletics training in general. These arecesaatid ways of
training that existed long before the coaching staff at Richardson UtyJaesame
coaches.

In the System/Apparatus/Academics cell, study hall, eligibility, gl@nce,
advisors and GPA all represent the methods of controlling academic-relhtedioos,
study habits and outcomes (e.g. course grades and GPA). Again, this lisinmepites
practices that were prevalent within their immediate Discourse comyragwell as the
larger Discourse community of American collegiate athletics.

In the System/Apparatus//Social cell, scholarship contracts, study imaésarid

energy consumption all represent methods of controlling the players’ timeydeayy),
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energy level (e.g. working them so hard they don’t have the energy to so@alize)
general socializing behavior (e.g. no alcohol consumption) so as to affaticdpeduts

and behavior or, rather, prevent aberrant behavior (see fieldnotes from Noveruar 8 s
hall).

Overall the chart offers a visual illustration of the domains, controllinbaedst
the data sources and the domains in which the surveillance and control materidteed. T
chart included examples that were and were not literacy-related to peos@tese of the
pervasive and systematic nature of surveillance and control exerted ®esythmg
men. The rest of the chapter focuses primarily on the relationship betweeahaswwe
literate behavior and reading, writing and texts.

There are five remaining sections in this chapter; at the heart of fdwerofdare
representative chunks of data or scenes from the database that illustrelatitreship
between surveillance, literate and non-literate behavior and literatfy ithese sections
discuss and analyze bodily movements; they discuss and analyze the role of paper and
pen; these sections discuss the effects of surveillance on the playersbbeh#vs the
effects of surveillance that we are interested in: we see how this iedat#&tchnology
affects literacy practices and is itself a literacy prastice

Quintessential Data — Ingraining Literate Practices in Study Hall
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(Image 4.1 — Jasen’s Photo Log)

The image above is of a typical study hall in the computer galleys on the first
floor of the university library, and it comes from Jasen’s photo literacy logn’§ase
image was the single best and richest piece of data from the 58 liteggalydtos, and it
was the only one that captured the action of a large portion of the study hal area a
opposed to just an individual desk/terminal (of which there between 27 and 38 — the
approximation is due to the close-up angles of the photos that makes the setting of 11 of
the photos difficult to determine). This is the area of the library whereutiergt
athletes met for their hour-long study hall, which was always moderateéddastone
member of the coaching staff. As a way of bringing the above data chart &méfen
order to more thoroughly and convincingly connect surveillance and literacy, ib@escr
and analyze four major aspects of the above image: bodies, setting, the “aneitact

“technology” of surveillance, and the effects on literate behavior.
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Coach Danny is at the center of the study hall where he efficiently $sitheil
activities around him - a la Foucault's panopticon. Starting at the centere i®ach
Danny hunched over (bent back with forward leaning posture) and hanging onto (arm and
head resting on the divider and well into the physical space of the termina@<harl
terminal. Coach Danny’s body posture and gestures are penetrating Gipatesat the
same time that he is in the center spacala#f the players’ spaces. Coach Danny's right
arm is invading his work space to touch the paper on Charles' desk; Coach Danny's foot
is propped up on the back of Charles' chair; Coach Danny's open leg, reaching arms and
dangling head are draped all over his space and are in fact invading Charkeg'sspac
appropriates it, pushing himself so far into the terminal that he is nearhyii it
Charles. The tale of this image, and what the body postures within it thsstisthe co-
opting actions of the coaches; Coach Danny and the rest of the staff move in and out of
the players’ virtual and real spaces as though it is their own.

Charles’ computer screen is showing a Word Document and his posture reveals
that he was in the midst of composing text on this document (comparatively, when
Charles wasn't actively working on something he leaned far away back in hiamtia
away from the computer screen). Including Charles, there are a tatababgects in
this photo. The postures of each of them demonstrate a working posture. Whether or not
they were actively working on course work cannot be determined. As Clint pointed out
in his interview, and as | observed in my fieldnotes at least five times, upom@unvi
the study hall the players would do two things: open a word document and type a heading
and open their personal Blackboard pages. Then they would minimize these windows

and have them at the ready so they could maximize them and cover up their Facebook
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pages or YouTube pages when one of the coaches would wander through the galley.
Given Coach Danny’s close proximity and the players working postures (facay ¢o
square to their screens/terminal space, heads down, hands active, stoic faceseds oppos
to smiling, joking, fun-having facial expressions) in this photo, they all certaadytheir
Blackboard pages or a Word Document up on their screens or a textbook or study guide
on their desks. There is no question about this. Théyakbusy, areactingengaged
with their school work, reading and writing or talking about texts. This is an egahpl
a corporeal drilling activity. The surveilling coach, simply by his pres@mthis case, is
ensuring that the players are at leagtng likethey are reading-composing-studying.
The still image alone is not enough to determine whether the guys are working or not
The way | was able to determine was to sit and watch the players’ compaterssand
whether they were composing a document or watch how they interacted with their
textbooks or note cards.

In addition to their body postures, also of note is the proximity of the players.
These five players are all sitting within approximately 12 feet of ea@n.o@lint, who is
standing with the red hat, appears to have been sitting outside of the galley of cempute
It was fairly common for Clint to sit away from the group in relative ismtat The same
is true for Mario, Brad, Ryan and Kirk; these five were older (juniors and sgniors
players, and they didn't like to be interrupted by the occasional distracting osithyrst
the younger members of the team who would fairly consistently socializeme
another when coaches weren’t around. The players’ proximity to one another is
indicative of their closeness as friends and teammates; they ahvagstraveled in

packs. It's how they acted across domains. In class they sat togethechatiey sat
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together; they walked to and from the dorms together; they walked to pragetieeo |
once even saw three of them together at the beach. The significance ofotkienrtpin

this photo is that it facilitated easier collaboration on or help with assignmEemésr
proximity also made it easier for them to socialize by showing each othArube clips

or other random information on their computer screens. Also, the coaching staff limi
the players to certain parts of the library. For example, as Jeremy pmint@dne of

his interviews, the players were not allowed to work up on the quieter, lesskedffi
second floor. They all had to be within the visual reach of the moderating coach. The
players could sit anywhere on the first floor.

The second major point for discussion is the setting — the library, the galley, the
computers, the desks, the books, the noise, the circulation of people, conversations, etc.
As I've pointed out, there were other, quieter areas in the library. In fact, enahfeur
conversations with the head librarian, he pointed out that the large, cavernous, marble
foyer acted as an amplifier of all possible noises. Though there werts &bftny to
facilitate a quieter study environment, due to the architecture of the ldngeyland the
density of students in the galley in particular, this was sometimes adaljestchitectural
impossibility. There were 22 computers in the galley. And the galley wasdhdo
which most students gravitated to do their non-group work. Even when the basketball
team wasn't in this area it was usually one of the busiest work areas in @éng. liBfong
with the high concentration of people that flowed in and out of the area, there were also
the conversations they brought with them.

In addition to the plentiful computers around the library at least three of the

players had laptop computers. So computer and internet access was rarelgnf eve
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inhibiting factor to doing school work. At no point in interviews or observations did any
of the players indicate that computer/internet access kept them from aistongptheir
work. As Clint, Jasen, Jeremy and Mario pointed out in their interviews, the liagry
where they preferred to go to do their work in their free time. There were ndise a
distractions that hovered around the galley area of the library, but companeditorins,
these were not prohibitive. The dorms were much less conducive to study.

As a way of discussing the architecture/technology of the system of suneillanc
and control | want to return our attention to Coach Danny. Much like the design of
Foucault’'s panopticon, Coach Danny is at the center able to watch, with miniongl eff
each member of the team. And when he’s not lurking in their midst he often settles in a
position that allows him to see the players without them knowing for sure whether they
can be seen. For example, he might sit at a table on the other side of the stack of books to
the left or in the background. Not knowing whether they are or are not being watched,
the players generally are disciplined to display work-like postures drpsedike those in
the image above (i.e. focused on their screens/books, facing forward, hands endaged wit
the keyboards, books, pens, etc.). The systematic employment of this architecture or
technology of surveillance exists elsewhere too. Though they might not be at #re cent
the coaches do circulate to their classrooms, dorms and the cafeteria. And, of course
there are basketball workouts and practices where all three coaclh#ioaes the place
around them. In the image we see a very powerful illustration of Coach Danny
encroaching into Charles’ work space. Such was the level of participation imyeespl
personal space and lives. What is also very powerful about the entire image — and the

reason it serves as the quintessential center piece of data for this ehagtet the
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effects of Coach Danny’s surveillance is affecting specific téeb@haviors from the
players. The players are performing motor-movements that coincide with doing
academic work. They are demonstrating positive literacy practicesicRly doing
these postures develop into habits that get played out in the data below.

To compliment the discussion and analysis of the study hall photo | want to share
a scene from my fieldnotes. The scene is from November 8, 2007. In addition to
triangulating the data (the other leg of the triangle would be the intenaad/
scholarship document), the fieldnote scene below functions to bring to life the photo
above:

Phil is frequently a distraction to whomever it is he’s sitting next to. The
unsanctioned interactions are usually pretty easily spotted: first he’ll peak around the
room; then he’ll slowly rise from his chair bent at the waist with a hunched back and
dangling arms. There’s a five and a half foot wall that separates the galley of computers
from the lounge wherein the supervising coach sometime sits [see wall in the image
below]. So if Phil can stay low enough —and he always does, they all do — he can creep
over to one of his teammates to show a YouTube video of a running back impossibly
breaking tackles, a Facebook pic of a young lady or a funny text message. Today,
though, there’s none of that. All 12 players are working on a school-related project.
Devnonte is sitting at his terminal perfectly squared to the computer screen onkhis des
He’s leaning slightly forward with his right hand resting on the mouse and the other
hovering above the keyboard. He studies then types, studies then scrolls.

This area of the study hall, the “galley,” is always abuzz with circulating bodies,

chatty students, the tapping of fingers on keyboards and muffled music from the
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headphones of working students. When the players have study hall, between the student-

athletes and the regular students, the galley of 22 computers is usually close to full.

(Image 4.2 — Here is the “galley” of computers, an often congested and not-quedbplac
work. Notice the wall that separates the galley from the dark loungenatea i
background.)
The scenes that unfold in this space can be quite varied. Usually work is school-related.
But, since one of the coaches moderates study hall and is always present patrolling the
area, academic domains and athletic domains often blur. With list and pen in hand,
Coach Danny approaches each of the players. Reviewing the list of this week’s
assignments he sidles up to Clint and Jeremy, “Clint, what day is your speech?”

“I'm working on it with Jeremy right now, Coach.”
Clint and Jeremy are both working on speech presentations. They’re sitting side-by-side
at a large work table opposite the galley on the other side of a stack. Spread out before

them are a dozen or more print-outs of at least one PowerPoint file. The nature of their
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collaboration is difficult to determine; they're sharing ideas. The researchersraowl
so does Coach, they are not in the speech class together.

“What's this? Are you allowed to use notes?”

“Yeah. An outline.”

“Good. How’s that leg feeling? When does the doctor say you'll be ready?” And
SO goes the conversation that accompanies Coach Danny’s circulation from one player to
the next: checking up on academics + chit-chat about basketball.

Coach Danny is visible one minute then gone the next. I try to fly under the
radar, try to avoid interference with the coaching staff. So I, not unlike Phil, slyly float
towards or away from the players based on this visibility factor.

Now is one of those moments: Victor is talking to me about how tired he is,
exhausted actually. Victor's eyes are blood-shot, and in conversation his responses are
groggy and slow; he is wearing the look of weariness. Yet he maintains a studious
posture in front of his galley terminal. Victor is not nodding off, not conversing with
teammates or the ladies. Phil has generated some text in his Word document.

Mario is off away from the galley of terminals. He’s in the high-traffic center of
the library with iPod earphones in his ears, a textbook is resting on his two thighs and
both hands hover above the keyboard. He’s taking an open-book online quiz. It's timed.
Such quizzes are a frequent occurrence for him. These quiz events are easily
differentiated from other studying or non-studying event, too: he backs his chair away
from the computer terminal, puts the textbook in his lap, leans slightly over the textbook

as he bobs his head up and down in conjunction with his vacillations between clicking
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through the quiz and flipping through the pages of his textbook. He’s in his TCB posture
— “taking care of business” as Charles says.

It is one hour and eight minutes past the conclusion of the mandated study hall
and Charles is still slowly, but steadily, constructing a document in Microsoft Word.
Charles isn’'t the only one still here. Victor and Jeremy are still working, too. Jeremy
consistently logs extra time in the library. His advanced algebra class is a particularly
challenging course. “I'm not good with numbers,” he says. Yet he will pull a 3.9 GPA
his freshman year.

Away from the team, and away from the often rambunctious galley, Kirk works on
his Toshiba laptop. When he collaborates with one of his peers, which is rarely if ever
one of his teammates, he does so on the quieter side of the stacks that separates the galley
of computers from the large study tables [see the shelf of books in the background of the
image below]. When asked why he sits in this éea figure XX.XX belowhe
responds, “The younger players like to do their thing over there. I’'m older. I'm over all
that. Too many distractions. | just want to get my work done.” Right now he is on his
MyBlackboard page reviewing an upcoming assignment for a class. He gets the
information he needs then shuts down his computer and pulls out a book from his bag.
With the Toshiba now in his bag and the book on his desk he hunkers over the book. His
elbows each flank the book and his head, which is directly over the book, is being
supported by his hands. He reads. After 25 minutes of reading the large, black laptop

reemerges for his remaining time in the library.
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(Image 4.3 Here is the “quiet” area of study hall. Behind the single staolragls and
books is the “galley”)

After two and a half hours of observations, | leave the scene. Three of the players
remain, an hour and a half past the end of study hall, working.

There are three things to discuss about this scene in juxtaposition withgihalori
image: the blurring of the domains; the positive literate behaviors (e.grVast well as
the sneaky behavior (e.g. me and Phil); and, the social interacting and calbebofhe
collaboration and social interacting are examples of Vygotsky's notion ofbtie af
Proximal Development (ZPD). The ZPD is a social interaction among peeo$ one
whom is more advanced than the other and who helps lift up his less-advanced peer to his
level. | didn’t mention this about the image, but what the fieldnote scene illumisates
the blurring of the domains. Coach Danny is enforcing academic behaviors, but he is
also constantly interjecting comments and questions about games, practices, sports
related injuries, etc. These are much more specific examples (e.g. CoathtBlking

in the scene about Clint's leg), but just the presence dfableetball coacloverseeing
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academic activitieslemonstrates this blurring of domains. Other than the classification
scheme and for a presentation of data for this study, what difference doearthské?
How is it relevant to the reading, composing and talk about text that the subjects did?
demonstrates that school-work isn’t always completed in ways that areosaddby

those who sponsor or control that work. These subjects’ social ways of interacting
demonstrate an alternative and systematic approach to completing acadeknidhey
don’t always consult tutors or teachers; they are able to get the help tddyamee

within their network of peers.

Second, the description of Victor's steady performance of a work-like posture
even in the face of sheer exhaustion demonstrates the degree to which aaptéiate
behavior has been instilled. Putting your head down or leaning back with your eyes
closed is not allowed in study hall. No sleeping. Victor works through his exhaustion.
He may or may not be working on an actual assignment. But the positive behavior has
become a habit. He can physically engage in sustained acts of readipgscuneven
when his body is telling his brain he is tired. Or is his brain telling his body?r Ritye
the corporeal disciplining that has occurred as a result of the educational techrology o
the system of surveillance allows him to push through (be “mentally tough” asathe t
would say).

The technology of surveillance did not always affect “positive” behavior. Two
examples of subversive behaviors that developed were Phil’'s and my own. We slink
below the line of sight like soldiers avoiding whizzing bullets above the trenches. We
know how to maneuver through the panopticon so as to avoid the gaze. Another behavior

that emerged was the practice of opening up phony Word Documents and having idle
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Blackboard pages at the ready on their computer screens. Not all the “work” being done
by the players in study hall was school work. Even so, whether they were doing school
work, theywerereading and composing. They were reading their Facebook walls, pop-
culture stories, YouTube videos, etc., and they were writing on their Facebook page,
texting or sending emails to friends. A third example of non-sanctioned study hall
behavior was texting on their cell phones. The players developed strategies, fmothi
They would leave their cell phones at the ready in their laps or under thesrastdrtap
at the keys while holding the cell phones below their terminals out of clear die of t
coaches (if you've been in an undergraduate classroom in the last fewo@aeslikely
observed this technique from your students who think you're oblivious to the purpose of
their arms below the desk).

Third, in the fieldnote scene we see Clint and Jeremy collaborating. Jeremy and
Clint are not in the same class. But Jeremy has done well on the assignment and he is
coaching Clint on how to enhance his performance on the same assignment. Clint's
actualzone of development is slightly below that of Jeremy’s actoraé of proximal
development. The collaboration taking place is an example ZPD: the socialafature
learning that takes place among peers one of whom is slightly more adithace¢he
other. In the image above it is likely (due to the proximity of Coach Danny{timd is
consulting with Mario about something that is school related. There are other exampl
of this as well such as when Phil or Clint or Byron would consult with Will or Jecamy
how to start a paper or a speech or look at their work to see a model (more on this below).
Creating group study halls facilitates this type of social-collabha &tiarning and

literacy practices. Compelling the players to work in such close proxoaitye very
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distracting and at times unproductive (e.g. when they’re showing each othectmgth s
clips on YouTube of them playing ball). However, the compulsory group study hall and
the proximity facilitates comfort in asking for help because they sergach quick and
easy references for one another.

Generating Transferable (Literacy) Habits in the Athletic Domain

The domain of athletics is at the center of this section. | start with afseeme
my fieldnotes; it is of a January 15, 2008, basketball practice. It's a brief lookyat onl
few minutes of a practice wherein we see Coach patrolling and commanding and
watching and (constantly) correcting. What stood out to me as | was in theéiglthe
intensity of Coach’s body language and his actual language. He was anemse.

When he walked it was as though he was trying to smash small anthills with eyery st
When he communicated (with his voice) he always spoke as though he was trying to drill
information into the heads of his players with the sound waves. In part | include the
following scene to illuminate a bit of Coach’s personality. While this is impbatad

itself played a role in the effects of his surveillance, | am more inéer@shis

interpersonal interactions, his way of “teaching,” controlling and demanaingthe

players minor actions such as yelling or the precise choreography of d glaguss

these after the scene.

At 2:35, 110 minutes into practice, the players, dripping with sweat and sporting
energy-sapped postures, take their last sips of water for the break. Filling the gym and
rattling their ear drums are the loud barking commands of Coach. He is marching
around near half court with his head bent towards the ground, eyes trained on the eight

and a half by 11 sheet of lined note-book paper between his fingers that he’s pulled from
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his shorts. They are his hand-written notes that script the schedule minute by minute for
each practice.

Coach is using the down time of the water break to segue into the next activity.
Next on the list: full-speed, game-situation scenarios. The remaining seconds of the
water break tick away and the head manager, John, rushes to the control panel to stop
the large score clock — Coach’s method of keeping time for each drill — from buzzing.
The six members of the Blue squad huddle up at the top of the key. The six members of
the White squad huddle up at half court. Coach approaches the White huddle and softly
conveys instructions. Same for the Blue huddle. Then he moves over to the sideline to
patrol the action about to ensue. “PLAY HARD! GO!”

Devonte had been injured and has yet to participate in any games or practices.
Today is his second day back. He is running the point and is trying to learn the offensive
plays, learn the movements he’s supposed to make within the precisely choreographed
composition. After about seven seconds, two passes into the offensive set, Coach blows
his whistle, dramatically drops his head and shakes it back and forth. With wide eyes
and mouth slightly agape, Devonte shoots a glance at Coach then quickly at Coach
Danny. Coach Danny tells him the appropriate place to go after he passes the ball to his
teammate on the wing. Devonte goes back to half court to start the play over.

Devonte dribbles to the appropriate place and makes the appropriate pass and
cut. As the ball is passed back to the top of the key and then over to the opposite wing
Coach again blows his whistle and stops play. “CHARLES! TALK! You're not
TALKING!!"” Whenever a player picks up his dribble the defensive player teas be

trained to press up on the body of the offensive player and yell, “Dead! Dead! Dead!”
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indicating that the ball can no longer be dribbled; the offensive player has surrendered
his ability to move about. Charles, who is on defense, has failed to communicate “Dead!
Dead! Dead!” Communicating at such high decibels is not his personality and has been
and will continue to be an issue for Coach for the duration of the season. Charles’s
personality is more subdued, quiet. The exact opposite of Coach. Devonte, on the other
hand, eagerly puts in extra time before and after practice. So enthused to be back on the
court, back in action, Devonte eagerly does whatever is asked.

Central in this scene is Coach’s lurking about, his watchful gaze, imposing
voice/presence and the players’ responses to him. This scene offenpseghto how
Coach interacted with and circulated around the players. Even during the’'degaks
time he imposes himself and his script (i.e. the practice plan — which dictates the
activities of the basketball practice) onto the players. Second, Coach iatenieis
“expectations” (see Will’s opening epigraph), coaching them how to execute those
expectations, and disciplining them when they don’t. The scene sheds light on Coach’s
method of instructing, the effects of his methods, and the players’ responses to this
method. These are exemplified by how he yells, the eagerness of Devonté tmiet i
the conflicting learning/teaching styles and personalities of Coach arte€hAlso of
interest are Coach’s specific movements: he moves in close to the huddling mayers f
specific instructions then backs away towards the sideline to holler geaemmands.
At one moment he provides feedback at another he transfers authority (withey gdanc
an assistant coach to represent his instructions. Also prominent in this scena,ishaga

practice schedule. As we have seen elsewhere (e.g. Chapter Threapplagesit, and
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others like them, played enormous roles in determining the activities of the sudfject
this study.

The scene opens with Coach barking instructions. When on the court Coach
consistently communicates at a very high decibel level. | could usually siharg/in
the gymnasium, dozens of feet away — even a hundred feet away — and stjilhdearl
him. That's because Coach doesn't talk; he yells: “PLAY HARD,” “GO AEK.” So
we enter the scene with an authority figure who is overbearing in many atibissa
Even during the water break there is no break. During the down time of the water break
Coach both reviews previous drills/lessons and mentally preps the players sarthey
more quickly transition into the next lesson or drill.

Coach circulates from midcourt to one huddle then to the next and then finally
over to the sideline. At one moment he is near the players, and the next moment he may
be 20-30 feet away. The only time his voice lowers is when he pokes his head into each
huddle to give specific strategies about the pending action. He moves in and out. At one
moment he is physically, immediately present. The next moment he hovers from a
distance. This approach, this systematic method, applies across domainsnsesrneti
directly interacts with the players, and other times his assistan@cinder his behalf
(e.g. Coach Danny in study hall); sometimes there is yelling/discigliamd other times
there is the perceived presence of yelling/disciplining. The efficieh€pach’s
method, of his being on top of the subjects at one moment and then far away at the next,
is that it generates a sense of constant watchfulness, that he is constagiy phédsen
Coach is near them the players know they are being watched. When Coach is far away

the players assume they are being watched. That is, maybe Coach is watchaype
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he isn’t. And since the players cannot be sure, they are conditioned to behave as if Coac
is in fact watching. This is the Foucauldian panopticonics that Fosteatalks in his

article. Just as the aberrant behavior of the prisoners in Foulcault’'s panopticon is
disciplined and normalized so too are these student-athletes.” And part of what is
directing this method and charting the activities is the practice plan, wiikésnthis

scene a literacy event — shaped by the text that is always in Coach’s haegwadiice

plan and Coach’s movements shape the players’ behaviors.

Though we’ve closely examined a practice schedule already (Chapee),Tthe
unexceptional practice schedule continues to highlight everyday literacy anents
literacy activities and how text shapes physical activity. This habitxtalte
demonstrative of a system of control and surveillance that is not only embodied in the
literacy activities of writing out schedules (and reading them); texts as the practice
schedule also shape literacy practices. The practice schedule isrgrlecaha system
of scheduling. The academic counterparts to the practice schedule aitddtes’ class
schedules (which had been condensed into one master schedule) and their syllabi (which
had been systematized and made into daily lists/schedules which were consulted on a
daily basis). These recurring and repeating acts of scheduling gemehaiigitaated way
of being. Student-athletes become accustomed to having the hours of their day
regimented. This is one of the reasons why | would frequently see them in thaatud
area of the library during normal study hall times even when there wasciallyff
scheduled (team-sanctioned) study hall for that day/time.

The practice schedule makes each basketball practice a literacy €ent

players don’t engage in literacy activities. However, they do talk aboutxthiae
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Coach brings into the scene; they engage in activities as determined éwt tBedch
carries with him.

Coach’s personality and presence (both his perceived and actual) affect the
players in disparate ways. Interviews suggest that at least two of yieesgi&ed
Coach’s approach (e.g. Jeremy, Mario, Brad). On the other hand, one of the players qui
the team because of conflicts in personality. Also important, the system of
surveillance/control is received by the players in different ways based on tagnddm
regards to the system of surveillance/control in the domain of athletics, yleespheere
largely reticents longas they were members of the te@vhich is telling in various
ways). In regards to the system of surveillance/control in the domain of dcadleen
players were more vocal. But in the domain of academics Coach’s control/amceill
often went beyond the scope of just study hall. In some cases Coach took on the role of
adviser telling players what classes to take and even what majors to choose.

My discussion of the fieldnote scene is beginning to allude to other instances that
are not apparent in the scene itself. The effect of Coach’s approach, the’ hesygints
into and awareness of the surveillance system and Coach'’s role as advisdhrénees
things provide some depth and breadth to my discussion of the data. Below are some
further examples from the database of the relationship between survedfahtigeracy
and how this controlling technology directly impacted the subjects’ literdiyties.

This system of surveillance is not a closely held secret. Far from it. Anlll for a
its benefits, this system is not without its problems. Mario offers some prdaldema

and disconfirming thoughts on the relationship between the watcher and the watched:
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MARIO: During the game, the stat sheets don’t really do anything other than the
fact that | guess you could say it exposes if we're playing good or not. It's on all the
stats. That'll affect us, tell us, “Oh, we made eight turnovers and only four assists.”
From just the coaches telling us what’s going on in the stat sheet, it affects us that way.
But during practice, the practice plan is funny because we always try to get a glance at
the practice plan before practice or whatever, to see where we’re at or how long it's
gonna be. Actually, | think that affects us in a negative way because we see a hard
practice and we’'re like, “God, fuck.” So we have a hard practice coming up then, “God,
dang.” But if we see an easy practice, we're like, “Oh, it's gonna be easy,” and that still
affects us negatively 'cause we’'re like, “Oh, this is gonna be a breeze,” and it might not
come out and we was thinking it's an easy practice and we might not even come out and
go that hard. But | always like to know, even though | know seeing it, it's probably
gonna affect me negatively, | always still wanna see it, just to see what’'s ahead and see
what’s going on. It's funny, the practice plan.

Mario is talking about the impact of the documents that circulate around the team.
He begins, for a moment, by dismissing the impact of practice plans and stat gkeet
he talks his way through, though, his reflections steadily and forcefullyyglasif how
central are these documents and the practices that emanate from treeseditents. If
the team turns the ball over too much in a game, the next day in practice thay will
drills related to protecting the ball. If they get outrebounded in a game, theayext
practice they will work on rebounding drills. The stat sheets from gareesead to
shape the activities of subsequent basketball workouts. A game with a 2:1 turnover to

assist ratio will result in practices where ball handling and passitgahel emphasized.
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As well, the practice plan immediately impacts the players’ attitude atigation. The
players, according to Mario, will see a practice schedule and gauge how muttheffo
will have to exert: “[we] might not even come out and go that hard.” This demosasirate
clear connection between the documents and the players actions and behaviors.

At one point in the interview, while talking about a specific day in basketball
practice, Mario confesses to “not stealing the ball” when he realized tlyatgolarder
and getting the steal would actually work against his teammates (as wetisadf) in a
particular drill. Within a matter of seconds he processed the rules for trendrthe
scoring system associated with it (based on what he read off of the psatickile —
thus making this act a literacy event). And, while in the midst of the drill, ke ma
conscious decisionotto perform up to his abilities; he made the decisiotto do a
positive thing; he made the decisioot to steal the ball from the other team. Stealing the
ball would have meant a grueling sprint drill for his teammates. Whether orammt M
himself would have had to run was a moot point for him because, as he explained it, his
teammates “couldn’t take” another sprint. A seemingly small act (onamdcMario’s
decision to not steal the ball in this situation may tell us something about thadtthe
of these athletes’ moral compasses. Most of the time the players madendditie this
as a way of protecting their teammates. In terms of whslhtneld havelone (i.e. steal
the ball), Mario made the wrong decision. He was looking out for his teammates. Such
circling-of-the-wagons acts was a constant ethics of behavior that platgdadl
domains. And, in this case, the rightness or wrongness of Mario’s behavior is not
black/white. On the one hand he should have stolen the ball. On the other hand he has

been explicitly trained to protect his teammates. As we see in smalpkesasuch as
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Mario’s (and Phil's and mine in the study hall above), the system of surveildésae
inspires ways of behavingithin the belief system of the Discourse commuhéy go
against the mainstream values of this Discourse community.

While some might consider an analysis of such a small act as cherry-pibkeing, t
fact that Mario’s teammates were on his mind is an indication of the hierafreaiues
that these athletes have. Not to be lost in all of this is the fact that M#gm&on was a
literacy event. Mario read and processed the practice schedule and perforntetian ac
was directly shaped by the text of the practice plan for the day. The concretgables
actions performed by Mario were both an act and a literacy event. Maciess
demonstrate that he has read, comprehended and thought critically about ageixis thu
a literacy event. Mario’s actions also demonstrate that he understands theajueunf
sacrificing oneself for The Team and/or for teammates (and hertingdish between
the two because, as this example makes clear, they are not always one and)he sam
Thus Mario’s action is also a literacy practice. Remember, Barton exfiains
“practices are not observable units of behaviour since they also involve values,sttitude
feelings and social relationships” (Bartbocal Literacies6). Though technically
Mario’s act was “observable,” what we cannot see, and therefore have totyisetsea
“values, attitudes, feelings, and social relationships” that motivated Macis s
Protecting his teammates from grueling sprints was to Mario more impdréemiriaking
the steal (i.e. behaving rightly according to Coach).

As for the players’ perceptions of the control and surveillance — espewgially
relation to the role of study hall, not all the players had positive attitudes (hotheye

did in some ways respect thalueof the technology), in part because not all of them
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benefitted from being so closely watched. Though all eight of the interviewedtsubje
agreed that study hall was beneficial, not all of them agreed that thepgdfréenefited
from this element of oversight and control. Mario, who is one of the only two examples
of such an attitude, offers some discomfirming data:

Mario: Because I've always liked doing work. Only time when | feel like doing
work, I'll do work and | get my stuff done. 1 find myself in study hall going on Facebook
or something like that because I'm just — 'cause this second semester I'vedbgdrom
class, actually two classes in a row. I'll come right from class to study hall and I'm
kinda tired of doing work and | feel like messing around. And then we have workouts
right after that, so I'm kinda just relaxing at the other stuff.

So for me study hall’'s never been an issue 'cause I'll get my work done anyways.
But for some of these other players it's good to actually get in the library and get 'em
working.

Me: 'Cause you take care of business and it's not —

Mario: Yeah. | mean I'd rather not even have study hall at all because I’'m gonna
get my work done anyways.

Mario takes care of his school work. He, along with Will and Jeremy, is one of the
players that the coaching staff doesn’t watch as closely when it coreelsdol work.
Mario had a track record of getting good grades and making honor roll. His tessnmat
needstudy hall; Mario does not need study hall. Mario is academically sfulcess
without study hall. Still, he was required to attend study hall. Comparirggliito his
teammates he says, “for some of these other players it's good to acatattie library

and get ‘em working.” Mario, clearly, is not among these “other” players. Mario’
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comment is not disparaging his teammates. He is simply being faatumkeparate
interview Jasen confirms Mario’s insights about their teammates needdyghstll in
order for them to accomplish their academic goals. Jasen, for one, says thatcheotoul
go to class or otherwise accomplish his schoolwork without the study halls.

Consider Mario’s position on study hall in relation to what Jasen has to say about
study hall and the system of surveillance:

Jasen: | think there’s more have to do — a lot has to do with... a lot of people is
individually trained to do a lot of things on their own. But I think the [graduation] rate
[of athletes] is so high [76%] because you have coaches that is constantly, “Well, you
didn’t do this.” They constantly looking up everything that you haven’t done yet. So
that’s like your mother and father had like, “Well, you didn’t go to class this day. You
need to do this. You need to do that.”

Where the regular students [graduation rate 34%)], they pretty much on they own.
You get to wake up. [Rregular students] ain’'t gotta worry about nobody checking your
classes and you don’t have to get up and run — like you don’t have to get up at 6:30 and
running. It's kinda like that's why. You [the athletes] might not wanna do it, but it's like
you have to do it. Where regular students it’s like, “I'll go to class if | feel liké it
don’t, oh well. I'll make it up another day.” So I think that's why the rate is probably so
high, higher than the regular students.

Me: Do you like that, having the coaches —?

Jasen: When it boils down to end, | like it because me, I'm not — if it was up to

me, | probably woulda missed a thousand classes. But just because | know my coach is
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gonna check it and | don’t wanna let him down and | know it make me a better person,
even though | don’t wanna get up at 6:30 in the morning —

Me: (Laughs)

Jasen: So it makes you wanna go to class.

There are several elements of Jasen’s comments to consider. First, he knows
himself and his weaknesses. He would have “missed a thousand classes” 't faere
this system of surveillance. Jasen is one of those “other players” that needesl forha
the sake of academic success (i.e. eligibility), a system of sanaslland control in
place. He needs study hall. For Jasen, this system of surveillance is moreipkera s
system. For him, and at least six of his teammates, this system of snceeédlzd
support was necessary for keeping their grades up.

Second, Jasen further recognizes a deeper value (deeper than simply helping him
make his grades) of the work ethic (ethic of behavior) that is being drilled intandim a
his teammates. “It makes me a better person,” he says. How does studyiigalio g
class, doing homework, showing up to appointments on time, getting passing grades, etc.
make one a better person? This work ethic, the discipline it takes to work hard at
something he doesn’t necessarily want to do, is not something Jasen possessed. In
Jasen’s case this sense of being a better person means developing an avadesticc
and acquiescing to the mores of this particular university culture. He aEséné
system of control because he recognizes that on his own he would not adjust his behavior
(whether or not heould— i.e. whether or not he had the ability — is another issue). And
to be successful within this specific milieu he needs the help that the system of

surveillance provides.
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Third, Jasen comments that this system puts this group of athletes at an advantag
over regular students at Richardson University. Regular students will “¢pstoic
[they] feel like it. If [they] don’t, oh well.” The players reported in thaterviews that
a significant portion of the Richardson University not-athlete student body had very
nonchalant attitudes about their academics (which is supported by the 24%igraduat
rate over the course of four years and a freshman attrition rate of 39%). liSoehit f
attitudes towards class, schoolwork, 6:30 a.m. conditioning, etc. are not an option for
athletes. The players are held to higher academic standards than thehle@npaiers.

The paradox lies in the fact that the athletes do not enjoy study hall. Thesathlete
certainly do not enjoy 6:00 a.m. conditioning. Yet they value both. The athletes know
they need to develop physical stamina through the endurance drills of 6:00 a.m.
conditioning. The athletes know they need to go to class to get the best grades possible.
Being above average is part of the work ethic that is drilled into their heads. And being
above average, being excellent, applies to activities and events regardhesdarhain.

The players appreciate being made to do these things to the extent that some of
the players, such as Mario, consider study hall and the surveillance of thengastaHi
as “special treatment.”

Mario: | feel like | get special treatment, and | feel that — obviously, not gonna be
as much as like any big-time athlete at a Division 1 school. But at the Division Il level |
think we get special treatment. | mean it's obvious when you see from the coaching staff,
we get study halls that other kids — we get directed to do special things, so that’s special

treatment right there.
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This “special treatment” of compelling, forcing, students to study even legrdd not
want to creates positive habits. Study hall habituates the players to goiagsipace,
stilling their bodies, focusing their attention and engaging in literacyitees (e.qg.
reading, writing, studying with note cards and study guides, putting thigpghomes
away, etc.). Study hall and the surveillance/control are not something thesplaye
particularly like —e.g. “You might not wanna do it, but it's like you have to” — but in
relation to the graduation rate of the athletes at this institution, in relatgetting the
job done, the system of surveillance and control that is in place has very posititse resul
At this institution the athletes graduate at a rate of 76%; regular stdehis institution
graduate at a rate of 34%. The athletes don’t necessarily like it, but they atkaltyye
value it. As a model for academic success, the one element of this systexneifsce
that curriculum designers may want to consider is the compulsory study hall.
The Social Domain: Controlling Behavior and Organic ZPD

In this section | examine the social domain and look at three pieces of data tha
demonstrate the effects of a literacy of surveillance on behavior, and | destehstv
the social actions of the players facilitate literacy and learning.plByers are not social
exclusive of either academics or athletics. Mostly this has to do with who thehey
arestudent-athletegsheyare academic and athletic. The social lives that they have are
because of this identity/status. They are at Richardson University as sdtidetds.
The players know each other and have become friends because they are studest-athle
In these ways the social domain cannot be extricated from the other two. #e get
glimpse of this reality in the data and discussion that follows. At the samentersee

how surveillance combines with a literacy event to determine social beke\goKirk).
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And we see how social behavior impacts or is a part of their literate behagi@id.
and Charles).

While Will's interview excerpt above clearly and articulately embothiesclose
connection between surveillance and literacy events (the role of paper and pen and
consequences), there is another event that vividly reflects the connections bbeveen t
literate surveillance and the effects on the subjects’ behavior. The datsftomeny
fieldnotes and from a conversation with Kirk. In the following fieldnotes ext¢érpie
made a note of a pattern of behavior I've seen from Kirk. He goes on to explain this
pattern of behavior.

Walking out of the cafeteria from lunch, Kirk interrupts our conversation.

Glancing over his shoulder he notices the tables and chairs where the team was sitting
were in slight disarray: there were three unused napkins and two wadded up napkins on

a couple of tables, and not all of the chairs were pushed in. His teammates are gone and
Coach is on the other side of campus. He walks back, picks up the napkins and pushes in
the chairs. I've seen him do this at the conclusion of study hall, too — hang around to
make sure the galley is in order, pushing in chairs and picking up empty wrappers — even
after the moderating Coach has left the building.

“Why do you pick up after your teammates?”

“l don’t want to have to run. Coach is always telling us to leave things how we
find them and to be a positive image in people’s minds. He says if we're not we have to
run. And | don’t want to have to run because somebody left a napkin, left some trash. So |

just check to make sure.”

159



It is very clear to Kirk what Coach’s expectations are. It is also goulahr
what the consequences are for not meeting those expectations. Yet again wetlbbserve
blurring of domain boundaries: social actions are disciplined or enforced in the domain of
athletics. But this isn’t the only way the social and athletic domains &sgllirBeing a
“positive image in people’s minds” is part of the Athletic Financial Aid Agrent
(AFAA,; i.e. scholarship) that they sign when they make the commitment tcuhate to
the university. Part of the conditions of the AFAA state that:
| am aware that the amount of this aid may be immediately reduced or canceled
during the term of this award if:
| become ineligible for intercollegiate competition (for example, by carrysg) le
than 12 credits for an undergraduate term).
| give false information on my application, letter of intent or financial aid
agreement.
| engage in serious misconduct that brings disciplinary action from this
institution.
| voluntarily withdraw from the sport for personal reasons before the first
competition in my sport (If | voluntarily withdraw for personal reasons after the
first competition, this aid cannot be reduced or canceled until the end of the
semester).
And, in the same document, under the “FINANCIAL AID POLICY STATEMENT:
Addendum to Athletics Financial Aid Agreement,” it states that:

Athletics aid can be reduced or canceled if student-athletes:
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- Intentionally provide fraudulent information on their letters of intent,
admission applications and/or financial aid
agreements.
- Fail to meet eligibility requirements;
- Engage in serious misconduct, or
- Quit the sport for personal reasons (If the student-athlete withdraws after the
first competition in that sport, the aid can be reduced or canceled at the end of the
semester).
- Does not perform to the best of their ability athletically, and socially at all
times as a representative of Richardson University.
The three statements that I've highlighted in bold that are most pertinent tollaumtr
their non-athletic and non-academic behaviors are relatively vague —adigfbel
second two, “Engage in serious misconduct” and “perform to the best of their
ability...socially.” Such ambiguity leaves a lot of room for interpretation, rdah
empowers the coaches and the system of surveillance and control.
The effect of Coach’s gaze is what determined Kirk’s actions. But Coad®s ga
is only part of it. An outsider may think that it is perfectly within reason for ehtog
staff to have charge over academic and athletically related elemehideritsathletes’
lives but not their social lives. However, student-athletes are contraatbafgted to
behave in public and in their social lives as representatives of the university. sSbesay
document that they have read and signed. Technically speaking, then, picking up napkins

and trash is a literacy event. Kirk's behavior was influenced most immedigtéhe
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reach of Coach’s (perceived) gaze. But Coach’s surveilling gaze is spoesal
supported by extension of the ambiguity of the scholarship contract that players si
This agreement is one that is renewed and signed each year. This centract i
accompanied by the “Richardson University 2007-2008 Intercollegiate Ath&tticdent-
Athlete Handbook” (one of the cultural artifacts | collected). At placelgdrly outlines
student-athletes’ rights, responsibilities, and expected codes of conduct. Atlatiesr
the handbook is sufficiently vague so as to further empower the various coaches. And it
articulates 15 separate examples of “Prohibited Conduct” — including “Unethica
Conduct.” These 15 examples of prohibited conduct, along with the seven “Possible
Sanctions” for engaging in prohibited conduct, extend the reach of Coach’s power. A
couple of examples of unclear standards for Prohibited Conduct are the “Dstresoke
“Poor Sportsmanship” clauses (13). Both sate that “[Poor Sportsmanship or
Disrespectful] conduct will be reviewed by the head coach and director ofclaat
may result in disciplinary action” (13). Ambiguously stated expectatiomsrgee a gray
area for Coach to operate in — a gray area that allows him to make theseptkyaps
napkins for example.

Each student-athlete is responsible for reading the handbook, because the
content of the handbook is an important part of what they agree to when they sign their
Athletic Financial Aid Agreement (AFAA). Thus, the signing of AFAA is apamant
literacy event that has far reaching consequences for the studentsatidegvior — one
that the athletes do not soon forget.

Curfew is another example of the ways these student-athletes’ persanal tim

personalives are surveilled and controlled. Insights into the social contractual
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obligations and the regulated personal/social lives of these student-athlateseisting;

it is useful knowledge for educators to have about the student-athletes that flav in a

out of our classrooms. The pertinence to educators rests in the work lives and obligations
that impact how, when, where and why student-athletes do their academics theyvay t
do them. What I find even more significant and of more pedagogical value than this
insight is the way that these student-athletes were siesaitethe control exerted on

their time and personal/social lives. One of the effects of the surveilltize bond that
occurs as a result of being in the trenches together. Sharing a foxholerosti@sd
camaraderie through shared experiences. They consult each other abasiaoldsse
assignments. They use each other as models and as tutors. As | point out below in the
interview excerpt with Clint, | frequently noticed activities where thggrmwould be
looking at each others work. Clint quickly disabuses me of what he thinks | may be
suggesting by this line of questioning (i.e. that they are copying each wibré)s

Me: [W]hen you sit down to read or write describe the process to you go through
to read or write. Like you mentioned the thing about the headphones...

Clint: When I'm writing? If I'm just like doing homework when I'm like copying
stuff, outlining chapters and stuff and all that | prefer headphones cause | can sit there
and focus and write away. But like as far as like writing and sitting there and trying to
think or write an essay it would take me forever to just sit there and just try to — cause
I’m not a good writer — so it would take me forever to just there and just put everything
together in a good way. For reading, | just read.

Me: What do you mean it would take you a long time to put things together?
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Clint: Like an essay, if | have to write an essay, say, about like, a couple of my
last essays were for film and | had to write about editing in film and other stuff. And it
would take me a while to get started. So sometimes | aks somebody if | can read theirs
and see how they did theirs. And then I'll be like, “Okay, this is how I'm supposed to do
it. Then | could just start writing. Kind of like what you said with physically doing it and
having somebody show me. I'll just look at their papers and see how they kinda did it and
| can — that'll give me a better start to my paper.

[...]

Me: Back to what | was going to say about being interested in how you look at
somebody else’s thing to see how you do it — cause sometimes | would be sitting in study
hall noticing you players looking at each other’s screens looking at pictures on Facebook
but also looking at each other’s work. And | never thought about it that that's what you
players might be doing...

Clint: Not like copying. Like as far as, | still wrote the papers. Like if | gotta
write a essay and one of my, like if somebody had written it or knew how to do it and |
gotta do it, then I'll look at they paper and try to look at it and see how they did so | can
get started on mine so | can get an idea of how it's supposed to go and what type of form
it's supposed to be in and all that.

Unprompted, they recognize strengths and weaknesses among the group (sed Clint a
Jeremy above as they work together on a speech). Trust is important. i8ccess
important. The fact that they consult each others as peers is important. Theaureerg
of these three things — trust, access, peers — makes the educational extharsjakes

encounter. The impetus for my line of questioning with Clint (and with Charles below)
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was my observations. As | note in the interview with Clisgrfietimes | would be sitting

in study hall noticing you players looking at each other’s screeng.hé question is
motivated by what | had observed on numerous occasions. The players are being social
Their movements towards each others terminals are quick encounters, the rethgynses
get are quick and to the point, nonchalant. It's a quick social interaction that h&ppens

be related to academics or, as you see below, athletics. The plakenelpesnd they

know that once they get what they need from their teammate, that's it. Theybeon’
harassed or harangued beyond that brief look at a model/exaple. Once Clint “asks
somebody if | can read their and see how they did theirs,” that's it; he daeslofhis

work until he runs into another bump in the road.

Elsewhere | asked Charles why he and the other players felt more cdheforta
consulting one another as opposed to asking teachers, tutors or Coach for help:

Me: Do you feel more comfortable going to teammates than you do Coach or any
of the coaches? Or if there’s something that you don’t understand, do you go to coach,
or do you go to one of the assistant coaches, or do you go to one of your teammates?

Charles: | would go to one of my teammates.

Me: Yeah?

Charles: Yeah.

Me: Yeah? Why do you think that is?

Charles: It's not because coach is intimidating or anything like that. I'm not
scared of coach or anything. | feel like in that situation, Kirk, he’s 24 or something like

that, 23 or 24. He’s fresh off the bat. He’s been there and he’s been there recently, him
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being young and everything. | just feel the same thing. | just feel more comfortable just
going to him than | would with the coach.

| don’t know what it is. | always get more information out of going to Kirk than |
would with coach. | don’'t know what it is. | just feel more comfortable just going to
[inaudible] going to Kirk than | would going to coach. | don’'t know what itis. If | had
an idea, | mean | would tell you, but I don't.
Charles cites two reasons for consulting with peers: “I feel more cablettand “I
always get more information.” I've already discussed some of the reabgrighink
they are more comfortable consulting with peers: because they are,feqodts. Issues
of power dynamics are, largely, not a factor. There are fewer risks invalteans of
appearing unprepared in front of a teacher/coach or as lazy or whatever. Chafigs’
remark that he “always gets more information,” | don’t think it's necdggauie that he
getsmoreinformation, but more the fact that he gets exactly the information he needs,
and it's expressed to him in a way that he can clearly understand. “Being young and
everything” and having “been there recently” suggest that Kirk functions as atcfamdui
this translation. Kirk is young, yet he is older than Charles: Kirk is in baet@each and
Charles. Having “been there recently” Kirk can communicate an idea or peibgipl
using shared experiences as analogies, examples or by acting them olgs’ Géers, in
this case Kirk, translate or simplify the principles into usable nuggets of infomfar
one another. So, when the players are interacting in what appears to be saidheyay
are sometimes using these brisk encounters to get a quick tip, a glance at,amodel
concrete explanation of something.

Discussion
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The educational technology of surveilling instilled positive literacy habits.
Surveillance also generated some subversive behaviors from the playerscanalipac
behaviors from the coaches. The subjects in this study were constantly watahed, the
behaviors were controlled and their activities were disciplined to be of andgpe.

The objectives of this system were to facilitate success for the stutietes in both
academics and athletics. Because their participation in athletscdepandent on their
ability to achieve certain academic benchmarks as determined by boéndRim

University and the NCAA, the athletics department had a vested interest in reafeng

the players were doing their school work. For these athletes — and | woultlS@AAl
student-athletes — success in academics and athletics go hand-in-hand. &heradluc
technology that has developed over the years on a national level within the Rascours
community of collegiate athletics is the type of support system that bastaborated in

this chapter. On both a national level and at Richardson University, studentsathlete
graduate at higher rates than non-student-athletes. As | pointed out alitichaadson
University student-athletes had a graduate rate of 76% over the coursgexrsi from
1999-2006. Non-student-athletes at Richardson University had a graduation rase of le
than 35% over the same time period. Obviously there are other factors that impact these
numbers, but two things that cannot be overlooked are the educational technology
employed by the athletic department to surveil and control the literatgiestof the
student-athletes as well as the commitment that these team membershieadstucial

group and identitieas student-athletes. The second of these two variables is what made
the educational technology of surveillance and control possible in the first plaese T

student-athletes agreed to be part of and subject to surveillance and cottigt bwn
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choice and free-will. More or less these players knew what they wereittomg o
when they decided to sign their letters of intent with Richardson University.

The strong group/social bond that developed as a part of their experietigas wi
this educational technology should also be of interest to composition, literacy and
education scholars. The way these players engaged in acts of reading, wdtiatka
about text demonstrate the highly social nature of liteezey in the face of controlling
mechanisms that would stifle social collaboratidtudy halls, for example, were in
spirit designed to be asocial academic events. Above | mentioned the subversive
behavior that Phil and | had to engage in in order to ask other players questions.
Socializing was not completely banned, but too much socializing or moving throughout
the study hall space was actively discouraged by the coaches. Yet the pithyers st
managed to steal quick conversations about assignments or dart over to a teammate’s
computer terminal to glance at an example of a PowerPoint presentatioayor ess

In this data there was a direct connection between the system of sureegfahc
the ways of engaging in physical literacy activities. By and large, thetebf
surveillance technology affected literacy habits in positive ways. dBaseny analysis
of the data for this study, my impression, like Foster’s, is that the sanegltechnology
used to discipline and control the literate behaviors of these subjects could beidenefi
to non-student-athletes as well. Generating or taking advantage of aiziagtrdentity,
social group or team-oriented activity in which a group of non-student-athletesephg de
invested would be the key to facilitating a similar surveillance technol@gynpliance
with or submission to such a system is key. The effectiveness of the system of

surveillance that these subjects experienced was dependent upon the subjects’
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commitment to being and identifying as student-athletes. Replicating éimsitgtof
commitment to The Team would be an important part of creating an effectiveiedakat
technology like the one these players experienced.

Team sports are not the only place where intense bonds and team mentalities are
formed. Two examples that come to mind are the military and fraternities.hnBo¢
initiations that individuals must experience with their fellow in-comisgsiates. The
intense and challenging experiences of being initiated into these groyps@rsely
designed to instill strong bonds, group chemistry and teamwork. The concept of
initiation could be applied to academics just as easily — after all, themgoadeds for this
in the business world (e.g. pharmaceutical sales reps have to go through irGehsive
week training sessions with their cohort before they are fully hired andealltoago off
into the field). And of course, just as with the players in this study, the people in all of
these examples are also surveilled and/or controlled to some degree. Thiasoevell
technology is in place to ensure certain standards and for accountability purposes
Applying a version of surveillance and control to non student-athletes is possible. Ther
are models of this educational technology that could raise non student-atldatiesha

performance.
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CHAPTER 5
BREAKDOWN
ME: There’s all these texts that are around you players. Like when you
see coach with his little practice schedule over his belt or in his hand or whatever,
is he using that? Or is he just carrying it around? How do texts, in that sense,
how do they function with you players?
WILL: I think as far as that goes, it's kinda like a safety device. | think
that they — 'cause what that is, is it's jushi@eakdowrof every single drill that
we do in practice and how long we’re gonna do it for, the times of each. And |
think that the coaches basically know what we're gonna do, but it's almost like a
reference just if someone gets off track or if he’s busy yelling at someone and he
kinda forgets what’s happening next, he can just give it a quick glance and just
get back on track and figure what we have to do next. (emphasis mine)
lllustrative in this interview excerpt are two key points that highlighthkene of
Breakdown. First, Will describes the text, the practice plan, as a “breakdowerpf e
single drill that we do in practice and how long we’re gonna do it for, the timeglof’e
That is, the text provides a list of smaller activities that are scheduleslay enat builds
up to and feeds into a larger objective. The practice plan is breakdown incarnate, in
document form. The practice plan contains the entire scheduled basketball workout i
one place; it is a whole event in itself. The actual basketball practice ancttiee
plan mirror one another. The plan contains the objective; the activities are ttraeamac
of those objectives within (or upon, rather) the context that they will lateagegbut

in their contests. The material they learn is not decontextualized from itsadiopli In
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the same way that an English professor teaches her class to analytzbyabreaking the
larger whole into smaller chunks, Coach instills constituent skills that widlib&ogether
to become a whole team performance — the basketball practice (and eyeheuall
contests).

Second, Coach writes the plan before practice as a way of mapping the activitie
Throughout the workout he reads the plan. “The coaches basically know what we're
gonna do” because they’ve written it out beforehand. Will points out that this particula
document directly shapes the activities of the basketball practice. ThuspbHsket
practice is a literacy event. But even if Coach didn’t carry around androzadife plan
still it would be a literacy event because of the before-the-fact procesmpbsing that
confirms and determines the agenda and the objectives of the day’s activities.
Documents such as the practice plans circulated in abundance around the plagers; thes
documents had a direct impact on their literacy activities and on their othatiexcti
(such as in basketball workouts). The composing of and reading from the practice pla
obvious to all who participate or who are present. The connection, then, is this: reading
and writing facilitate an analytical, “breakdown,” approach to learning aaiging.

In addition to demonstrating the connection between breakdown and reading-
writing, and in addition to articulating the principles of the method of breakdown, this
chapter argues that the physicality of the breakdown method emphasizesetitakes
nature of mind-body unification in all processes of composing and reading. This method,
which | identify as an educational technology, is of interest to practii@met scholars

of composition and literacy because it allows us to imagine the possibilitiggnicretic
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classroom training. Students, especially these student-athleteseady @mploying
non-traditional literacy practices (that engage, among other things, tdesho
Breakdown as “educational technology”

Breakdown is a training concept or, rather, a method of training that is bonded to
specific and concrete acts of (experiential) learning. In the case ddtiddor this
project, breakdown is also always a literacy event. The objective of breaksltvrhe
subjects tdearn a very specific and basic activity or skill. Breakdown takes the
constituent parts of a larger and/or more complex whole and presents them in smaller,
more manageable chunks. A secondary expectation of breakdown is that the sulbjects wi
come to embody, they widlcquire the abstract, elements such as the values, beliefs and
norms that are embodied in the broken down lesson. Breakdown goes a step farther. In
the context of this study, the subjects both acquired and learned (see Gee, 1989 p. 20)
values, attitudes and social relationships through explicit instruction. ThiedBrea
concept, then, presumes to be able to teach “intangibles.” Through an explicit method,
breakdown has as its goal the learramgl acquisition of specific content as well as
details of forms of behavior and mores. Breakdown, in other words, is a method of
training habits of body and mind; it is an educational technology. In thee?tury,
when we hear the word “technology” we automatically assume hi-techneliogy
computers, iPhones, SmartBoards, etc. The literal definition of technologisrigtic
treatment,” “a method,” the scientific study and application of practical &teakdown
is a systematic treatment of content, a physical method of training. #kedhis
definition of technology and apply it to the concept of breakdown what we have is an

educational technology. The value of this terminology, the value in thinking of
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breakdown as an educational technology, lies in its ability to critique populamptionse
of “technology.” When a school or a demographic is denied access to the latest
educational technologies it is not just computers or SmartBoards that thegmay b
lacking. After all, what good does it do to have access to hi-technology ifishesea
method or system of instructing how to use these tools. The value of this terminology,
then, is that it critiques demands for access by broadening the question about what
“technology” access might mean.

At the heart of the educational technology of breakdown — especially as it relates
to the data from the domain of athletics — are acts of reading, writing and talkeatiout t
(i.e. literacy acts and literacy events). This project is an examinatlomothe physical
learning and material conditions influenced the literacy practices of shegects. In
breakdown the literacy practices affected the physical learning cluthjects.

| emphasize three terms that have a significant relationship with breakdown as a
educational technology: acquisition, learning and teaching. James Gesduasélil
each of these — specifically acquisition and learning — in relation to Disq@ese
1989). Using Gee’s concept of Discourse as a way of understanding the semiotic doma
of basketball assists us in understanding the relationship between literaeguiugl as
it relates to breakdown and these subjects. It helps us understand the plaglerg’aad
writing and talk about text without calling basketball itself a “literadifter all,
basketball is1ota literacy. However, reading and writing skills were core tenants of the
academi@ndathletic training methods of these student-athletes. Reading-writing deeply
affected their basketball training and the methods of their basketbalhgyaieeply

affected their reading-writing practices.
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Principles of “Breakdown”

The concept of Breakdown is defined as a training method that mediates the
learning of concrete skills; Breakdown likewise instills values ualtis, beliefs and
knowledge of social relationships through systematic performance of condnatesac
The data from this study suggests that, as a method, Breakdown is a training hregthod t
can explicitly teach all the elements of a Discourse community — includasg that
have heretofore been labeled as “abstract” (c.f. Gee, Street, Bargpestree theories
of Discourse and/or Literacy argue that certain elements of Lytesamot be taught
explicitly). Breakdown functions as an effective training method because kd\si
principles. Those principles includéontext ReductionPerformanceRepetition
FeedbackandBuild-up.

Context. The term context indicates the larger whole from which constituent parts
are to be taken. These smaller constituent parts are the elements ofethedatgxt that
get broken up or broken down into more manageable parts. The context is the complex.
The context has numerous content elements. It is these individual elemeats that
extracted for closer examination and attention. Therefore, “context” couldienah
offensive play in the domain of athletics, a chapter on the Civil War from the domain of
academics, or learning how to use Facebook in the social domain.

Feedback.Feedback is an important principle that weaves in and through the
entire breakdown process. Feedback is instruction about or clarification divéty.aé\
player performs some motor-movement and a coach or teammate provides a critique
about how poorly or how well the action was performed. Feedback is ever present. One

of the reasons Will cites for the function of the practice plan is to keep pranticack
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when Coach gets “busy yelling at someone” — i.e. providing feedback — a frequent
occurrence. There was always a lot of feedback.

Reduction.Reduction is actual breaking-down into constituent parts. Here | refer
to it as “reduction” to avoid confusion. But reduction/breakdown is the act of taking a
whole (e.g. an offensive strategy) and breaking it into smaller andespaits. The
purpose of reduction is to narrow the focus on nuances and precise elements of the
complex whole. It is here that attention to the finest details occurs. Breakslown i
essentially, analysis. The subjects do not call it analysis, though. They call i
Breakdown. To avoid confusion | have opted for the similar but different term
“reduction.”

Performance.Performance is the enactment of both the constituent parts and the
whole of the context. Performance is when the players are doing the content — whether
it's a defensive drill, an accounting worksheet or surfing YouTube for videos.
Educational theorists might refer to it as “experiential learningdrfieg by doing,”
“kinesthetic learning.” Whatever you want to call it, the subject isipnagtthe content
and method; they are literaltioingthe material.

Repetition. Repetition of the material is the component of breakdown where
habituation occurs. Discipline is instilled through this principle (along with timeipte
of feedback) more than any other. Repetition is also a major theme in tlyis stud
Repetition was so prevalent throughout the data that it merited attention for the
manifestations and effects that it had on the players throughout the study.

Build-up. Build-up is the principle wherein all the parts that had been broken

down (reduction) are put back together. It is at this stage that precistiexes
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expected. The principle of build-up is the culmination of the process wherein the content
and method is reassembled amgplied
A presentation of the principles of breakdown looks like this:

e Context

e (Feedback)

e Reduction

e (Feedback)

e Performance

o (Feedback)

e Repetition

o (Feedback)

e Build-up
There is a certain linearity to the principles of breakdown. There mudidisstontext
of complex content from which smaller constituent parts can be extracted.ttie@n
though, the principles might be applied in various manners. For example, above,
feedback is repeated three times to indicate how that particular prineghiemmanifest
recursively (as it usually did for the players in the domain of athletias)ghout the
breakdown process.
Connecting Breakdown to Gee’s Discourse and semiotic domains

In relation to ideologically ensconced literacy practices, I'mimglpn Gee’s

concept of Discourse, which | discuss and define in Chapter One, to make connections
between the physicality of traditional and non-traditional acts of liter&se defines

Discourse as the combination of “saying (writing)-doing-being-valuglgething
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combinations” (Gee “Literacy, Discourse, and Linguistics” And Discourse is similar
to Barton and Hamilton’s definition of literacy practices in that it includesadis
components, things you cannot necessarily see, such as values and beliefoutsBss
are ways of being in the world, the ways that literacy practices mawitegt a
Discourse provide specifics on how “words, acts, values, beliefs, attitudes &id soc
identities” are integrated. Gee’s Discourse functions, here, as a grofymicept for
illustrating the mind-body connect that occurs in the examples of these sylbjgsitsal
ways of being.

In the years since Gee published this original definition of “Discourse” the
definition has been edited and revised in subtle ways (cf. pp 2-4 in the third edition of
Social Linguistics and Literacigs In his 2003 bookVhat Video Games Have to Teach
Us about Learning and Literadgee foregoes the term Discourse in exchange for the
term “semiotic domain.” “By a semiotic domain | mean any set of practia recruits
one or more modalities (e.g. oral or written language, images, equations, symbols
sounds, gestures, graphs, artifacts, etc.) to communicate distinctivetypeaning”
(GeeWhat Video Gamek8). In terms of connecting the training methods of student-
athletes to a theory of critical literacy, “semiotic domains” caaresadvantage over
“Discourse.” And | juxtapose the two terms as a means of establishing etitedor
connection to the significance of Breakdown as it relates to literacy anchigarni
Through acts of Breakdown the subjects waarguiring andlearning (two terms that |
discuss below) the Discourse of their basketball and academic commurpcidly as
it relates to the domain of athletics, this basketball Discourse community sessiotic

domain that recruited numerous modalities for knowing.
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The signs that one might read in a Discourse must be done so within a cultural
totality. Semiotic domains are less abstract, more concrete in the sartteatvay
“discourse” (with a little “d”) is more concrete. “discourse” with dditd” is about
isolatable exchanges of conversation. Semiotic domains are akin to discourse because
there are printed, material signs or specific physical actions/symbolseadiaritten.

“If we think first in terms of semiotic domains and not in terms of reading anchgvas
traditionally conceived, we can say that people are (or are not) literdiel{par fully)

in a domain if they can recognize (the equivalent of “reading”) and/or prothece (
equivalent of “writing”) meanings in the domainNpat Video Gamek8). Basketball is

a semiotic domain; cellular biology is a semiotic domain; postmodern liteniicysm is

a semiotic domain, first-person-shooter video games is a semiotic doméaufasigon
advertisements is a semiotic domain; Roman Catholic theology is a semioandas).
There are specific ways of “reading” (broadly construed) and “writfhg3adly

construed) within semiotic domains. And the emphasis here is that in some form or
another reading and writing are taking place; to be able to function within a gemioti
domain you must be able to read and write that semiotic domain. While I'm hesitant t
call basketball a “literacy” (per my objection to the overuse and abuse ofrthe te
“literacy” in general), it is, nonetheless, a practice in reading and compddasietball,
though, is no more a practice in reading and composing than is breakdancing or playing
in a symphony. Literacy is a requisite part of competency within theseudsss, but
these Discourses are not defined by reading-composing alone. Therefdke to ca
basketball or a symphony or breakdancing a “literacy” is to elide theaeabsbmponents

and other physical acts that comprise these things. Still, the semiotimdzfma
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basketball itself, according to Gee’s notion, could be subject to a literacy sindlgsis.
The players’ on-the-court performances are acts of reading-composimvgellAss this
study demonstrates, the reading and composing that the players do on the court are
fundamentally affected by traditional conceptions of reading-writingerd bre ways of
talking about the types of “multiple-literacies” that Gee’s semioticalomoalls attention
to (e.g., see the work of the New London Group). But the focus of this project is on the
relationship between physicality and traditional notions of literacy. Gee'sptnallow
for another layer of analysis and way of understanding the literacy and leaftiege
subjects.
Breakdown (of the) Data — Pt. |

A collection of data chunks such as Will’s interview excerpt are the bagfsefo
claims that develop in this chapter. In addition to interviews, other examplesof dat
include observational fieldnotes, documents, and photographic literacy logs.

Major Instances of Breakdown in the database

Practices Practice Plans | Scouting Statistics — Statistics —
observed Reports Photo Lit Logs | Interview

30 20 3 6 9
(Chart 5.1)

Observed practices, practice plans, scouting reports, stats (interneteawie\w)
are all listed in the Instances of Breakdown chart because they arplesaf
breakdown literacy events that structured the subjects’ behaviors. As Will'si\gpeni
interview excerpt makes clear, there was a direct relationship betwesnbfbets’

physical activity and the content of these documents. Each of these fivatafaries
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represents a slightly different manifestation of breakdown. Those differeragelse as
slight as the difference between viewing stats online versus on paper, ofdrendds
may be as great as actual breakdown in actions (e.g. a basketbalepeaatithe
representation of that breakdown (e.g. basketball practice plans). Though blasketba
practice and the practice plan are closely linked, they are two sepaatples of how
breakdown occurs. Breakdown is one of the three major themes of this project because
of its near ubiquity throughout the database. Below is an explanation of the data
represented in the Instances of Breakdown chart.
Breakdown (of the) Data — Pt. Il: Instances of Breakdown

Practices observed.have observational fieldnotes for 30 practices. There are 30
entries documenting the goings on in practices wherein | observed breakdowonn ac
However, this does not include the practices | attended where | did not record my
observations. The first practice plan | have is dated August 28, 2007, and it was for an
“individual workout” (i.e. basketball workouts where groups of three or four, as opposed
to the whole team, work on various skills and drills). The first official day ofipeact
was October 16, 2007 (see image below). The last practice plan that | collet=estis
March 7, 2008. The dates of August 28 and March 7 are separated by 190 days. During
those 190 days they had to have, by rule, a minimum of 69 days off. In other words, |
took notes of approximately 25% of the team’s potential 120 practices. | should point
out, however, that the notes only represent full practices that | observed. | was on
campus every day. And | would frequently (usually four days per week) stop laydio w
practice for 20 or 30 minutes. | actually attended far more than the 30 @sawied in

my database. | discuss the details of this particular piece of data becaus¢he
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basketball workouts, the practices, that breakdown was observed and/or recorded with t
most frequency. When coding for “breakdown,” there were relatively few irestaric

the words appearance. Paradoxically, Breakdown was everywhere. Breakdown is how
they practiced. The literate activity of composing, reading, talking about,rigiakiout

and doing the content on the pages of the practice plans was how they did their work.
They broke down into drills and then pieced the drills back together, all for the purpose
of doing the “meaningful work” of the game-day contest.

Practice Plans.The six principles of breakdown that I've identified are based at
least in part on the language employed within the milieu (breakdown, buildup and
repetition). In four different practice plans the words “breakdown” and “buildup” occur
The practice plan documents that | collected offer a textual visualizattbe obncept of
breakdown that I've defined. Here is a juxtaposition of three practice plans to
demonstrate breakdown in action. The three practice plans are from October 16, 2007
(two practices: 5:15 a.m. — 7:00 a.m. and 12:45 p.m. — 3:30 p.m.), and March 7, 2008

(one practice: 10:30 a.m. — 12:00 p.m.).
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(Image 5.1 — Practice Plan)
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(Image 5.2 — Practice Plan)

(Image 5.3 — Practice Plan)

The 12:45 p.m. practice on October 16 was the second practice of the day. There
are several features of these texts that need explanation. Firstinrates above, but
the players’ day begins at 5:15 a.m. (actually, they have to be at the gym by 4:45 a.m
begin getting dressed and taped). When practice ends at 7:00 a.m. they shower, eat and
head to class. Because of scheduling and facility issues the players tekeealb of
their classes between 8:00 a.m. and noon or from 4:00 p.m. to 6:00 p.m. The exceptions
are the juniors and seniors who have classes in their majors that may go lated@han 6:
that may begin before 4:00. If they have a class that gets out at noon (on Mon, Wed, Fri)
or 12:30 (on Tues, Thurs) the players have to rush to the cafeteria to eat quickly and then

rush to the gym for the 12:45 start time. The second practice of the day lgfficial
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concludes at 3:30 p.m. However, the note at the bottom says “weight room
now/treatment after.” They head to the weight room to lift weights. Anylddyneeds

ice or to see the trainer for an injury will then head back to the gym (the weaghtand
gymnasium are in separate locations on campus). These two activitiesrreppesards

of 60 minutes. Then, for about an hour or so, the players will have their first free hour of
the day; this is the first time of the day where theghthave some down time. During

this time they all head back to their dorms to nap or watch TV. Then at apprdyimate
5:30 p.m. they have to make it to the cafeteria to eat before they head to the mandatory
6:15 p.m. study hall, which lasts until 7:15 p.m.

There are variations of this demanding schedule depending on what point of the
season they are in. This grueling schedule does not persist throughout the emtire seas
From September through the end of Winter break (i.e. second week of January) is when
the players experience these extreme demands. From the middle of Jarhmentb of
the season (early March) they will only practice once a day and those gsaotc
shorter in duration — sometimes only an hour and a half long. Throughout the course of
the academic year these student-athletes only get about four weeks fif$t thheek of
classes in August, approximately three days for Christmas, approxirteatalgys after
the season ends, and the last week or so leading up to and during spring semester final
exams.

As for the format of the practice plan texts, all of them were composed dn line
notebook paper by hand using a pen. On the top line towards the left margin the date of
the practice is identified (e.g. *Practice — Oct. 16). To the left of the left margin the

times are listed identifying precisely when each event or drill willincén parentheses
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is the amount of time each will last, e.g., (12 min) 12:45-1; (15 min) 1-115. For the most,

the times and the duration will be mathematical matches. The discrepaemesfien

incorporated to allow for small bits of wiggle room in the early practiseébeaplayers —

especially the new players — were learning new things. To the right ofttharel

margin are the names of the drills along with short descriptions of the gesleli other

details for explaining/reminding them of the objective of the drill (e.g., “2 lbsiskeon 1

skip pass close out/ 2 on 2 sprint to help (coach drives — dummy & live)”). At the bottom

of the page to the right of the left-hand margin is always a list of housekei=nsy

important things that needed to be accomplished, but were nonetheless subordinate to the

important activities of the actual practice. Basketball practice aesiwere broken up

and kept separate from such reminders as “Ryan — graduation application” or “leave

tomm-5 am/7:15pm” or “meetings with advisors (Nov. 6 any time outside of class

schedule).” Usually the items listed on this portion of the practice plans vgetssked

at the end of practice to remind the players of important tasks to be tended to ¢¢.9. me

with advisors) or required team activities (e.g. study hall) or other haisge Other

features that appeared frequently but not regularly included: boxes with teeseyhéd

and blue squad; diagrams of plays; point systems for keeping score during drills
Scouting ReportsThe reason there are so few scouting reports in the database is

because scouting reports were hard for me to get my hands on. Each played t@se

scouting report at least one day in advance of the game. And he was expected to have it

with him at any team gathering all the way up until the time of the game. As dree of t

team managers explained when | asked if | could get a copy of a few scoptirig,rithe
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players were not allowed to leave them laying around or forget them; if thethely
would get in big trouble. These were closely guarded documents.

It is interesting to note that there were only two photos in the subjects’ photo
literacy logs. Devonte and Charles were the only two to take a photo of a scopdirig re
The other 55 photos from their collective literacy logs include images of litdraty
range from team signage to screenshots of their Facebook pages to textbdskgeto le
reading to the school newspaper. The seven subjects who submitted photo logs (all eight
of them did, but one was destroyed at the photo mat) took pictures of a wide range of
texts. But only two of them captured images of scouting reports. The scouting report
were highly valued texts used to prepare for games. To be more precise, Sepaitg)
were highly valued by the coaches. These texts determined game stratepie
determined the focus of practices and walk-through sessions. The procesaafhiag
for and composing the scouting reports was very time and labor intensive for thescoache
and the players all recognized this fact. However, only four of the eight plapersed
reading (read: studying) the scouting reports. This is a little deceikimggh, because
theyall read the documents when they reviewed them as a team.

The two images below (5.4 and 5.5), which come from Devonte and Charles’s
photo literacy logs respectively, are pictures of scouting reports. Scoepiogs are
documents produced by the coaches that discuss individual opposing players as well as
the opposing team’s strategies (Reduction). Usually the copies of scoptonts that
the players receive consist of three to four pages (the coaches’ editicosn@tanes up
to 20 pages in length). The purpose of scouting reports is to provide something of a

“study guide” for the players to review before their tests (i.e. gamdmseliexts keep
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fresh in the players’ minds the content and methods they've covered in practices i

days leading up to the competition. The documents are themselves another method for
delivering content. Scouting reports were regularly handed out one to two flagsae
competition. The scouting reports were always presented in the same formaingScou
reports were part of the rhythm of the training method (Repetition).

In the scouting reports below you can see how information about opposing teams
is broken down into different sections. At the top is a list of each of the opposing players.
The five starters are listed at the top, followed by the substitutes. The ititorma
includes players’ numbers, names, height, weight, year in school, position and twief sta
(average points per game and average rebounds or assists per game).

You can also see in the second section of the images, below the list of players, the
“tendencies” of those players who are most dominant and get the most playing time.
Usually the descriptions include the offensive tendencies of the opposing ptagers (
“Solid point that shoots the 3 and can put it on the floor”; “Their most explosive scorer”;
“Has ability to drive but is not a threat to shoot it from the perimeter”; $-&erole
player that does a lot of screening and passing in the offense”). Other commpdileats
scouting reports (not pictured in the images) include notes from the coaching staff
regarding strategies as well as motivational thoughts (Feedback). Alscstno piere,
there are diagrams of the opponent’s offensive plays and defensive stritagieave
been extrapolated by the coaches from game film. The information is pckgefdur
different sections (Reduction). (The size of the images has been shrunk to obscure the

clarity of the images so as to conceal identifying information per therdsd IRB.)
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(Images 5.4 — Devonte’s Photo Log and 5.5 — Charles’ Photo Log)

The scouting report is part of the method of breakdown in two ways. One, the
reports compartmentalize the information in easily digestible segments, tiiege four
segments (player list, tendencies, strategies and diagrams) aréecoamgi grouped into
one place, one document. The various parts of the whole game strategy that have been
broken down in practices in the days leading up to the competition are being put back
together and presented as a whole (Build-up). The game is the event wheredtse play
pull together the training and execute the skills and knowledge that have beenrdolled i
them (Context).

In addition to the various other texts that circulated about the subjects these
scouting reports contributed to making the basketball contests literacy.eVaete
scouting reports, these specific literacy events, were an importaningleihtiee athletic
training. The coaching staff usually prepared the scouting reports severdledase the
competition. The research done by the coaching staff (in the form of viewirgtgae,
researching statistics posted on the web, calling other coaches, etcesteghih the text

of the scouting report. And this research as well as the resulting texts guided the
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preparation and basketball practices leading up to the contest. In addition tdesing t
scouting reports in practices, the coaching staff conducting locker-roonmgseetth
the team to review the content of the reports. The players were expeiztieel tioe
reports home with them and study them the night before and the day of the game. The
scouting report, then, is both a text and a literacy event that determines a maftitude
activities that culminate in the playing of the game (Build-up, Perfocela

The participants had mixed reactions to the scouting reports. Some of the players,
e.g. Jeremy, Mario and Devonte, reported that reading about their opponents’ tendencies
sometimes worked against them. These three student-athletes repottieeytbatld
only really know their opponents’ tendencies by actually getting on the court and
competing against them. The analyzing and thinking, for these three, led, in their
opinions, to guess-work as opposed to instinctual basketball responses. What they
indicated in their interviews was that the scouting reports caused them thioker
situations on the court. All the work they had spent habituating certain motor-movements
so that they didn’t have to think about those motor-movements were in effect undone by
the studying.

Statistics — Photo Lit Logs & InterviewStatistics are included in the Instances
of Breakdown chart because stats are a breakdown of individual actions fromtigthi
whole of the contest. Statistics are presented for individuals, and statistargaegated
for the team. And this is done for both Richardson University and all their opponents.
Stats are a numerical way for trying to understand the progression and/or @ofcam
contest; it's a way to analyze the performance of individuals and the teamhe€éaep

stats on everything from points to rebounds to steals to turnovers to “hustle points” to
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blocked shots, etc. They do this for each player and the entire team. Stats apgear in m
database in three different places: scouting reports, photo literacynibgserviews

(since scouting reports are already a category of breakdown data | do nohecstats

in the scouting reports twice). The players looked up their own stats online. They also
looked up the stats of opposing teams in the conference as well as the stats of their
friends and ex teammates playing overseas or on other teams across tlye(eauntr
Jeremy’s photo). Stats are an objective measure of game productivity; itysfarwa
coaches, players and fans to measure performance. Stats are a wag, folefgers and
coaches to analyze the play of a basketball player. As the chart abovees)dioate

were six instances where a player photographed a computer screen or anddicaime

had statistics on it. In the interviews statistics or “stats” wergioreed a total of nine
times.

Stats are also a way of assessing, holding people accountable and determining
corrective actions (i.e. addressing weaknesses). The clearest erhthpl@resence of
stats that | can provide from the database is as a part of the scouting rejooves/er,
there are other examples from fieldnotes, interviews and the photo literacyllog$wo
examples of the circulation/presence of stats below demonstrate a sliffletignt

function.
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(Image 5.7 — Jasen’s Photo Log)

In the two images Jeremy and Jasen, respectively, snapped photos of literaxy event
where they are reading stats for their own edification. In the firger{ismage 5.6)

Jeremy has captured an event wherein he is on the internet checking the statd<f fr

and fellow countrymen. It's one of the ways Jeremy and his teammates’ keep up to date
on how friends are doing. Though it’s difficult to see on the page, in the second image

(Image 5.7) Jasen has captured several ongoing literacy events — the bultetiantoba
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the motivational placards that hang throughout the locker room. On the bulletin board in
the background, as a part of an article about University of North Carolina stardorw
Tyler Hansborough, there are stats that demonstrate his court prowesgl{isedming
average and rebounding average). The players can look at these stats and thteyy can ge
breakdown of how much playing time a player gets, his productivity during that time
and, in general, a sense of a players status on a team, in a league and even in the country.
Basketball statistics are an objective, mathematical method of artpblayers and
teams. The subjects of this study constantly performed such analyses in lgth Coa
sponsored situations and in self-sponsored situations. Such are the data that wed analyz
for this chapter.
Terms
In talking abouthowone comes to master Discourses (20), Gee distinguishes
Acquisition from Learning as follows:
Acquisitionis a process of acquiring something subconsciously by exposure to
models and a process of trial and error, without a process of formal teaching. It
happens in natural settings which are meaningful and functional in the sense that
the acquirers know that they need to acquire something in order to function and
they in fact want to so function. This is how most people come to control their
first language. (Gee “What is Literacy?” 20)
Learningis a process that involves conscious knowledge gained through teaching,
though not necessarily from someone officially designated a teacher. This
teaching involves explanation and analyigt is, breaking down the thing to be

learned into its analytic partslt inherently involves attaining, along with the
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matter being taught, some degree of meta-knowledge about the matter. (Gee

“What is Literacy?” 20 — emphasis mine)
Lessons are embodied in people (models) that perform the lessons:

Within a Discourse you are always teaching more than writing or reatlimgn |

say “teach” here, | mean “apprentice someone in a master-appretaio@nship

in a social practice (Discourse) wherein you scaffold their growingyatalsay,

do, value, believe, and so forth, within that Discourse, through demonstrating

your mastery and supporting theirs even when it barely exists (i.e., you make it

look as if they can do what they really can’t do).” That is, you do much the same

thing middle-class, “super-baby” producing parents do when they “do books”

with their children. (Gee “Literacy, Discourse, and Linguisticgokhiiction,” 11).
Doing books is a performance. Playing video games is a performance. Both involve
reading signs. The purpose for quoting Gee at length is to demonstrate the denbet
Discourse and semiotic domain. In each of these, whether we call it Desocours
semiotic domain, acquisition, learning and teaching occur through the same protesses
other words, Gee’s Discourse evolves into semiotic domains. The two terms a quite
similar

Acquisition, learning and teaching are terms that developed in closenédtat
Gee’s work on Discourse and Ideology as a theoretical linguist. Startimg liate 1990s
and early 2000s Gee’s work moved more towards the field of education and learning
theory. This is the work that talks about semiotic domains and the learning prinéiples
video games and other multi-literate and multi-modal ways of reading/wiitengdrid.

So, while acquisition/learning/teaching have always been a part of his comversat
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about literacy and language, these topics have moved more towards the fore of his
scholarly agenda. Take, for example, his explication of “active learning”:
Three things, then, are involved in active learnggeriencinghe world in new
ways, forming newvaffiliations, andpreparationfor future learning.
This is “active learning.” However, such learning is not yet what | call
“critical learning.” For learning to be critical as well as actmee additional
feature is needed. The learner needs to learn not only how to understand and
produce meanings in a particular semiotic domain that are recognizable to those
affilitated with the domain, but, in addition, how to think about the domain at a
“meta” level as a complex system of interrelated parts. The lealseeneeds to
learn how to innovate in the domain—how to produce meanings that, while
recognizable, are seen as somehow novel or unpredictalilat {ideo Games
23).
Breakdown is a method, an educational technology, that enacts Gee’s (and Vgyotsky’
theoretical concepts. Breakdown manifests within a Discourse, within atsemi
domain, and it systematically facilitates both learrandacquisition. An educator who
employs Breakdown intends for her pupil to both learn and acquire in a critical way.
Coach operates within formal structures to “teach” the pldy@ngo read/write the
complexities of their system by explicitly teaching them. With BreakdOwexch
employed a method for understanding a semiotic domain/Discourse. Breakdown
generated an understanding of the system. It facilieatgdisitionby establishing zones
of proximal development (see Vygotskysnd and Sociefy social situations and other

informal opportunities for their chargesdoquire primary and secondary discourses,
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literacies and domain proficiency. The social situations and other informal oppesgtuni
allowed the players to acquire the values, beliefs and norms of The Team. Coach didn’t
explicitly teach the players everything he wanted them to know or do. Two examples
were Kirk picking up napkins and Mario not stealing the ball. Breakdown is meticulous
and demanding of both Coach and players. It is both explicit and subtle.
Writing down, breaking down

In the following interview excerpt we enter a crossover domain of athletics a
academics to discus breakdown as it occurs in relation to basketball through th& player
writing activities. Below Jeremy talks about how he breaks down content from the
domain of athletics by means of writing. He describes how he manages basketball
information by use of writing activities. In the following interview excelgtemy
discusses one of his writing activities. He describes how he keeps a baskethallijour
which he writes after a game or a practice or a film session or angieeth a coach.
Jeremy writes in it nearly on a daily basis. In the journal he records, ushalbgvice
or lesson that a coach has explicitly told him (e.g. “get quicker,” “work on footwork,”)
The journal is broken up into different sections so he can keep track of individualized (as
opposed to team) weaknesses and areas for improvement. Here is the exchange:

CD: So if there is something you want to know or get better at or whatever, what
do you do to do that?

Jeremy: | keep a basketball diary. And have it broken up after every game. And
when we go through a new play, | write it up. Coach will say something in practice, you
know, he’s a tough player to [inaudible] out—do [quick feet], for example. I'll describe

that, make a note. Maybe go through it a couple of times. You know, go do what | have
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to do to become more athletic, become quicker. If a man goes like that, if | lose track, |
always go back to the diary and see what | have to do.

And, | mean, it could be easy stuff like become quick, which | know, but if | for
some reason lose track [inaudible] which you get burned out, | always go back to the
notebook and say hey, | got to get quicker. That's what | have to do. That's what | wrote
down a week ago, so | get into the gym and exercise.

CD: You actually — do the other players do that? Where did you pick that up
from? Did the whole team do that?

Jeremy: Coach gave them [notebooks] to us in the beginning. | know Charles
does it for a fact, and Devonti®es it, but | can’t think of other people that do it,
actually. But I've never done it before.

CD: Do you like that?

Jeremy: | really like that. It really helps me a lot. What | did before was that
after every game back in Europe, | would—after a game | would write down five things
that | could improve after a game. Like, [inaudible] and the next week me and coach
would work on it. And then if | started, you know, getting tired or unmotivated he
brought up the list, saying this is what you want to do. This is the list you gave. And, you
know, that kept on motivating me. And the basketball diary is the first that I've done, and
it really helps me out. I'm going to continue doing that next year, too.

We see the principles of Context, Reduction, Feedback, Performance,iBepetit
in action in this excerpt. Jeremy himself labels the diary writing &cta Breakdown:

“I have itbroken upafter every game.” He describes also how he uses the broken up

notes/information: he takes this information and through repetitious activitiesrke @
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strengthen his weaknesses. These notes come from a larger contextt tegineuthe
requisite skills to achieve the level of excellence he is striving for.

It is not insignificant to note the role of literacy in Jeremy’s mission. thefa
recording, in writing, these things creates a reference guide that keeps himpath
towards basketball excellence. “I have it broken up after every gamay$e s
Compartmentalizing, or breaking it up, helps Jeremy remember and processtioforma
He also uses his writing as a motivational text: he’s able to see it anchipeled not just
of his areas of weakness but of his larger goal of being a professional bagiayeal
Honing and perfecting these smaller skills/activities helps him to beadreder all-
around basketball player. Refining such basics as quickness and footwork coimertoget
to shape a better whole. Jeremy’s strategy for accomplishing this is kddseealarger
issues into manageable portions.

Basketball diaries are not unusual. Coach, in fact, did try to get the entireoteam
keep individual basketball diaries. But according to Jeremy, only three players kept
basketball diaries. Jeremy tells of two other players on the team (Céuadl&evonte)
who also keep a basketball diary. And Jasen confirmed that he kept the types of notes that
Jeremy inscribed. Jasen was the only one to show me some of the remarks he mecorded i
his journal. Altogether four of the players on the team — Charles, Devonte, Jasety, Jer
— kept a basketball diary. This would be in addition to all the other writing they did on a
regular basis.

In the domain of academics the act of breaking down or maintaining records of
academic tasks (e.g. quiz dates, test dates, paper due dates, speech thates;.jinas

the primary job of whichever coach (usually the assistants) was modesatdy hall
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(see Chapter Four discussion of Surveillance as a literacy event). Yaesspleuld also
check their BlackBoard pages to track grades on various assignments if noir fowthe
edification then to report to the coaches so they could monitor their gradesorAnd f
those student-athletes whose GPAs were less-than-exceptional, the taskdihg
dates and maintaining a calendar became a mandatory weekly (if noedailgise.
Jasen was a specific example of this:

Yeah. | got a school planner right here. What | do is | write down — like when |
go to class, | just write down everything that | have to do for that week while I’'m going in
that class or that next following week so | won't forget it. 'Cause you know how you
have papers due and then you go hang out on the weekend and you forget and Monday
comes up, “Oh.” So what | do is I'll write it down in my planner so that every time | go
in my room, | just check my planner to see what | got to do for Monday or Thursday or
whatever day it is and then I'll get it done so | don’t forget it over the weekend
days.

Those for whom these calendars were mandatory the coaching staff would check these
texts on a daily basis. Part of what Jasen and the other players were supposed to do was
break up and compartmentalize all of their academic tasks into smaller, cnoageable

jobs. Breakdown made the overwhelming task of “studying” more manageable because
breaking this large task into smaller jobs made the work appear more maaagehbl

easier to accomplish. Such an approach was one the players were accustomed to. The
school planner was used within the domain of academics; it allowed the playerscw® redu
larger tasks into smaller ones; the players had to perform the plan theutididey

planned and executed the plan and got feedback(/surveillance) on the plan repeatedly.

198



Again, this system consisted of the principles that made Breakdown an effeetived,
an effective educational technology.
Breakdown and the urgent demands for perfection

In the following interview excerpt Will talks about how the scout team (i.e. the
players that enacted the opposing teams’ strategies to help the staqpare jor games)
is able to learn opposing teams’ material so quickly. The learning o¢ans a
accelerated pace with the principles of Breakdown at work. The playersactezkto
learn the new material in half an hour. And a lot of pressure is put on them to do this.
However, the players do not come to this materidéhlasla rasa they have a base, or
scaffolding, from which they are working. Already the players haveipeaicand
performed constituent parts of their opponents’ material: they have set fadessc
double screens, single-single screens, made skip-passes, played man-téensa de
zone defense, made back-door cuts, etc. They know how to dribble, pass, shoot, play
post defense, trap a dribbler and so on. They know this because these are common within
the Discourse/semiotic domain, and the players on the scout team learned the&im in t
practices. Having these basics under their control allows them to enghgelvwanced
materials — opposing practices, strategies, goals, philosophies. Theyhimbasics so
they can invest in higher order thinking and performing. Since they know the motor-
movements for the basic maneuvers, the scout team members can more a&gsilyegr
new and complex content with comparative ease. Again, this is what Shaughnessy was
talking about in her discussion of having mastery of the tools of literacy (seeeChapt
One): being practiced at manipulating a pen, keyboard, mouse, etc. means that a

composer does not have to invest her focus on the finer motor-movements that are
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required to generate a composition. Instead, the composer’s mind-body is lfie& to t
and enact the more complex elements of the composition. So it is with our scout team in
this example.

The scout team consists of all the non-starters. The day before each game,
sometimes two days prior, the scout team is charged with the task of imitating the
players, plays and game-strategies of upcoming opponents. In addition to knowing all
the plays, drills, strategies, etc. of their own team, the scout team nrastihelperform
those of their opponents. The starting players, and the two or three others that play
significant minutes in games, rehearse against these opposing playstaglest in
preparation for upcoming contests. The foundation on which scout team performances
are built are the basic skills and the general basketball applications thee thegn
practicing all year. They are based on their own team’s strategi¢sgissahe players
have repeatedly rehearsed in scores of basketball practices and individualtaoiVill
explains the process and then discusses the classroom equivalent.

Will: Yeah, well with the scout team you have to you know, sometimes if the
practice starts at 12:00 p.m. you know, we’ll start doing our scout team at 11:30 a.m.
So, we just have half an hour to memorize everything.

CD: That's it?

Will: Yeah. | mean, sometimes that’s the very first thing we’ll do in practice, is
go over some of the scout team stuff.

CD: So, how do you learn it in 30 minutes? How do you -?

Will: We just — the coaches will just show us the plays, and we’ll walk through

them a couple times, and then the next time through we’ll go through them full-speed and
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— sometimes some of the players will mess-up while we’re doing it, but for the most part
after running through all the plays three or four times we’ll get them down. But, it's also
— | think it's — there’s more of a sense of urgency when we’re with the coaches and you
know, they’re yelling and screaming and we have to make sure everything is perfect.
Whereas in the classroom you know, we have a couple of weeks to memorize all the
material, so a lot of the times it’s less stressful ‘cause you have so muchmwte ti

learn the stuff.

CD: That's interesting.

Will: But, | also think that you know in the basketball setting being under more
stress will also — it'll help you learn the stuff quicker.

CD: Really?

Will: ‘Cause just, in your mind you know that you have to — you know, you only
have 30 minutes to do this, so you better be sharp and listen to every single thing that the
coaches are saying, and absorb every single thing. So, you know when it’s time to do it,
you know how to do it.

Will talks about the “sense of urgency” and the “stress” they are put under to have
to “make sure everything is perfect” in relation to basketball. In therotass though,
his sense is that there is less at stake; there isn’t a game pendingssheach content
isn't needed right away. Will juxtaposes the temporally drawn-out approachrméea
classroom “stuff” with the hyper-compressed time-line he has to work undenasber
of the scout team. And, even in this time-compressed moment, the breakdown
methodology is still present.We just — the coaches will just show us the p{@gstext)

and we’ll walk through them a couple tim{@eduction, Repetitionand then the next
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time through we’ll go through them full-spe@lild-up, Performancegand — sometimes
some of the players will mess-up while we’re doing it, but for the most part after running
through all the plays three or four tim@Repetition)we’ll get them down. But, it's also

— | think it's — there’s more of a sense of urgency when we’re with the coaches and you
know, they’re yelling and screamifigeedbackand we have to make sure everything is
perfect’ All six principles of Breakdown are present during the walkthrough. The
coaches first provide for them a model: the coaches give them an overview and show
them the component parts. Then they breakdown the whole into portions. They do this
as the players walk through the plays at slow speeds. Walking through thagptagm
going through it again at full speed is an application — performance — offdheation.
Coursing through the entire process is constant feedback and instruction on how to
properly execute the material. The coaches “yell and scream” to “nadtthat players

to execute with precision (based on interview data, though, his constant yelling and
screaming aren’t as motivating as Coach assumes).

A distinct element of the athletic training that was ubiquitous was tineé&saf
urgency” concept articulated by Will. At no point in the data collection wereutderst
athletes put under any “stress” to “make sure everything is peréedtidir academics.
There are examples of the players missing due-dates, writingalegegoers the day
before they were due, composing speeches the day before, and so on. These examples
are a stark contrast to the skills-building that creates the foundation from whaatotlte
team works. The scout team is able to learn and perform new materials with apich a r
turn-around time because of the careful attention to detail, over time, to thinirtgs.

In my fieldnotes | referred to this as a “literacy of execution.” Thahésplayers have
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become highly competent reader-composers of the meaning-making elemarss of t
semiotic domain/Discourse. Composing assignments in a rush, to fulfill a deadane, i
opposing activity to the slow-roasted nurturing and refining of specific gkitlee

domain of academics.

The idea of instilling a sense of urgency harkens back to the surveillanceirssue
the preceding chapter, and it's an idea that circulated constantly in the domain of
athletics, but the data does not indicate that teachers in the domain of acagekaad s
such urgency. The coaches did work vigilantly to ensure that the players had edmplet
their schoolwork. But the coaches never “ma[d]e sure everything [wa]stderfée
data reveals no instance of a suggestion being made that the players gacopeaper.

No suggestion of practicing a speech. For some of the players the coaches never
expected more of them than to be eligible (cf. Jasen and Clint). In relation tm@sti
discipline, the inconsistency in the actions that supported the demands fozreeell
creates a rupture. That is, the coaches — and, in fact, many of the players/gemse
demanded high levels of performancewerydomain of their lives. But the support in
the form of activities that aligned with the stated values of the milieuwredavays
present. This rupture undermines the disciplining of an ethics of behavior wieateat
to detail becomes a way of being. Acts for training of the whole person are iteonsis
The demands for “perfection” are only made in relation to athletics. Will’sreants
about the effects of being put under this stress to perform emphasize that thendaye
to the occasion. With the demands, feedback and support, why couldn’t there be an
application of this mentality in the form of supporting activities that would fatzlithe

same or similar results in non-athletic domains?
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Discussion

Breakdown emerged as a central method of training in the domain of athletics.
Several of the principles of breakdown were easily identifiable in the davhai
academics as well. As a unified, systematic, consciously crafted iefidliyaapplied
method of training, breakdown belonged more thoroughly to the domain of athletics. The
players applied breakdown principles to other areas of their lives, but these minciple
emerged from the domain of athletics. In a sense, the way these playiets carr
principles of breakdown from the domain of athletics into the other domains of their lives
reflect the way they thought about their lives. Because it was repeated over maddove
over, breakdown was a way of being in their basketball lives that became alhabitua
behavior and it carried over into the way they functioned in non-athletic domains.

In this chapter | talked about breakdown as an educational technology kiBg tal
about it as aeducationakechnology as opposed to simply an athletic training method
one of the implications for breakdown is that it is a transferable concept. You might
argue that a pedagogically sound classroom already incorporates pheciples of
breakdown and that the findings developed from these subjects’ activities geokead
educators nothing new. However, breakdown embodies a different attitude about
educational training. Which is to say, breakdown is physical, highly interaagoeaistic
and applied — four characteristics often not associated with classroom pedagogy.
Breakdown is a highly physical educational technology. It engages the bodwand t
mind in ways that traditional classroom methods do not. Students sit in classroams, the
bodies largely dormant. On the court (and off), these subjects demonstrated highly

collaborative and shared reading-composing strategies known as teanmter&ction
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in the form of feedback and performance was crucial to being able to know the material
and enact it. Through repetition and performance in the context of a competitive
environment these subjects trained agonistically — pushing and pulling and styuggli
with one another in constant contests to improve their skills. And these breakdown skills
they learned were built back up and applied to high stakes games where they avere hel
accountable for being able to execute the material they had learned.

Thissoundsa lot different than what is possible for a classroom, yet the players
unconsciously transferred several of the breakdown training principlef@to t
academic domains. In study halls and in their dorm rooms they modeled literate
behaviors in ways that challenged and/or instructed their teammates. Jeltemy f
challenged by Will, his roommate’s, excellent grades. Jeremy reportedhibiaever he
say Will studying or heading to the library, he too would study or head to the library.
Jeremy and Charles had a speech class that they did well in; they could besteemm
Clint and Bart, both of whom had the same class but were less accomplished speech
givers. They applied successful principles such as physical repetitiorr tettiokying
techniques. They sought and received constant feedback from each other. Breakdown, in
other words, was a part of the consciousness and ways of being for this Discourse
community of players. So for the subjects these principles flowed more or tiesdina
from one domain to the other. There is reason to believe that such an explicit and
systematic could help support the learning and literacy practices of somigidemnts
athletes as well. Of course an important key to the success of this edu¢atibnalogy

was the subjects’ deep commitment to their Team. Being able to replisaiglar sense
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of commitment to a group or a system would be an important part of enacting systemic

breakdown.
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CONCLUSION

At the end of the day there are at least four things that | know for sure alsmut the
student-athletes’ literacy practices based on the data from this stbhdge primary
findings allow me to state that (1) these student-athletes’ training meitiflogsced
their literacy, (2) student-athletes have highly sophisticated liteéhatyeflects their
highly sophisticated cognition, and (3) these student-athletes liked theindraini
regimens. The fourth finding can be split into thirds based on the three themes organizing
the data of the study. And, each of these attests to the highly physical nahaseof
student-athletes’ academic and athletic training; they also indicadtidret to which
reading-writing was infused in this training.
Repetition, Surveillance and Breakdown as Key Findings

Each of the three themes represents concepts that have pedagogicalianglicat
for literacy and learning. The first theme, Repetitiomasa rote, skill and drill activity.
Basic critical cognitive elements are habituated through repetitiferpeamce. In fact,
for these student-athletegpetition was performancdt is for this reason that Repetition
does not suggest a pedagogy of skill and drill for Compositionists and Literacy
practitioners. Traditional skill and drill, or rote, exercises are definedibgllessness.
No matter how basic or minute, each drill was a part of both an immediate and an
eventual, contextualized performance where the players were eithémimgaw acting
within a larger performance.

“Sense of urgency” is a concept that doesn’t receive much attention in the
chapters above. But a sense of urgency pervaded much of what they did in thair athlet

training. The players talked about “sense of urgency” and this sense was embodied in
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their dedication and in their actions. Despite the fact that the playengsectétie if any
pleasure from practice and games, they maintained their devotion to theemediimey
maintained their dedication to something larger than themselves — The TeamtidRepet
had this sense of urgency because there were very real consequences forrtie playe
performances as individuals and as a team. Their performances weedezl/aiu
practices and in games. And how they performed — whether it was in drills ficg@c
during the heat of a game — impacted them in terms of the rewards of a daynoff f
practice or the punishment of a three hour practice to further drill the appropriate
performative elements that were viewed by the coaches as deficeerghddting 200
jump shots was not necessarily viewed by these players as “repetition’dut as
performative element of a larger collection that makes up the game etk
Shooting 200 jump shots is a core part of the game. Such drills are inseparable from the
game itself.

To a lesser degree, this translated into their educational domain as well. And it
likely translated more as a result of their ways of being as athleteg thd because of a
deep sense of urgency for academics. Tests, quizzes, papers, speechesntests™
they had to perform well on because there were athletic consequencesoaomiiGhey
didn’t. But even then the stakes weren't as high in the academic domain asitinas
athletic domain. This can be attributed, again, to their dedication to something larger
than themselves in the domain of athletics. In their academics the effdots dfaining
was limited almost exclusively to themselves. But still they “gat tleps” by studying

their vocabulary or repeatedly reviewing study guides as a matter ol #éis of
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training. Such was their concept of how to train in both the academic and athletic
domains.

Surveillance, the second theme, is not simply Coach’s invigilation of the players’
every move. | call it an educational technology because the method had an impact on
their learning. Surveillance instilled positive literacy habits and saes#hslue for the
prescribed training methods of the Discourse community. At the heart ofitinat®nal
technology was literacy. Texts were instruments of surveillance. Anddbang-
writing of the players was shaped by surveillance. Surveillance, then, wasphyt @i
theme. Just as Foster promoted the value of Surveillance for the positiveieffadten
the educational and athletic success of the black female athletes in hid siody,
attribute a number of benefits to Surveillance. Among those benefits weretéiatios
of positive literacy habits, a positive and lasting training method that crossed tamslom
of academics and athletics, and a 100% eligibility rate. The disciplin8uihatillance
instilled cannot be overstated, and value that these players came to have fegthesda
methods of training should not be undervalued. Both were the direct result of
Surveillance. Despite some of the drawbacks of Surveillance, overall thigiedakca
technology was a net gain for these players.

The final major theme, Breakdown, is also one of the major findings of this study.
That is, Breakdown is not simply one of the organizing themes for this study but it is a
educational technology that reveals these student-athletes’ highly physiteld of
training. This is a significant finding because it demonstrates an effective bodily system
for coming to know contenfThe Breakdown method exhibited by these players

illuminates how body and mind work syncretically in literacy and learning inetinéosic

209



domains of both basketball and school. As a whole, the principles of Breakdown in
action reveal how at nearly every turn the method of learning is a bodily endeagor. Th
highly physical nature manifests in the principles of Breakdown as the pfagesee
the whole; they then reduce constituent part or actions as they physicatgteeudions
from the whole; there is physical doing in the performance of the content and in the
performance of their repetitions; feedback circulates throughout via theahgsis of
speaking and hearing, talking and listening; finally, there is the physasdembly, or
buildup, of the parts back into a unified performance of the material. The prysatali
Breakdown was highly visible and quite clear in the domain of athletics, but we saw it
also in such examples as Charles’ use of the note cah#gse student-athletes relied
primarily on their bodily ways of being as an integral part of their literacy practices

In chapters three, four and five Repetition, Surveillance and Breakdown served as
themes that helped organize the presentation of the data. | revisit theggsbroe, in
the conclusion, to be explicit about the fact that these concepts also represent key
findings. That is, Repetition, Surveillance and Breakdown further illustrateiasmd g
depth to two of the things | can say for certain about what we know from these players:
(1) their training methods impacted their literacy practices and €2)ighly
sophisticated nature of these student-athletes’ literacy in turn refieathighly
sophisticated cognition.
Student-athletes’ Training Methods Influence Their Literacy

Basketball was these student-athletes’ way of being; it was abthefictheir
identities. They were at the same time always both student and athlete.hAthsiic

ways of being were not confined by domains. So their training methods and their values
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for a hard work ethic and their regimented processes, all of which were tiestaoy,
impacted their literacy practices in all three domains. These playieedtizy using
Repetition; they trained by Breakdown. Repetition and Breakdown affected how they
read-wrote. To separate these players’ training practices fromitéeicy practices
would be as unnatural as separating body from mind. If you were to imagine aroimage
a double helix, with two strands interweaving one with the other to make an image of a
single object, such would be the image of their literacy and training piactice
Student-athletes Have Highly Sophisticated Literacy that ReflestTheir Highly
Sophisticated Cognition

In case | haven't stated it clearly enough elsewhere: These sattbtes
revealed highly sophisticated and complex literacy practices. Their sopiedtand
complex ways of interacting with, making sense of, and bringing texte tm liheir
performances (i.e. their demonstrated understanding of the content) deraonstrat
sophisticated thinking and highly developed cognitive processing of their igepect
texts. Will's discussion of how the scout team can so quickly and competentlyrinem
and perform opposing teams’ play books is one vivid example of this sophistication.
Another example of the complexity of their literacy and their sophisticatmanged
within the system of Surveillance. Surveillance made it necessary foayerpto
develop subversive behaviors that allowed them to be social and take advantage of the
know-how of their peers. This was demonstrated in study halls when the playeis woul
collaborate under the radar of the coaches’ gazes and on the basketbatheouttiey
would undermine the rules of the drills such as when Mario didn’t steal the ball from his

teammate. Mario was an example of how these players recognized the nuaexiss of t
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processed them with an understanding of the consequences of their actions and
consciously made decisions based on their knowledge of the rules and values of the
respective domain in which the text + performance was situated. Each of these is
representative of the complexity of these student-athletes’ readiniggvand thinking.
These Student-athletes Valued Their Training Regimens

These players were constantly doing things they didn’t want to do. They were
constantly engaging in physically, mentally and emotionally demandingtiast The
coaches demanded a lot from these student-athletes, and the players@iwadys f
within themselves to respond. Why would a group of teenagers and young 20-
somethings willingly do difficult, joyless work? There are at leastetheasons. First,
they valued the work they were doing. More importantly, they vaioadhey were
doing the work — i.e. the training methods. The players most often articulated this in
relation to study hall. They didn’t enjoy study hall, but they valued it. Seconagcto sl
off or to do less than their individual best was not only detrimental to the individual, but a
half-hearted effort negatively impacted their friends and Teammatese Btudent-
athletes were deeply committed to something greater than themselvdgarhe And
the concept of the Team as being greater than any one individual was something the
players held close to their heart. I'd suggest that this, too, was a part of thenfwa
being, their individual identities. This brings me to the third motivating reasontitide
Being a student-athlete, specifically, being a basketball player, watsthédse guys were;
it's how they defined themselves in all of their domains. In their social, mwadad
athletic worlds these guys were basketball players. Unless they quitaihleynevenot

be basketball players. And when a player did quit, he was effectively ostracized. A
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crucial part of being a member of The Team meant acquiescing to and accegtifig s
values, ways of being, codes of behavior. It also meant acquiescing to and thauing
training regimens. These three reasons are what made the difficults joxds
meaningful to these student-athletes. Having a positive work ethic, achievisg goal
competing to be the best they could be as a team and as individuals — all of these reasons
explain how and why these subjects could commit with such vigor to the things they did.
Contribution to English Composition and Literacy Education

In this final section | take a somewhat personal approach to explaining the
contributions of this study to the field. Weaving through this final discussion are
statements about pedagogy and literacy learning that this study allowsstage with a
high degree of certainty. | mentioned in the introduction that during the course of
conducting the research for this study | began to turn my scholarly attention more
towards K-12 literature. | explained that one of the motivations for this shaftduato
my perceptions of the inherently more practical, less abstract nature ofdxd&ien
literature. One of the effects of my immersion in this literature wastthegrged with
what | was learning from the subjects of my study. The result was thgah be apply
the two to the construction of an innovative vocabulary curriculum targeted-gt-Pre
12" grade students. The name of the curriculum | have developed is Metathreads
“Smart clothes for smart kids.”

Meta-threads is an educational curriculum and clothing line. At the moment there
are three separate editions: (1) toddler line, (2) anatomy line, (3) advancedlaoca
line. Each edition has developmentally appropriate content incorporated onto the

garments. First I'll describe Meta-threads, then I'll explain the cdimmecto this study.
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Meta-threads are designed to be wearer-centric — i.e. “kid-centered.” $wafople, all
of the words printed on the shirts are upside-down so the person wearing it can read it
right-side up. For the toddlers there are blue shirts with the word “blue” gpontéhe
front. As well, on the inside, on the bottom of the shirt, also printed upside-down so the
wearer can read it, the word “blue” is used in a sentence. The words used for the toddler
line are age-appropriate and are based in part on such sight word lists as the @adlch W
List. For the advanced vocabulary line, which are primarily targetett 8#9grade
students, the words increase in difficulty. An example of a word that would appear in the
advanced vocabulary curriculum is “permeate.” The word would, again, be printed
upside-down. And, like the toddler line, would have the word “permeate” used in a
sample sentence to demonstrate correct usage. On the advanced line, however, there is
also a definition included. So, the inside bottom of the shirt would reath tiffuse
through or penetrate (somethintg;pass through the pores or interstices of. “The stench
of sweaty socks permeated the air of the boys locker room.” An example of fashi
the anatomy line is the clavicle shirt. The word “clavicle” is printed on thardotine of
the shirt. This identifies the appropriate anatomical part of the body to the aedre
those around her. There are “deltoid” shirts, “sternum” shirts, “pectoral,” “oblaqe
SO on.

The Meta-threads curriculum is created for individual wearers, but theiobjexct
to have them incorporated by the dozens so that they can circulate throughout asnilie
a way of heightening “word consciousness,” to “teach individual words” and to help
provide “rich and varied language experiences” for all the students inrbel sz class.

Michael Graves has written that there are four essential strafegteaching vocabulary
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effectively: providing rich and varied language experiences; teaatingdual words;
teaching word-learning strategies; and fostering word consciousnes®§GI-8). Meta-
threads implements all four of these strategies. One of the most importani, tisoug
heightening word consciousness. By having scores of different words ¢irgulat
throughout a school, throughout the day, and beyond the walls of language arts
classrooms, word consciousness is heightened in a more efficient manner thianatadi
content delivery. This is accomplished by putting the words on the students’ bodses. |
estimated by Nagy and Anderson (quoted in Winters, 685) that the average fifth grader
will be exposed to approximately 10,000 words during the fifth grade alone. Itig near
impossible for a teacher to teach each of these words. Therefore, Metis-ttara
supplement the vocabulary curriculum by providing words that teachers are ualikely
unable to cover. Heightening word consciousness, along with providing word learning
strategies through explicit lessons on prefixes, suffixes and roots, provideg stk

kids with the power to figure out new words, to self-teach.

How exactly does this relate to my research on student-athleteyitera
practices? The most important way that Meta-threads is connected is threudngidy.
Meta-threads puts the vocabulary on the students’ bodies. The lesson plans include
highly physical interactions and activities — events with lots of performaastjrig,
movement.

Second, many of the principles from the findings of my research manifest in the
Meta-threads curriculum — especially Repetition and Breakdown. The objedtive wi
Meta-threads is to get kids and adults to interact frequently and in natunahges (i.e.

feedback). Such exchanges encourage the student to use the word (i.e. performance). B
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discussing the words that are describing the very clothes on which the word-Essons
printed Meta-threads facilitates both of these things. Here the principlesdii&ck and
Performance (from Breakdown) are consciously channeled. The design feature makes
the word accessible and convenient for the child wearing the clothes so they and their
peers can view their word easily and use it repeatedly. Student interaeiamoisaged
because the words are clearer to the wearer than they are to others) salwtseor

peers ask one another what their shirts say/mean the performative natuse of the
exchanges increases the likelihood of appropriation through repeated performances of
individual words.

The Meta-threads curriculum is designed to have scores of words circulating
throughout an environment. In addition to the other objectives, the idea here is to flood
the habituswith rich and varied language to demonstrate how a teacher or school or
parent values vocabulary building and language play. In theory, Meta-threads would
instill in students a similar value for vocabulary, for language play and lgagua
exploration. And this is accomplished by incorporating it onto the body. Just as certai
norms and values were instilled in the student-athletes by way of modedifgexisof
individual actors), so too does Meta-threads silently model values and desired norms.

Another crucial feature that borrows from the training methods of the student-
athletes is that Meta-threads breaks down and blurs domains. The shirts are worn
throughout the day and the language or vocabulary lessons on the shirt are with the
wearers whether they are on the bus to school, eating lunch in the cafetercaissidg

the Civil War in a history class. The literacy event travels with themaagzsiemic,
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social and other domains. The student-athletes’ basketball literacy gsacticeled
across domains, which is one of the reasons their training was so effectivaigeaadg

Finally, I would be remiss if | wasn’t explicit about the fact that Métaads are
a text; Meta-threads are circulating literacy events. The shirdemigned to be read,
written about and, especially, talked about. Meta-threads is explicit about how it
combines literacy and physicality by putting words and lessons on students’ $mdies
that they can, at best, repeatedly perform the content or, at the very ledstithe s
immersed in literacy events and vocabulary lessons.

Part of the Meta-threads curriculum still being developed includes braaatets a
temporary tattoos. I've created a curriculum that is based on and revolvely antived
the body. Putting words on students’ bodies and immersing them in language by having
their senses constantly exposed to words and word-based interactions seems
pedagogically sound. At least it does to me, an educator convinced of the knowledge-
making power of the body. Am | too much imposing on the practical, concrete research
of K-12 the abstractions and philosophical texts with which the research foutiys st
began? For example, always on my mind, engraved onto my skull, has been a single
passage from French phenomenologist, Maurice Merleau-Ponty, “I am the absolute
source...for | alone bring into being for myself...the tradition which | elect ty ce, or
the horizon whose distance from me would be abolished...if | were not there to scan it
with my gaze” (Merleau-Ponty ix). From his lengthy treatise on phenomegnolog
Merleau-Ponty is talking of the sense-perceiving body. We know the world thooug
experiences as sense-perceiving subjects. It is with our bodies that we have

consciousness. Our being in the world is not mediated by our senses; weikmow
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senses, because of our bodily senses, our physical-ness. | always turn baskredhe
perceiving body. Filling students’ horizons with vocabulary or anatomy lessons
necessarily fills their gazes. Of course they can elect to not carry deean the

particular lessons, but increasingly, that would be a challenging task foifttieey are
surrounded by these words. The Merleau-Ponty passage may have less rakevance
support of Meta-threads than it does for its relevance as an influence on me ahcthow |
thought these past few years about a body-centric consciousness and about highly
physical literacy pedagogy. In line with my body-centric consciousmesxcavities

where students can apply to their bodies temporary tattoos with vocabulary. erats lit
activity is a flurry of sensory excitation.

The student-athletes of this study had highly physical methods of reading,
composing, knowing. For me, an approach to literacy education such as Meta-threads i
logical because it makes language learning physical. Clearlgnvethave our students
running sprints or doing push-ups or shooting hoops in a classroom. But we can make
concerted efforts at reconnecting the body to the mind. There are ways to include and
even value the body. In fact, though it's often neglected and undervalued, the body is
already a central part of our students’ training. I've cited Shaughned$ynaig and
Pearl and others who have argued likewise. | have alluded to Bakhtin’s notion of
appropriation. Both implicitly and explicitly, these theorists argue that qddisi
performing material — even in the smallest, most subtle ways such as miamgppsen
and paper — are integral to literacy and language learning. Whetheattiisgheew

sounds with one’s own ears or tracing new letters with one’s own hand or attempting to
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annunciate a new word with one’s own tongue, lips and mouth — language and literacy
happen syncretically.

Like | said, this is a personal interpretation of the contribution that this study
makes to Literacy Studies and Composition. To speak in broader terms, this study
highlights a very physical method of training. A highly physical method o&tte
training was illustrated by the Surveillance technology and in the Breaktbmivnology.

The way the players socio-physically interacted in study halls alss affeindow into

how literacy training can mind the body more. Perhaps exploring team-like paglsor ¢
for students could replicate the type of social bonding and group dedication exhibited by
these players. In some places there are models for this already, wiergsenter as a
horde and take the same block of classes and share a common advising or mentoring
team.

What | Have Learned About Teaching

One of the things this study taught me about teaching, or, rather, what it has
reminded me about teaching, is that there needs to be a sense of urgencyhwéebseac
| present and an increased level of demand put on my students. Somewhere in between
the end of my first years of teaching underprepared students from innehimag@ and
in the midst of writing up this study I lost that sense of urgency. On a daityAlas
Brittany and Devon, the Chicago students whose passions and needs motivated me to
pursue this line of work, would impress upon me the importance of being able to translate
their home dialects into mainstream dialect. They needed help with the dfabies
English languageTheydemanded frorme It was the most inspirational experience

I've had as a teacher. In the process of pursuing a Ph.D. I lost touch with the Al’s,
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Brittany’s and Devon’s in our schools. And for various complicated reasons that | won
go into here, my teaching grew increasingly uninspired. As | reflect on inbatudy
has taught me about teaching | keep coming back to two things: (1) Al, Brittdny a
Devon and (2) the sense of urgency with which the players and coaches of this study
functioned. Both groups trained, or wanted to train, as if their lives depended on it. Al,
Brittany and Devon believed that they could not achieve high levels of success in a
predominantly white corporate world or justice system (their respectigercgoals)
unless they had the white man’s tools — i.e. standardized English vernacular. We would
have vigorous conversations about this, especially when | would try to teach the value of
a Students’ Right to Their Own Language. The coaches’ and players’ wartdged
around winning and losing. An accumulation of too many loses, in the world of
competitive NCAA sports especially, means death — not a literal death, bl for
coaches it could mean getting fired or for the players it could mean dgattkagl off the
team (such as the seven players from the season before | began this studyevho we
dismissed because they didn’t produce enough wins). Both of these groups trained with a
sense of urgency that you imagine in life and death struggles. Because,rneaVevgys,
how each of these two groups performed directly impacted their existence ty.socie

| used to believe that my work as a literacy and language educator, and what | did
in my classrooms over the course of a semester, had important consequences/é&x the |
of the students in my classes and, indeed, consequences for our society. | believe tha
still. But apparently my belief is not self-sustaining, because | think Wwialelarned
about my teaching is that | need, that I thrive off of, students who have a sergenafyur

for how they train. | think what I've realized is that | need students withsse
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urgency, students who recognize — whether they can articulate it or not — that what
they’re doing has consequences for themselves and for something largbethaelves.

It should not be overlooked that thabitusfor each of these two groups played an
important role in instilling this sense of urgency. The program thatr&taBy, Devon

and myself were a part of had an extensive interviewing process and an elabbodt
rules, standards and support mechanisms that didn$tptsthe importance of the
program, but enacted that importance. In this wayh#b#ussponsored and supported a
sense of urgency.

But to return to the students (and players), they, the students, have a responsibility
for making a good teacher (or coach). Hawhee talks about this quality in heararapt
“PhusiopoiesisThe Arts of Training” (86-108). “Indeed,” she sayshtisiopoietic
practices depend on dynamics of submission and seduction that manifest themselves i
number of ways” (93). Elsewhere she explains that “a major requirement for
transformation is the ‘seeking out’ motivated by a desire to cultivategtratdat will
produce oneself differently. Such a seeking is, however, accompanied by a concomitant
submitting: active submission is thus a necessary first step for transtmir(87). The
student-athletes of this study and my students Al, Brittany and Devon all slsare thi
phusiopoietic characteristic. A teacher or coach can only expect a resptmnsie t
demands to the degree that her students/playevegliang to submit. To state it another
way, students are as responsible for their transformation as are the eduocators
generalize to say that this is a neglected consideration within educatiemsys well,
there are other factors that do well or ill to influence lpdthsiopoiesignd a sense of

urgency. It would be an oversimplification to suggest that either of the two
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characteristics emerge independently and without some influencing or spgrespent.
| shall stop here and simply say that what I've learned about my teaching, drhakeat
been reminded of, is that a sense of urgency and at least a smafilhis@fpoiesisre
necessary for transformative experiences. And this is equally true regavtitbe
domain in which the training is taking place.

There are a few other lessons | have learned, such as my realization fr
observing K-12 teachers and reading K-12 literature of how technical gobéhtgaan
be, but those lessons will have to mature elsewhere, in later conversations.
Research: What's To Follow?

These student-athletes’ training has many aspects that need to be fpthezce
in more detail. The one that stands out the most about their training is their dedication
and desire to train so intensely. A reader recently posed a question to me about the
relationship between pleasure and training. It went something like this: “Higiwt the
field learn from these subjects’ pleasure to train?” Imagine the shockivexglained,
“There was no pleasure.” These guys didn’t enjoy what they were doing. Thegtdi
think of their basketball training as fun. And even the games — the events for which they
trained — were relatively joyless. Don’'t get me wrong, a few of the gajpoyed
basketball. But the majority of them expressed being burned out physically,lynental
and/or emotionally before the season had even ended.

This, to me, is an interesting issue to consider, one for which | have no simple or
ready answer. | could speculate about how being a basketball player iseneoteot
their identities, or | might be able to suggest that basketball is so thoroughlyat

being in the world for these student-athletes that they can barely inzanyiregher way
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of operating. But these and other conjectures are insufficient. What is tH& psyloy
did these players, wigo these players, invest so much intensity and vigor in things that
do not bring them pleasure? Or at least not very much pleasure? Granted, | did not pose
this question to them. But | suspect that even if | had their responses would have inspired
more curiosity. | think there is something fulfilling about the challengesféoeyl and
overcame (with varying degrees of success). And, of course, “joy” andUpéasn be
defined so many different ways. What looks like pleasure to me may not be thasam
Will’s or Charles’ or Mario’s versions. Perhaps they were pleasueeHahd | simply
did not recognize it.

| think my interest in this idea of pleasure vis-a-vis intensely chafigrigaining
is related to motivation: how do we inspire students or student-athletes or whoever to
train and study with the intensity of these subjects? Are the factors thagesiny one
teacher or coach? That is, does motivation come more from our contextbatdus
than from individuals? Is it possible to recreate the factors and chestacdeatisplayed
by Al, Brittany, Devon and these players? What are the costs? | suspectrthget

unseen answers to such questions in my own data.
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